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1. INTRODUCTION  

 

From the Vice-Chancellor 
 

This Teaching and Learning Report focuses on the work done during 2017, a year still marked by 

student and staff anxiety about social protest on campus. 

 

As the report suggests, social protest had an important impact on teaching and learning at UCT in 

bringing about both new and different understandings of teaching and learning and in hindering 

student performance.  In this context, it is important to harness what the institution has learnt during 

this period as well as UCTôs ability to produce performance information to develop a clear sense of 

the direction in which the institution is moving in this core function. 

 

I would like to take this opportunity to thank Prof Daya Reddy who acted DVC Teaching and 

Learning during 2017 as well as to all the academics who contributed to the academic project under 

difficult circumstances.  

 

I note the transitional status of this report and it is my hope that forthcoming reports will generate a 

university-wide conversation about the understandings and practices of teaching and learning at UCT 

and how they respond to the Universityôs recentering of the academic project. 

 

 

Prof Mamokgethi Phakeng 

Vice-Chancellor  
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From the Chair of the Teaching and Learning Committee  

 
A report in transition 

 

This report on teaching and learning is transitional in that it corresponds to work done in this area 

under the oversight of Prof. Daya Reddy, who acted as DVC: Teaching and Learning between 

January 2017 and January 2018, but also in that it introduces changes in the organisation and 

structure of previous reports with the view to a more substantive review of the purpose, tone, 

organisation and presentation of the UCT Teaching and Learning Report.  

 

The Teaching and Learning Committee (T&L Comm) of Senate, that has oversight for the 

production of this report, has as its main responsibility to advance and to reflect on the performance 

of UCT in this core function, on behalf of Senate. Taking this role into account, the report must also 

engage the broad UCT community, that is, academics not in Senate, PASS staff and students about 

the state of teaching and learning at the University. This report will be received by the UCT Council 

and should provide not only information about UCTôs performance in teaching and learning but 

also guide how UCT thinks about teaching and learning. 

 

The Teaching and Learning Committee is aware that this will take time to achieve and have 

therefore introduced some changes to this report as a way of marking and testing the direction in 

which we are moving. Most notable among these changes are that we have cut out individual 

faculty reports and replaced them with an institutional perspective; we have introduced graphs and 

charts to support the visualisation of data trends (but all the data sources used in previous reports 

are being kept as appendices for continuity sake), and we have decided to showcase each year 

specific areas in more detail - this year we focus on the work done on language and multilingualism. 

We will strive each year to make this report more readable, appealing, and strategic by providing 

more integrated information about the core function of teaching and learning and its interface with 

the research and support functions. 

 

No analysis of data in teaching and learning, whether quantitative or qualitative, makes sense 

without sufficient contextualisation of the information provided. The period 2015-2017 in the 

public higher education system was characterised by intense student protest and mobilisation 

around three main issues: the decolonisation of the university, free education and the insourcing of 

previously outsourced services. The impact of the student mobilisation on UCT has been wide-

ranging and affected academics, students and PASS staff whatever their political stance on the 

protest. It propelled a variety of processes to review institutional practices and the undergraduate 

curriculum, many of which are still underway. Many of these reviews constitute important progress 

in a transformative trajectory, but the protest has also had less beneficial outcomes: a drop in 

student performance, the normalisation of deferred examinations and a loss in enrolment numbers 

and therefore in funding - to mention only the most important negative effects. In addition, the 

government cap on studentsô fees in 2016 prompted UCT to start an austerity budget which seems 

to have increased the staff:student ratio and impacted negatively on the general staff morale. All of 

these factors combined should raise concern about some aspects of the quality of teaching and 

learning at UCT.  
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This report focuses on both the positive developments and the negative effects of the protests as 

well as on longer trends in order to build a complex picture of teaching and learning at UCT. It is 

our hope that it will initiate a series of serious conversations about teaching and learning that in 

turn, will help us prioritise areas for action, methodologies of work, and resourcing for this core 

function. 

 

The report is organised in seven sections including this introduction. The section, Assessing 

Performance, covers the profile and distribution of students and academic staff as well as the 

outcomes of teaching and learning in relation to graduations, success rates, and retention. The 

following section, Teaching and Learning Development concentrates on assessment practices and 

engages specifically with deferred exams; it explores UCTôs use of online learning during the 

protest and its projection into the future. It also engages with the role of language development in 

changing postgraduate education. In Staff Development, the report showcases and reflects on the 

needs of academics in the area of teaching and learning and the different options and services 

available to them. The section on Curriculum Change provides an update on the work of the 

Curriculum Change Working Group (CCWG) and introduces actual experiences of curriculum 

change in the faculties. The last two sections of the report deal with the Governance and Funding of 

teaching and learning. The section on governance maps out the organisation of teaching and 

learning at the faculty level as well as the committee system that underpins it at a central level. The 

final section on funding focuses on the government-earmarked funding for teaching and learning. 

 

Thinking teaching and learning at UCT 

 

UCTôs Strategic Planning Framework 2016-2020 was a product of the socio-cultural and political 

contestations that started in 2015, spread in different forms to the whole public higher education 

system, and concluded with the government decision to provide free education to the poor and the 

missing middle in 2017. It is unsurprising then that teaching and learning, and inclusivity played a 

much larger role in this strategy than in its antecedents.  

 

Goal 4 proposes óto renew and innovate in teaching and learning ï improving student success rates 

and well-being, broadening academic perspectives, stimulating social consciousness and cultivating 

critical citizensô. This goal asks faculties to tackle fundamental aspects of the academic project: the 

nature of the student experience - both curricular and co-curricular; the epistemologies embedded in 

the curriculum and its attending pedagogies, and the outcomes of teaching and learning, in terms of 

both student success and the values and aptitudes developed at the University, especially in respect 

to social responsibility and engaged citizenship.  

 

The realisation of such a goal requires simultaneously a focus on the curriculum and a focus on 

academicsô ability to respond to student learning styles. Moreover, Goal 4 requires that attention be 

given to studentsô specific needs and circumstances; the development of processes and policies that 

support a satisfactory student experience for all UCT students, and the ability to monitor and design 

appropriate interventions to ensure equity in student success.  

 

Taking this context as a point of departure to read the data presented in this report the following 

points need to be made:  

 



8 
 

UCT is a research-intensive university where the proportion of postgraduates is comparatively high. 

Still , about 60% of our students are enrolled in three-year and four-year professional bachelorôs 

degrees. While most of our undergraduate students are South African, there is a large proportion of 

international students, especially from other African countries, doing their postgraduate degrees at 

UCT ï thus pointing to the growing role of the university as the preferred African university for the 

training of postgraduates in Africa. Interestingly, the number of South African undergraduate 

students who continue their studies at postgraduate level is relatively small, although this varies 

from faculty to faculty. We need to understand why this is the case and what are the drivers to 

postgraduate education in the different fields of study if we want to maintain and improve our place 

as a university of choice for postgraduate studies.  

 

At the undergraduate level UCT keeps on attracting some of the best school leavers in the country. 

Accepting the complexities in the determination of potential to succeed based on National Senior 

Certificate (NSC) results, in 2017 only 14% of our first time entering (FU) students was admitted 

with an NSC aggregate below 70%. This is a strong reason why success rates below historical 

averages and a wide achievement gap between black and white students needs to be addressed 

across the university undergraduate programmes.  

 

The demographic profile of UCT students has changed considerably and currently the University 

has more South African black than white students at undergraduate level. However, as it will be 

discussed in the report, the new generation is refusing to declare their ñraceò in their registration. 

Besides causing a number of administrative and financial implications, this is also indicative of a 

change in culture that needs to be understood if we want to communicate better with our students.  

In relation to overall student numbers UCTôs enrolments have dropped slightly. While the actual 

numbers are small and should not constitute too much of a concern, UCT needs to pay more 

attention to the outcome of the no-show student survey it runs every year and pay attention to the 

reasons students provide for not accepting place offers. This survey tells an interesting story of how 

prospective students see UCT. 

 

Increases, even if small, on student enrolments over the last five years seemed to have had a 

negative impact on the staff:student ratio. Todayôs overall staff: student ratio is well above the 

recommended national norm and, more importantly, above UCTôs historic ratio. As can be seen in 

the body of this report, as much as UCT has made important progress in the transformation of its 

academic staff (from a very low base), the University is losing academic staff. Understanding who 

is leaving UCT and why is important not only for succession planning but also to get a clear view of 

the elements of the institutional culture that might play a role in staff retention. 

 

When it comes to the outcomes of teaching and learning, there has been an improvement in the 

quality of passes across faculties yet success rates have dropped. This situation that can be partially 

attributed to uncertainties about the continuity of the academic year during the protest. Of particular 

concern is the growing gap in performance between black and white students. We need to better 

understand the actual impact of extended programmes in the retention and graduation of students. 

The data below (2.3.1) suggest that one cannot assess the impact of the extended programmes 

without interrogating the mainstream courses further up the degree.  
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Among the indirect consequences of the protest was a greater use of online teaching to avoid the 

halt of the academic year. This practice, which was unambiguously rejected in some faculties, also 

brought a new experience with online teaching among some academics. UCT is in the early stages 

of implementation of an online education policy that is looking for the appropriate balance of online 

education for this University. Progress in this area requires much more monitoring, reflection, and 

controlled experimentation to understand the potential that online learning has for UCT as a contact 

research-intensive university. 

 

Curriculum change and staff development cannot be separated. In a sense the one is dependent on 

the other. Curriculum change, whether along decolonial lines as proposed by the Curriculum 

Change Working Group (CCWG) or from any other epistemological perspective requires staff 

capable of engaging students in learning and sufficiently well equipped to develop appropriate 

assessment for each course. Student protest has also had a productive impact on structured staff 

development programmes such as the New Academic Practitioners Programme (NAPP) which has 

incorporated new approaches to think about academicsô positionality. As will be seen in the report, 

within or outside the experience of the CCWG, faculties have rethought curricula and interesting 

examples of curriculum renewal bear witness of the willingness of many academics to engage with 

their students and fields of knowledge. 

 

Among the exciting work being done at UCT in teaching and learning language development and 

the introduction of multilingualism are of particular interest from the point of view of inclusivity 

and transformation. Much more must be done to elevate this work institutionally and for a larger 

number of staff to understand how academic literacy can and should be included in the curriculum. 

The increase of students sitting for deferred exams (DEs) and its attendant context (mental health 

problems among students and credit overload) is probably the single most negative consequence 

that three years of protest have had on undergraduate teaching and learning. These DEs also 

constitute an opportunity to rethink curriculum, assessment, and student advice.  

 

At the governance level there are as many different ways of approaching teaching and learning as 

there are faculties at UCT. A careful look at the tables presented in the relevant chapter of this 

report suggest that UCTôs committee system in this area might require some revision to make sure 

that committees are conduits for deeper thinking and more careful implementation of strategy rather 

than a hindrance to both.  

 

Giving all of this, what is the focus of attention in the teaching and learning portfolio?  

 

¶ Retention and student success need to be improved. In particular, the achievement gap 

between black and white students still needs to be reduced. For this to be possible it will be 

necessary to develop a much greater capacity both centrally and at faculty level for fine 

grain analysis of student performance data.  

¶ The pedagogical gains of twenty years of experience and research in academic development 

need to be transferred from the first-year experience to the full programmes engaging 2000 

and 3000 level courses as necessary. 

¶ The review of the undergraduate curriculum needs to go ahead focusing on the nature of the 

knowledge taught and, on the credits and structure of courses in order to avoid both 

disengagement and credit overload.  
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¶ We need to increase our efforts to improve the quality of teaching in response to the new 

generationôs ways of learning. 

¶ We need to revise the governance of teaching and learning to ensure that committee work 

advances the academic project by making decisions and monitoring interventions. 

 

It is our intention to elaborate on these points in a Teaching and Learning Strategy which once 

approved by the Teaching and Learning Committee it will be submitted to Senate in the course of 

2019. 

 

In terms of the contents of this report, it has to be said that, there are more projects, initiatives and 

teams of people doing interesting and important things at UCT than the ones included in this report. 

The fact that they are not here does not mean that they are not important; it means that we need 

more time to reconceptualise how to think about the different components of the teaching and 

learning enterprise differently. The feedback on this report will help the next iteration to have a 

sharper, evidence-based and more strategic focus that will help give account of where UCT is at in 

teaching and learning without simply enumerating discrete activities. 

 

A/Prof Lis Lange 

 

DVC: Teaching and Learning 
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2. ASSESSING PERFORMANCE 

 

Introduction  

 

This section examines student and staff headcounts and profiles as well as student academic 

performance from 2013-2017. In the report each section begins with a note identifying the relevant 

table contained in Appendix A. Unless otherwise stated, comparisons are year-on-year, referring to 

2017 in comparison with 2016. Exceptions are the sections dealing with undergraduate course 

performance (specifically performance on level 1000 courses) and first-time entering cohort 

analyses. In both of these sections there are comparisons with the 2009 year - the first intake 

following the first writing of the NSC - a year in which admissions decisions were premised on 

inflated mathematics scores which led to high levels of failure at the course level and poor cohort 

completion, especially in Science and Engineering & the Built Environment (EBE). The report 

tracks the recovery of undergraduate student course performance from 2010 onwards and also the 

improved cohort completion in the 2010 ï 2013 first-time entering undergraduate (FU) cohorts. All 

data used in this report comes from Higher Education Management Information System (HEMIS) 

third submission of UCT data to the Department of Higher Education and Training (DHET). 

Possible discrepancies with other UCT reports produced earlier in the year are due to the time at 

which the data was drawn from HEMIS. 

 

This section has three parts. The first part refers specifically to enrolments and enrolment profiles of 

students within the 2017 year and how this compares to the growth experienced since 2013. The 

second part relates to academic staff composition and changing staff:student ratios. The third part 

speaks to teaching and learning in terms of graduate success, and undergraduate and postgraduate 

student performance. The report reflects on a number of instances where student performance in 

2017 compares unfavourably with that in 2016, such as undergraduate course performance; 

conversion of Bachelor graduates to postgraduate study; performance of foundation students on 

2000-level courses, and proportions of undergraduate students failing to meet standard readmissions 

requirements.  

 

 

2.1 Student Enrolments and Enrolment Profiles  

(Tables 1-7 & 12 of Appendix A) 

 

In 2017 a total of 28 724 students (17 872 undergraduates and 10 852 postgraduates) enrolled at 

UCT. This represented a 1,7% decrease on the 2016 figure. At the undergraduate level, enrolment 

dropped from 18 413 in 2016 to 17 872 in 2016, with lower enrolments in four faculties 

(Commerce, Humanities, Law and Science). As indicated in Figure 1, at the undergraduate level the 

average annual growth rate between 2013 and 2017 was 0,7%. This decrease in undergraduate 

students is a consequence of the drop in the enrolment of foreign students in the Semester Study 

Abroad (SSA) program - possibly as a consequence of the ongoing student protest. Discontinuation 

of several programmes on the Universityôs Programme and Qualification Mix (PQM) has led to a 

further decrease in student enrolments. In 2016 the Commerce Faculty introduced two Advanced 

Diploma and one Postgraduate Diploma programmes online which created a positive spike in 

enrolment. It was decided to discontinue these programmes in 2017 as it was felt that they were 
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unsustainable. In addition, the Advanced Certificate in Education (ACE) programmes offered by the 

Humanities Faculty are in the final stages of being phased out that has resulted in a steady drop in 

enrolments as indicated below. There were small increases in postgraduate enrolments (including 

Postgraduate Diploma and Honours enrolments) in the EBE, Health Sciences and Science faculties, 

while Commerce, Humanities and Law faculties showed a decline in enrolments. Overall, between 

2013 and 2017 postgraduate enrolment grew at a rate of 5% per annum - increasing from 34% in 

2013 to 38% in 2017. 

 

Figure 1:  Changes in headcount enrolments: 2013 - 2017 

 
 

As shown in Figures 2, 3 and 4, enrolment growth was uneven across the faculties with Humanities 

and the Graduate School of Business (GSB) experiencing nett decreases between 2013 and 2017, 

largely as a result of programme discontinuation. There were, however, marked increases in the 

enrolments in the faculties of EBE, Health Sciences, and Science. The Faculty of Commerce shed 

607 enrolments between 2016 and 2017 (401 at the undergraduate level and 206 at the postgraduate 

level), largely due to the phasing out of the two Advanced Diploma programmes and online 

offerings. Commerce nevertheless remained the largest faculty in 2017 with 7 144 students (24,9% 

of the institutional total) enrolled in their programmes: 5 037 at the undergraduate level and 2 107 at 

the postgraduate level.   

 

Table 2 in Appendix A reflects an undergraduate enrolment of 0 for the GSB in 2015, 2016 and 

2017; this is in comparison with a figure of 148 for 2014. This change reflects the GSBôs decision 

to phase out the Associate in Management (AIM) programmes. Although there were in fact 20 

pipeline students in the AIM programmes in 2015, it was decided to omit them from the analysis so 

that the figures presented in this report tally with UCTôs HEMIS student submission. The AIM 

programmes were not approved for government funding and those enrolled on them were not 

deemed to be students in HEMIS terms and did not reflect in the HEMIS student returns. In prior 

years, the AIM enrolment was manually added to the HEMIS extract to produce the figures shown 

in the Teaching and Learning Report. The current tables thus show a decrease of 175 students (or 

17,7% of the 2013 enrolment) for the GSB over the five-year period. 
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Humanities was the only other faculty to show a decrease in its overall enrolment between 2013 and 

2017 (372 fewer students in 2017 - the great majority of whom were undergraduate SSA and ACE 

students).  

 

Figure 2   

 
 

When do fluctuations in enrolments become trends? The period 2015-2017 is acknowledged as 

having had an impact on UCTôs undergraduate enrolments, especially in its Semester Study 

Abroad, but also marginally affecting local enrolments. However, taking these fluctuations as 

setting a new baseline can only be done in the context of the analysis of a longer period and looking 

not only at enrolments but at the conversion of applications into enrolments and the results of the no 

show survey, which we have already mentioned. When should the University be concerned about 

these figures? When combined they represent a substantive loss of income in fees and when they 

might be indicating a change in school leaversô choice of preferred university. As from next year 

this report will start including a more detailed analysis of this data in order to situate more clearly 

the meaning of enrolment figures and enrolments fluctuations in relation to institutional targets and 

our competitorsô performance. 

 

Figure 3 
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Figure 4 

 
 

The proportional headcount enrolment in UCTôs Science, Engineering, and Technology (SET) 

faculties (EBE, Health Sciences, and Science) reached a level of 43,6% of the total enrolment in 

2017. At the same time, the proportional enrolment within the Business/Management area dropped 

to 27,7% in 2017 (from 29,2% in 2016) and the proportional enrolment in the broad Humanities 

faculties (including Law) dropped slightly to 28,7% of the total enrolment in 2017. 

 

Looking at the demographic profile of UCTôs students it is important to note that a new socio-

cultural phenomenon taking place at UCT is some studentsô refusal to declare their race in their 

registration forms. The non-declaration of race, as shown in Figure 5, has had an increasingly 

adverse impact on UCTôs ability to assess its progress towards demographic enrolment targets in 

recent years. Self-declared South African (SA) black, coloured and Indian students together made 

up 44,6% (44% in 2013) of the total 2017 enrolment. During this period, the proportional enrolment 

of self-declared white SA students dropped from 32,2% to 25% of the total enrolment. In 2017, 

3 733 South African students (13% of the total enrolment) chose not to self-declare their race: 

specifically, 10,8% of all SA undergraduates and 17,3% of all SA postgraduates who registered in 

2017 chose not to declare their race. While this practice has a substantial impact on the Universityôs 

ability to report accurately and to access government subsidy that supports increasing numbers of 

SA black and coloured students, it is believed that this choice to not declare points to a much 

broader societal discussion about identity and self-declaration that needs to be addressed. 

 

Table 5 shows that in 2013 SA white undergraduate enrolments exceeded SA black undergraduate 

enrolments by 477 and that by 2017 the situation had reversed with SA black undergraduates 

outnumbering white students by 658. SA coloured and Indian undergraduate enrolments increased 

from 3 704 in 2013 to 4 072 in 2017 (or by 14,7%). The proportion of international undergraduates 

dropped markedly between 2013 and 2017 from 15,8% to 12,4%. Further, data gathered as part of 

the Annual ñNo Showò survey has shown that the social action of 2015-2017 has played a 

substantial role in applicants deciding not to enrol at UCT. 

 

The FU intake in 2017 (4 033) was somewhat smaller than that in 2016 (4 264) and was slightly 

short of the FU target of 4 062. Thirty-eight perecnt of the 2017 FUs were found to have achieved a 
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NSC aggregate of 80% or more (the equivalent proportion amongst the 2016 intake was 37%, see 

Table 7). A further 37% (same as in 2016) had achieved an NSC aggregate of 70-79% while 14% 

had achieved an NSC aggregate below 70%. FUs with unknown matric aggregates (11% of the 

2017 total) are largely those who completed their schooling outside South Africa. 

 

Enrolments in undergraduate Diplomas and Certificates also dropped markedly to 578 in 2017 

(from 819 in 2016), largely due to the decreased intake in the two Advanced Diplomas in 

Commerce. Enrolments in three-year Bachelor degrees and professional first Bachelor degrees 

made up 27% and 30%, respectively, of the 2017 enrolment. Enrolments in Bachelor degrees grew 

at an annual rate of 1,8% per annum between 2013 and 2017, with 16 640 students enrolled in 2017. 

 

Figure 5 

 
At the postgraduate level, as seen in Figure 6, the proportion of white enrolments dropped from 

35,8% of the total in 2013, to 24,7% in 2017. Over the same period, the proportion of SA black, 

coloured and Indian postgraduates dropped by 1,4 percentage points to 33,1% of the total while the 

proportion of international postgraduates increased from 22,4% in 2013 to 24,9% in 2017 - with the 

majority of these students being from the rest of Africa.  
 

Figure 6 
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Table 12 in Appendix A shows a marked decrease in occasional enrolments between 2016 and 2017 

ï down by 518 enrolments to 975 in 2017. This was due to a dramatic decrease in enrolments in the 

SSA programme in 2017; the Faculty of Humanities was most affected by this decrease.  Over the 

period 2013-2017, however, postgraduate enrolments grew at a rate of 5 % per annum. This growth 

differential gave rise to a slight decrease in the proportional enrolment in Bachelor degrees (down 

to 58% in 2017 from 59% in 2013).  As a result of waning interest, enrolments at the Postgraduate 

Diploma level dropped back to 1 592 in 2017 (from 1 896 in 2015 and 1 808 in 2016), as shown in 

Figure 7. These decreases at this level are most prominent in the GSB and the Faculty of 

Commerce. In the case of the GSB, there has been less interest in customised programmes among 

large employers, probably due to the economic downturn. Also potential students are finding it hard 

to finance their studies. Doctoral enrolments increased by 9,9% per annum, Masterôs enrolments by 

5,8% per annum and Honours enrolments by 5,1% per annum between 2013 and 2017. In 2017, 

Masterôs plus Doctoral enrolments totalled 7 420 or 25,8% of the total enrolment as compared with 

5 683 (21,6% of the total) in 2013. 

 
Figure 7 

 
 

 

 

2.2 Academic Staffing and Student: Staff Ratios  

(Tables 8 ï 11 of Appendix A) (Permanent and T3 Staff in Teaching Ranks only, 

including Joint Medical Staff on UCT Payroll)   

As seen in Figure 8, differential growth in student enrolments and academic staffing across the 

faculties gave rise to the shifts in weighted full -time equivalent (FTE) enrolments per academic 

staff member. In 2017 there were 1 004 (929 in 2013) permanent, full-time academic staff spread 

across the 6 faculties, the GSB and the Centre for Higher Education development (CHED). UCTôs 

permanent (and formerly T3) academic staffing complement grew by 2% per annum between 2013 

and 2017. The rate of growth in academic staffing was very slightly lower than that of student 

headcounts (2.2% per annum over the same period).  

 

Because growth in headcounts took place largely at the postgraduate level, weighted FTE 

enrolments increased by 4,3% per annum between 2013 and 2017, and the ratio of weighted FTE 

enrolled students to academic staff therefore increased to 33,3 (from 30,4 in 2013). There were 

significant increases in the ratios of weighted FTE students to full-time academic staff in the GSB 
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(up from 43.0 to 56), the Faculty of Commerce (up from 53.2 to 58.3) and the Faculty of Law (up 

from 34.4 to 38.8 in 2017). In the case of the GSB, this is as a result of increasing FTE enrolments 

in the period 2013-2017, while the FTE academic staff has remained largely unchanged. In the case 

of Law and Commerce, although moderate FTE academic staff increases are noted, FTE enrolled 

student numbers have experienced proportionately dramatic increases during this period. Smaller 

increases were apparent in Humanities and Science while EBE experienced a decrease of 1.9 

weighted FTE students per academic staff member between 2013 and 2017. The overall impact of 

the shifts in academic staffing and weighted FTE enrolments across the institution was an increase 

of 2.9 (from 31.3 in 2013 to 33.3 in 2017) in the overall weighted FTE student: academic staff ratio. 

A number of factors, including the continued social action and austerity climate may have had a 

direct impact on this climbing student:staff ratio. It is clear that such increases place extra demand 

on academic staff, specifically in relation to required supervisory capacity for postgraduate students. 

 

Figure 8 

 
 

Senior Lecturers made up the largest proportion of the academic staff in 2017 (31%), followed by 

associate professors (24%) and professors (23%). While there was a nett gain of 70 staff ranked at 

the Lecturer level between 2013 and 2016, this was largely reversed by a decrease of 62 lecturers 

between 2016 and 2017. The reasons for this high attrition are not clear and the institution is 

investigating the matter. According to faculties, the greatest impact of austerity measures was on 

professor and associate professor levels, but if this is the case, how do we explain attrition among 

lecturers.   

 

Table 11a in Appendix A shows the distribution of academic staff by age group in 5-year bands up 

to age 55+. In 2017, the 55+ group was the largest (30% of all staff), followed by the 45-49 year 

age group (18%) and both the 50-54 and 40-44 year groups at 14% and 13% of the total, 

respectively. Only 24% of academic staff were younger than 40 years old.  
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Figure 9 summarises the race and gender composition of academic staff in four age group bands 

(<45 years, 45 - 49 years, 50 ï 54 years and 55+ years) in 2017. The staff in the 55+ years group 

represent the so-called ñaging professoriateò and will be retiring in the next 10 years. Of the 306 

staff in this age group in 2017 more than half (174 total, 83 males and 91 females) were white. 

White staff (38 female and 36 male) also made up just over half of the 144 staff in the 50 ï 54 years 

age group, and 45% of the 188 staff in the 45 ï 49 years age group. As the staff in the <45 years age 

group are those who will be advancing through the ranks, essentially replacing those retiring in the 

next 10-20 years, it is concerning to note that in 2017, 33% of the 372 staff younger than 45 years 

(123 total, 63 female and 60 male) were white and that 29% staff in this age group (110 total, 40 

female and 70 male) were international. UCT has still fundamental work to do to change the profile 

of its academic staff to give credence to the declared institutional commitment to transformation. 

This said, as shown in Figure 10, in the space of five years there has been important progress made 

in the employment of South African black academics. Similarly, as it is analysed below, there has 

been a drop in the participation of white people in the UCT academic workforce since 2013. 

 

Figure 9: Academic Staff by Race and Gender 

 
 

Broadly speaking, white staff make up over 45% of the 2017 academic staff complement, which 

contrasts to only 8.6% SA black academic staff members. Figure 10 (Table 11b), which depicts the 

distribution of academic staff by race (extracted from HEMIS, separating South Africans by race 

and including all internationals within a single category) shows a considerable increase (44 staff) in 

SA African staff between 2013 and 2017. Over the same period, UCT gained 28 SA coloured staff, 

20 SA Indian staff and 16 international staff. An examination of the countries of origin of the 256 

international staff in 2017 shows that 83 (32% of all international academics) were from countries 

in Africa and 173 (68%) were from countries outside Africa. The number of white academics 

dropped from 495 in 2013 to 455 in 2017, or by 8,1%. As a result, the proportion of white academic 

staff dropped from 53% of the total in 2013 to 45% in 2017.  

 

Total

Age Group Female Male Female Male Female Male Female Male Female Male Female Male

<45 years 22 28 24 24 16 18 63 60 40 70 3 4 372

5.9% 7.5% 6.5% 6.5% 4.3% 4.8% 16.9% 16.1% 10.8% 18.8% 0.8% 1.1% 100.0%

45-49 years 5 14 15 11 4 7 49 37 18 27 1 188

2.7% 7.4% 8.0% 5.9% 2.1% 3.7% 26.1% 19.7% 9.6% 14.4% 0.0% 0.5% 100.0%

50-54 years 1 5 9 9 5 4 38 36 8 26 3 144

0.7% 3.5% 6.3% 6.3% 3.5% 2.8% 26.4% 25.0% 5.6% 18.1% 0.0% 2.1% 100.0%

55+ 4 8 12 13 7 13 83 91 14 54 3 4 306

1.3% 2.6% 3.9% 4.2% 2.3% 4.2% 27.1% 29.7% 4.6% 17.6% 1.0% 1.3% 100.0%

All Staff 32 55 60 57 32 42 233 224 80 177 6 12 1010

3.2% 5.4% 5.9% 5.6% 3.2% 4.2% 23.1% 22.2% 7.9% 17.5% 0.6% 1.2% 100.0%

SA Black SA Coloured SA Indian SA White International Unknown
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Figure 10  

 
 

In terms of gender, Table 11c shows that the proportion of female academic staff increased to 44% 

of the total by the end of 2017 (from 39% in 2013). The proportions of female academics were 

however higher than those of male academics in the following faculties: CHED (64% female), Law 

(61% female) and Health Sciences (58% female) in 2017. Conversely, male academics dominated 

in the Faculty of Commerce (66%), the GSB (70%), the Faculty of Humanities (53%) and the 

Faculty of Science (71% of all academic staff in 2017). 

 

 

2.3 Teaching and Learning (Tables 13 - 24 of Appendix A) 

 
2.3.1 Graduates and success rates  

 

The 2017 HEMIS return to the DHET indicates that 7 223 (7 611 in 2016) students successfully 

completed a degree or diploma in 2017, as indicated by Figure 11. The 2017 graduates included 

1 139 Masterôs graduates (1 332 in 2016) and a record number of Doctoral graduates (277, in 

comparison with 233 in 2016). The largest numbers of Doctoral graduates were from the Faculties 

of Science and Health Sciences (73 and 61, respectively). At the Masterôs level, the largest numbers 

of graduates were GSB, EBE and Health Sciences students (267, 190 and 166, respectively). 

 

Three-year Bachelor graduates made up the largest group in 2017 (1 802 graduates). The increase in 

professional first Bachelor graduates, from 1 440 in 2013 to 1 581 in 2017, is also noteworthy. The 

numbers of graduates at the undergraduate Diploma and Postgraduate Diploma levels both 

decreased in 2017, reflecting the relatively smaller enrolments in these two qualification types. 
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Figure 11 

 
 

Table 14 of Appendix A shows a concerning decrease in the so-called graduation rate (calculated as 

graduates as a fraction of enrolments) by faculty and qualification type across the 2013- 2017 

period. While in some cases growth in enrolments was a causal factor in the apparent decline 

(inflating the denominator in the calculation), this was not always the case and further examination 

is required to understand the decrease. Where graduation rates have been declining in the absence of 

enrolment growth, this is indicative of poorer persistence and/or longer times to degree. The table 

shows progressive decreases in the graduation rates in several qualifications, including 3-year 

Bachelor degrees (down from 24,9% in 2013 to 22,8% in 2017); Postgraduate Diplomas (down 

from 64,7% in 2013 to 59,3% in 2017); Honours degrees (down from 79,3% in 2013 to 76,6% in 

2017), and Masterôs degrees (down from 27% in 2013 to 21,3% in 2017).  

 

The Table 15 series shows the class of pass (measured as cumulative career grade point average) 

among all Bachelor graduates, by faculty and race and gender, for the period 2013 to 2017. It is 

encouraging to note that overall, the proportions of first and upper second class passes increased 

over this period, while the proportion graduating in the third class dropped from 28% of the 2013 

graduates to 21% of the 2017 graduating class. The progressive decrease in the proportions of third 

class graduates was evident across all faculties. There were also marked decreases in the 

proportions of third class Bachelor graduates across all races, with the largest decreases visible 

among SA black graduates (down from 48% in 2013 to 31% in 2017), SA Indian graduates (down 

from 30% in 2013 to 23% in 2017), and international graduates (down from 29% in 2017 to 23% in 

2017). The largest proportions of graduates across all race groups were located in the lower second 

class band: in 2017, 43% of all white Bachelor graduates, 46% each of Indian and international 

graduates, 50% of SA black graduates and 51% of all coloured graduates had passed their degrees 

in this band. 

 

Despite the significant improvement in the class of pass among SA black graduates between the 

2013 and 2017 graduation years, the profiles of the 2017 SA black and white graduates differed 

markedly with: 
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¶ 2% of SA black graduates in comparison with 21% of white graduates achieving first class 

passes 

¶ 10% of SA black graduates and 25% of white graduates achieving upper second class passes 

¶ 50% of SA black graduates and 43% of white graduates achieving second class passes 

¶ 31% of SA black graduates and 10% of white graduates achieving third class passes, and 

¶ 7% of SA black graduates and 1% of white graduates completing GPAs of less than 50%. 

 

These differentials have a substantial possible impact on the conversion of graduates to 

postgraduate study (discussed below) but also suggest that there is still work to be done to close the 

performance gap between black and white students. 

 

Figure 12 

 
 

The Table 16 series shows the rates of conversion of Bachelor graduates into postgraduate study. 

Three-year Bachelor graduates who entered at least an Honours degree in the year following 

graduation, and professional first Bachelor graduates who similarly entered at least a Masterôs 

programme, have been considered to have converted to postgraduate study. In general terms, the 

rate of conversion among three-year Bachelor graduates was seen to increase progressively between 

2013 and 2016 (although there were pronounced differences across the faculties and the various 

race groups), but the 2017 conversion rate slipped back by 2 percentage points (from 40% in 2016 

to 38% in 2017). Conversely, the conversion rate for professional first Bachelor graduates remained 

relatively constant over the 2013 - 2017 period, but with significant numbers of conversions in only 

the EBE and Law faculties. It should be noted that professional first Bachelor graduates in the 

Health Sciences overwhelmingly transition into Community Service following graduation, which 

must be completed before these graduates are able to practice their professions. 
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The highest rates of conversion among three-year Bachelor graduates took place among Science 

(peaking at 68% in 2015) and EBE graduates (peaking at 57% in 2016). It is of interest to note the 

steady increase in conversion rates among three-year Commerce and Humanities graduates, while 

the conversion rates in EBE and Science fluctuated quite markedly from year-to-year. The table set 

also shows a steady increase in the conversion rate among SA black three-year Bachelor graduates 

(up from 23% in 2013 to 37% in 2017) and among international three-year Bachelor graduates (up 

from 31% in 2013 to 44% in 2017). Conversion rates among the other population groups were more 

variable across the years, with clear decreases between 2016 and 2017. The most recent conversion 

rates for the other race groups were 43% of white graduates (down from 44% in 2016), 33% of 

Indian (down from 40% in 2016) graduates and 29% of coloured graduates (down from 36% in 

2016). Given that the class of pass data shown in the Table 15 series show improvements in the 

profiles among coloured and Indian graduates (which should have translated into higher rates of 

conversion to postgraduate study), the pattern shown here appears to suggest that the popularity of 

UCT as a location for postgraduate study declined quite markedly within the 2017 coloured and 

Indian three-year Bachelor graduate groups. 

 

Figure 13 

 
 

The conversion rate among female graduates increased steadily to a level of 38% in 2016 and in 

2017. However, the 2017 conversion rates among female EBE and Science graduates dropped back 

to 30% and 60%, respectively (from 39% and 64%, respectively in 2016). Amongst male graduates, 

the conversion rate peaked at 42% in 2016, dropping back to 39% in 2017. However, the 2017 

conversion rates among male EBE and Science graduates also dropped back to 44% and 57%, 

respectively (from 66% in both cases in 2016). In the case of EBE, the decrease in conversions to 

Honours studies is of particular concern as completion of related Honours programmes are essential 

for professional practice in Architecture, Construction Studies, and Property Studies. 
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Figure 14 

 
 

In terms of the conversion of professional first Bachelor graduates into postgraduate study, the rate 

is far lower than that among three-year Bachelor graduates, fluctuating at around 9 ï 10%. 

Although the conversion rate tended to be somewhat higher among white graduates (also 

fluctuating between 9 and 10%), the conversion rate among Indian graduates peaked at 11% in 

2017. The conversion rate amongst international professional Bachelor graduates was much higher 

than among local students, peaking at 27% in 2017.  

 

 

Figure 15 

 
 

It is also noteworthy that the conversion rate among female graduates (currently 8%) was 

consistently lower than that among male professional first Bachelor graduates (currently 12%). The 

cause of this requires further investigation.  
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Figure 16  

 
 

The overall undergraduate course success rate in 2017 dropped somewhat to 85%, from 87,8% in 

2016 and 88,4% in 2015. The Table 17 series shows that the overall 1000-level course success rate 

dropped back from 86% in 2015 to 83% in 2016 and 2017. All faculties were affected as the Health 

Sciences 1000-level success rate dropped by 4 percentage points to 95% in 2017. There was also a 

notable decrease in the 1000-level success rate in the Science Faculty which dropped from 81% in 

2015 to 77% in 2016 and 2017 (i.e. by 4 percentage points). Table 17b shows all Classification of 

Education Subject Matter (CESM) groups were affected (Business/Commerce most notably), while 

Table 17c shows that all SA race groups as well as international students were also affected, 

although the 2017 success rate among white students rose back to the 2015 level of 91%. In 2013, 

the difference in success rates at the 1000-level between white (at the upper extreme) and SA black 

students (at the lower extreme) was 12 percentage points; by 2017 this differential had increased to 

14 percentage points, having decreased to 11 percentage points in 2016.   

 

The fluctuations in student performance presented in this section cannot be separated from the 

impact that social protest on campus has had on students. Uncertainties about the continuation of 

the academic year as well as actual disruptions of classes have been acknowledged at most South 

African public universities as having a negative impact on student performance, regardless of 

institutionsô strategies to counter disruptions. While protest is not the only reason for poor student 

performance, it has proven to be an additional stressor added to more structural problems. Some of 

these have surfaced by the increased number of deferred examinations that took place in the last 

year and constitute the focus of the section on assessment. 
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Figure 17 

 
 

The analysis of the 1000-level course success rates after 2009, as well as the academic standing 

code analysis described below, suggest that the performance of the 2009 FU cohort was an 

aberration following the writing of the first NSC exams, and that performance within subsequent 

cohorts is likely to be more in line with that amongst cohorts entering prior to 2009. 

 

The overall success rate in 2000-level courses dropped by 3 percentage points between 2016 and 

2017 (to 84%). Decreases in the level 2000 success rates were apparent in the Faculties of 

Commerce, Health Sciences, Humanities, and Science; the 2000-level success rate in EBE, 

however, climbed steadily to the 2017 level of 86%. Table 17c shows that all population groups 

reflected a decrease in 2000-level success rates between 2016 and 2017 of 2 to 4 percentage points. 

Because of differential shifts in 2000-level success rates by race, the white-SA black 2000-level 

performance differential increased from 14 percentage points in 2013 to 16 percentage points in 

2017. It is entirely possible that the poorer performance during 2016 and 2017 is due to the 

uncertainty brought by the student protest, especially the closing of the University for sustained 

periods of time and the interruption of lectures during protest. 

 

The Table 17 series also shows a 2 percentage point decrease in the success rate in 3000-level 

courses between 2016 and 2017. The Faculties of EBE and Law experienced particularly large (4 

percentage point) decreases in success rates at the 3000-level between 2016 and 2017. Once again, 

all race groups were affected, but the success rates among SA black and Indian students dropped the 

most (by 4 percentage points in each case) between 2016 and 2017. Differential fluctuations in the 

success rates in 3000-level courses resulted in the white SA black performance gap increasing from 

12 percentage points in 2013 to 14 percentage points in 2017.  

 

Tables 18a and b show the success rates among foundation students by UCT course level, faculty, 

and CESM group. Of key concern is the performance of these students in 2000- and 3000-level 

courses which form part of the mainstream curriculum, following the structured support offered in 

the first year. It is therefore of interest to note that between 2013 and 2016 the performance of 
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foundation students in 1000- and 2000-level courses was very similar. In 2017, however, there was 

an overall 4 percentage point differential between performance in 1000-level courses (77% pass rate 

on average) and 2000-level courses (pass rate of 73% on average). The difference between 1000- 

and 2000-level success rates was visible across all faculties and was particularly pronounced in 

business/commerce and broad humanities courses. The differences arose because of a marked 

decline in success rates between 2016 and 2017 in the faculties of Commerce, EBE and Science, 

and particularly in the business/commerce CESM category. Interestingly, the performance of 

foundation students in the Faculty of Humanities and in the broad humanities CESM group 

improved between 2016 and 2017 in both 1000-level and 2000-level courses. In the case of HUM, 

the improvement may be due to the expansion of ñPlus Tutò offerings: these provide extra 

preparatory time for regular tutorial work, as well as preparation for forthcoming assignments, tests 

and exams. 

 

2.3.2 Undergraduate academic progress code analysis (See Table 19, Appendix A) 

 

Between 2013 and 2016, 87 ï 89% of all undergraduates were ósuccessfulô where the measure of 

success is completion of a degree/diploma or meeting at least minimum readmission requirements 

(in which case a CONT academic standing code is awarded). In 2017, 85% of all undergraduates 

(87% in 2016) were ósuccessfulô and 12% (10% in 2016) failed to meet minimum readmission 

requirements for readmission at the end of 2017.  Of these students, most (9% of all 

undergraduates) were awarded concessions to continue with their studies. The final proportion 

excluded on academic grounds increased by 1 percentage point to 3% of all undergraduates in 2017. 

 

Four of the faculties (Commerce, EBE, Humanities and Law) awarded concessions to continue to at 

least 10% of their undergraduate students at the end of 2017. The Faculty of Science awarded 

concessions to continue studying to 6% of its undergraduates in 2017 (up from 3% in 2013). 

Students who receive concessions to continue with their studies effectively repeat the year, 

 which prolongs the time to degree among those who ultimately graduate. In the Faculty of Health 

Sciences, the proportion of undergraduates receiving concessions to continue remained level at 1% 

between 2013 and 2017. 

 

While 12% of all undergraduate students failed to meet minimum readmission requirements in 

2017, the proportion failing to do so of: 

¶ Black undergraduates was 18% (17% in 2013) 

¶ Coloured undergraduates was 11% (also 11% in 2013) 

¶ Indian undergraduates was 12% (11% in 2013), and 

¶ White undergraduates was 4% (down from 5% in 2013). 

 

 

2.3.3 5-year first-time entering Undergraduate Cohort Analysis ( 

Tables 20 and 21 of Appendix A) 

 

The Table 20 series tracks progress of the 2009-2013 first-time entering  undergraduate (FUs) 

cohorts, with the 2010 to 2013 entry cohorts showing considerable improvement in comparison 

with the 2009 cohort (see paragraph below). Analyses of the 5-year longitudinal progress of FUs 
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within the 2013 entry cohorts showed that 72% had completed a degree/diploma by the end of 

2017, while 9% of the 2013 entrants were still busy with their undergraduate studies after 5 years. 

The potential completion rate within the 2013 cohort was therefore 81% (in comparison with 71% 

amongst the 2009 ï first post-NSC cohort, 79% amongst the 2010 cohort and 80% amongst both the 

2011 and 2012 cohorts). By the end of 2017, 9% of the 2012 FU entrants shown here had dropped 

out in good academic standing and a further 10% had been excluded on academic grounds. In 

comparison, 20% of the 2009 FU cohort had been academically excluded and a further 9% had 

dropped out without completing a degree/diploma by the end of 2013.  

 

The relatively low completion rate within the 2009 FU cohort resulted largely from an increase in 

the proportion of students excluded on academic grounds (up by 3 percentage points to 20% in 

comparison with the 2008 cohort). It should also be noted that the 2009 intake included large 

numbers of writers of the first NSC in 2008, where unexpectedly strong performance in subjects 

such as mathematics may have adversely impacted on admissions decisions in Science and 

Engineering in particular. Particularly high rates of cumulative academic exclusion were apparent 

within the 2009 EBE and Science FU cohorts: 30% and 33%, respectively. The academic exclusion 

rates in these two faculties have dropped markedly, with 14% of the 2013 Science FU cohort (20% 

in of the equivalent 2012 FU cohort) and only 11% of the equivalent EBE cohort (12% of the 

equivalent 2012 FU cohort) being excluded on academic grounds. In the case of Engineering, 

particularly large proportions of the 2012 and 2013 FU intakes (18% and 17%, respectively) were 

still busy with their undergraduate studies after 5 years. Twenty-four percent of the 2013 Faculty of 

Law FU entrants (in comparison with 13% of the 2012 intake) were still busy with their 

undergraduate studies after 5 years. 

 
Figure 18 

 
 

Cohort completion rates across the 2009 - 2013 FU cohorts varied widely in relation to entry faculty 

and race. The gap between completion rates amongst white and SA black students was markedly 

larger within the 2009 cohort than in prior years: 79% of the white FU cohort in comparison with 

48% of the SA black FU intake had completed a qualification by the end of 2013. Looking at the 

2013 cohort the completion rate among white students remained level at 83% (having peaked at 

85% within the 2010 FU cohort) but increased to 61% among SA black students in the 2013 FU 
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cohort (up from 57% within the 2012 entry cohort). A particularly large proportion of the 2013 SA 

black cohort (14%) were however still busy with their undergraduate studies at the end of 2017, 

bringing the potential completion rate within the cohort up to 75% (in comparison with 60% within 

the equivalent 2009 FU cohort). The large number of SA black students still busy with 

undergraduate studies after 5 years relates to a large extent to the frequency of initial placement in 

extended programmes where the minimum time to degree is a year longer than in the mainstream. 

The potential completion rates among coloured, Indian and white 2013 entrants were 79%, 81% and 

88%, respectively. 

 
Figure 19 

 
 

While 72% of all 2013 first-time undergraduate students in this analysis had completed their studies 

within 5 years of initial registration, the proportion doing so of: 

Å SA black undergraduates was 61% (in comparison with 48% of the 2009 FUs) 

Å Coloured undergraduates was 71% (in comparison with 58% of the 2009 cohort) 

Å Indian undergraduates was 73% (in comparison with 60% of the 2009 cohort); and 

Å White undergraduates was 83% (in comparison with 79% of the FU cohort). 

 

Looking at the 2009 - 2013 FU cohorts, attrition rates have decreased across all race groups, but the 

most marked improvement (16 percentage points) is apparent among SA black entrants. Attrition 

(academic exclusion plus drop-out in good academic standing) rates within the 2013 FU cohort 

were as follows: 

¶ 19% of all entrants (in comparison with 29% of the 2009 cohort) 

¶ 25% among SA black entrants (in comparison with 41% of the 2009 cohort) 

¶ 21% among coloured entrants (in comparison with 33% of the 2009 cohort) 

¶ 16% among Indian entrants (in comparison with 29% of the 2009 cohort), and 

¶ 12% among white entrants (in comparison with 17% of the 2009 cohort). 
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It is hoped that the SASSE South African Survey of Student Engagement (SASSE) which will be 

carried out at UCT for the first time in August 2018, will provide some insights into the clearly 

differential performance of students by faculty and by race described here. 

 

Table 21 in Appendix A shows that in addition to the high exclusion rate of SA black students in 

mainstream, the exclusion rate in the extended degree programmes remained problematic - 

particularly in the Faculties of Science and EBE (25% and 26% of the 2013 entering cohorts, 

respectively). There has been some improvement in recent intakes: the academic exclusion rates 

within the 2009 Science and EBE extended cohorts were 61% and 48%, respectively, so that the 

exclusion rate for Science dropped by 35 percentage points and that for EBE dropped by 22 

percentage points, comparing the 2009 and 2013 cohorts.  

The overall completion rates within the 2013 extended degree programmes (EDPs) (55%) was 3 

percentage points higher than that within the equivalent 2012 cohort. Potential completion within 

the extended programmes (72%) was slightly lower than within the SA black mainstream (75%). 

There were marked improvements in the completion rates within the extended programmes in 

Commerce (68% within both the BCom and the BBusSc), and a 2 percentage point increase in the 

completion rate within the BA/BSocSc programmes (up to 54%). However, cohort completion 

within the 2013 EDPs in EBE, Law, and Science was lower than that among the 2012 entrants, 

markedly so in EBE (down 10 percentage points to 20%) and Law (down 32 percentage points to 

22%). Overall attrition in the EDPs dropped by 3 percentage points to 28% of the 2013 FU cohort, 

in comparison with the 2012 cohort. By way of comparison, the level of attrition within the 2009 

foundation cohort was 43%. 

 

The Table 22 series summarises the years to completion amongst graduates of the 2009 - 2013 entry 

cohorts in 5 large faculties (excluding Health Science ï MBChB). Table 22a shows a steady 

increase in the proportions of graduates completing in 3 years (up from 28% of the 2009 cohort to 

35% of the 2013 cohort). There was also a 4 percentage point increase in the proportion of 

graduates completing in 4 years (up from 42% of the 2009 cohort to 46% of the equivalent 2013 

cohort). Looking at graduates within the 3-year programmes (BA, BCom, BSc and BSocSc), there 

were marked variations by programme: 70% of the 2013 BA graduates, 45% of the BCom 

graduates, 59% of the BSc graduates and 55% of the BSocSc graduates had completed their studies 

within the minimum 3-year period. The proportions of graduates completing 4-year programmes 

within the minimum time were however very similar: 65% of the 2013 BBusSc and LLB graduates 

had completed in 4 years, while 67% of the 2013 BSc(Eng) graduates had completed within the 

minimum time. 

 

There were marked differences in time to degree amongst graduates by race, however:  

¶ 25% of all 2013 SA black graduates had completed in 3 years (up from 17% of the 2009 

graduates) and a further 49% (up from 36% of the 2009 graduates) had completed in 4 years 

¶ 20% of all 2013 coloured graduates had completed in 3 years (up from 10% of the 2009 

graduates) and a further 44% (up from 43% of the 2009 graduates) had completed in 4 years 

¶ 18% of all 2013 Indian graduates had completed in 3 years (up from 11% of the 2009 

graduates) and a further 55% (up from 40% of the 2009 graduates) had completed in 4 years 
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¶ 43% of all 2013 white graduates had completed in 3 years (up from 37% of the 2009 

graduates) and a further 44% (down from 45% of the 2009 graduates) had completed in 4 

years. 

 

Figure 20 compares time to degree amongst SA black and white FU entrants into 3-year Bachelor 

programmes in 2009 and 2013, with a view to looking at possible differential completion rates by 

race. There are indeed marked differentials in the proportions of SA black and white students 

completing their studies in three years in all four programmes and within both entry cohorts. The 

differential was most pronounced in Science (the BSc) where 32% of SA black students in 

comparison with 74% of white students in the 2013 cohort completed within three years, and the 

BSocSc where 33% of SA black entrants in comparison with 78% of white 2013 entrants graduated 

within three years. Although the differentials relate to some extent to the substantial numbers of SA 

black students who enter extended programmes, the substantial proportions of SA black students 

who take five years or more to complete a 3-year programme suggest that there are other factors at 

play. 

 

Figure 20 

 
 

Similar differentials are apparent in Figure 21 below, which compares time to degree among SA 

black and white 2009 and 2013 FU entrants into 4-year programmes. Here too, the proportions of 

SA black students completing their BBusSc and BSc (Eng) studies in four years are markedly lower 

than the equivalent proportions of white students. While the 2013 cohort has only been tracked for 

five years, the 2009 cohorts showed that substantial proportions of SA black students (57% of the 

BBusSc intake and 74% of the BSc (Eng) intake took five or six years to complete their 4-year 

degrees. 

 

Figure 21 

 
 

 

Graduated2009 FU2009 FU2013 FU2013 FU2009 FU2009 FU2013 FU2013 FU2009 FU2009 FU2013 FU2013 FU2009 FU2009 FU2013 FU2013 FU

in: Black White Black White Black White Black White Black White Black White Black White Black White

3 Years 41% 74% 59% 81% 23% 43% 34% 52% 17% 62% 32% 74% 39% 69% 33% 78%

4 Years 37% 21% 27% 15% 38% 39% 47% 42% 42% 25% 50% 21% 30% 28% 46% 20%

5 Years 11% 4% 14% 4% 30% 15% 18% 6% 28% 11% 18% 5% 17% 3% 21% 2%

6 Years 11% 1% 0% 0% 8% 3% 0% 0% 14% 2% 0% 0% 15% 0% 0% 0%

Arts - BA Commerce: BCom Science Social Science - BSocSc

Graduated2009 FU2009 FU2013 FU2013 FU2009 FU2009 FU2013 FU2013 FU2009 FU2009 FU2013 FU2013 FU

in: Black White Black White Black White Black White Black White Black White

3 Years 4% 2% 5% 5% 0% 2% 0% 2% 14% 0% 0% 33%

4 Years 39% 77% 53% 75% 26% 59% 59% 69% 43% 80% 82% 67%

5 Years 43% 17% 41% 20% 41% 31% 41% 30% 29% 20% 18% 0%

6 Years 14% 3% 0% 0% 33% 9% 0% 0% 14% 0% 0% 0%

Commerce: BBusSc Engineering - BSc(Eng) Law
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2.3.4 Postgraduate (Master and Doctoral) cohort analysis  

(Tables 23 and 24 of Appendix A) 

 

Table 25 shows the numbers of Postgraduate Diploma and Honours graduates by faculty for the 

years 2013 to 2017, and the average time to degree for these qualifications. The average time to 

completion for Postgraduate Diplomas increased from 1.2 years in 2013 to 1.3 years in 2014. In 

2017, the average time to completion for Postgraduate Diplomas ranged from 1.1 years in 

Humanities (where these qualifications are largely full-time and done over one year) to 1.4 years in 

Law and 1.5 years in the GSB where part-time study over two years is more common. The overall 

average time to completion for Honours graduates increased slightly from 1.1 years in 2013 to 1.2 

years in 2017. The markedly higher time to degree among Commerce Honours graduates results 

from the part-time offerings in Financial Analysis & Portfolio Management, which has both January 

and June intakes. 

 

The 2010 to 2014 new intakes of Masterôs and Doctoral students were tracked until the completion 

of the 2017 academic year. Tables 23 and 24 show the status of the intake of each cohort per 

faculty, as at the end of 2017. Table 23 shows that 71% of the 2010 Masterôs degree intake, 70% of 

the 2011 intake, and 65% of both the 2012 and 2013 intakes had graduated by the end of 2017. 

Sixty-two percent of the 2014 intake had graduated while a further 14% of the group were still busy 

with their studies at the end of 2017; the potential completion rate within this cohort is 76%. At 

least 20% of each of the cohorts tracked had dropped out of their studies in good academic standing 

by the end of 2017 while 2% of each cohort had been excluded on academic grounds. The overall 

proportions of students upgrading to Doctoral study ranged between 2 and 3% of each cohort, but 

the number of upgrades were significant in the Health Sciences and Science Faculty. 

 

Cohort completion rates varied by faculty and were highest in the GSB (all in excess of 80% apart 

from the 2014 cohort) and the Faculties of Commerce and Humanities (in excess of 70% for each 

cohort apart from the most recent 2014 intake). Up to 15% of each Masterôs cohort in the Faculty of 

Science and up to 8% of each Masterôs cohort entering the Faculty of Health Sciences had upgraded 

to Doctoral study. A particularly large proportion of the 2011 Science intake (15%) had upgraded to 

Doctoral study by the end of 2017. Smaller proportions of those beginning Masterôs degrees in the 

EBE Faculty (around 2%) upgraded to Doctoral study. Elsewhere, upgrades were rare. 

 

It is concerning to note the high propensity of attrition of the 2013 intake at the Masterôs degree 

level. Particularly large proportions of the EBE Masterôs cohorts (up to 27% of the 2010 and 2011 

intakes) had dropped out in good academic standing by the end of 2017. Of concern were the 

exceptionally high drop-out rates (26% or more) within the 2011 Commerce intake, and the 2012 

and 2013 Health Sciences intakes. In the case of Health Sciences, 42% of the 2014 cohort had 

graduated, 22% were still registered and 24% had dropped out by the end of 2017. The potential 

completion rate within this cohort is thus 64% which is markedly lower than the figure of 77% 

within the equivalent 2010 cohort. The 2014 Commerce intake (245 students) was almost twice as 

large as the 2013 intake (124 students) and alarmingly 23% of the 2014 intake had dropped out by 

the end of 2017. The Institutional Planning Department (IPD) is in the process of analysing 

responses to a survey probing reasons for the Masterôs drop-out problem. 
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By the end of 2017, 53% of the 2010 Doctoral entry cohort had completed their studies and 15% 

were still busy 8 years after commencing their studies. The potential completion rate amongst this 

cohort is therefore 68%. Thirty percent of this cohort had dropped out of their studies by the end of 

2017. Thirty-five percent of the 2011 cohort had completed their studies and 23% were still 

registered; the potential completion rate within this cohort is therefore 68%. Substantial proportions 

of the subsequent cohorts were still busy with their Doctoral studies at the end of 2017 (40% of both 

the 2012 and 2013 cohorts, and 65% of the 2014 cohort were still busy with their studies by the end 

of 2017.  

 

Retention and completion patterns at the Doctoral level varied widely across the faculties and years. 

The highest completion rates amongst the 2010 cohort were evident in the Faculties of Science 

(73%), Commerce (60%) and Health Sciences (58%). Almost 40% of the 2011, 2012 and 2013 

cohorts had dropped out of their studies by the end of 2017. The overall drop-out rate had increased 

from 30% of the 2010 cohort to 38% of the 2013 cohort. Twenty-three percent of the most recent 

2014 cohort had dropped out by the end of 2017. Of particular concern is the very high drop-out 

rate apparent in the 2014 Commerce Doctoral entry cohort (43% by the end of 2017). Four percent 

of this cohort had graduated and 51% were still registered which means that the potential cohort 

completion rate is only 55% - in comparison with 80% within the equivalent 2010 cohort. The rates 

of academic exclusion and transfer to other programmes were small to negligible amongst the 

Doctoral cohorts. 

 

Table 26 confirms that the record number of Doctoral graduates in 2017 (277), and also that the 

time to degree amongst graduates had increased slightly from 4.8 years in 2016 to 5.0 years in 2017. 

This was primarily due to increases in the time to degree among Humanities and Science graduates. 

Table 26 also reflects the already mentioned decrease in Masterôs graduates between 2016 and 2017 

(down from 1 332 to 1 139, despite an increase in enrolments at this level ï up from 5 190 in 2016 

to 5 338 in 2017). Moreover, the average time to completion among Masterôs graduates increased 

from 2.4 years in 2016 to 2.6 years in 2017.  

 

2.3.5 Summary 

 

i. Student enrolment 

UCTôs overall student headcount enrolment increased at a rate of 2,2% per annum from 2013 to a 

total of 28 724 students in 2017. However, this enrolment figure represents a decrease of 1,7% on 

the 2016 total enrolment of 29 232. This decrease in enrolment was located specifically at the 

undergraduate level - dropping from 18 413 in 2016 to 17 872 in 2017- a decrease of 541 

enrolments, or 2,9%. This drop in enrolment is attributed largely to an overall drop in FU 

enrolments, and a decrease in student retention. 

 

In the period 2013-2017, overall growth at the postgraduate level (including Postgraduate Diploma 

and Honours enrolments) was more rapid than at the undergraduate level (5% per annum in 

comparison with 0,7% per annum amongst undergraduates). The postgraduate enrolment made up 

38% of the total enrolment (34% in 2013). Masterôs and Doctoral enrolments made up a record 26% 

of the total enrolment in 2017 (up from 22% in 2013). The postgraduate enrolment for 2017 showed 

minor change when compared to 2016. 
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ii. Student demographics 

SA black, coloured and Indian students together made up 45% of the total 2017 enrolment. This 

proportion has remained relatively stable: 44% and 43% in 2013 and 2016, respectively. In 2017, 

52% of the undergraduate population comprised of self-declared SA black, coloured and Indian 

students, which represents an increase in comparison to 49% in 2013. In contrast, the proportion of 

self-declared white undergraduates has dropped from 32% in 2013 to 25% in 2017. 

 

At the postgraduate level, the proportion of SA black, coloured and Indian students decreased from 

35% in 2013 to 33% in 2017 despite an 11 percentage point drop in the proportion of white 

enrolments. This was due, in a large part, to the marked increase in the number of postgraduate SA 

students opting not to declare their race (up from 9% of the 2013 postgraduate enrolment to 23% in 

2017). The proportion of international postgraduate students increased from 22% in 2013 to 25% in 

2017 with a large proportion of these students originating from the rest of Africa. 

 

iii. Academic performance 

Undergraduate academic performance is evaluated by three main measures: (1) course success 

rates, (2) academics standing code achievement, and (3) the academic progression of successive 

intakes of FU undergraduate students. While each concept is thoroughly interrogated in Section 2.3, 

highlights of academic performance include: 

¶ The overall undergraduate course success rate dropped to 84,1% in 2009 (with the first intake 

of NSC completers), but more than recovered to a level of 87,8% in 2016. In comparison, in 2017 

the overall undergraduate course success rate dropped to 85%. The success rate at the crucial 1000-

level1, which had dropped to 79,8% in 2009 and had increased to a level of 85,5% in 2015, dropped 

slightly to 83,4% in 2016 and dropped again to 82,8% in 2017. The impact of these changes will 

likely impact future completion rates and academic standing code analysis. 

¶ Academic standing code analysis showed that in 2017, 85% (87% in 2016) of all 

undergraduates were ósuccessful.ô In this regard, the measure of success is completion of a 

degree/diploma or meeting at least minimum standard readmission requirements. Twelve percent of 

all undergraduates failed to meet minimum readmission requirements for readmission at the end of 

2017. Of these, most (9% of all undergraduates) were awarded concessions to continue. A 

particularly large proportion of SA black undergraduate students (18% up from 17% in 2015) failed 

to meet the minimum readmission requirements in 2017, however 14% of these students were 

granted concessions to continue. The proportion of all undergraduates excluded on academic 

grounds was 3% of all undergraduates (up from 2% in 2016). It is important to note, that this 

increase in concessions could impact cohort completion rates and student throughput negatively. 

¶ Progress of FU students within the 2013 entry cohorts showed that 72% had completed a 

degree/diploma by the end of 2017, while 8% of the 2013 entrants were still busy with their 

undergraduate studies after five years. While the year-on-year comparison to 2016 shows little 

change, the potential completion rate within the 2013 cohort (81%) is markedly higher than that 

within the 2009 cohort (71%). This improvement is largely due to a marked decrease in the 

cumulative rate of academic exclusion within the 2013 cohort (10% in comparison with the 20% for 

the 2009 cohort). Further, in relation to undergraduate performance, while an analysis of class of 

pass shows a marked improvement across race groups and slowly decreasing differential between 

SA black and white student achievement, it is concerning to find that these improved results are not 

                                                           
1 1000-level courses are courses offered at the first level of academic study 
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improving conversion rates into postgraduate study, specifically amongst coloured and Indian 

students. This trend is also visible in the decreasing conversion of female Science and EBE 

students, and male EBE students into Honours programmes. 

 

Postgraduate academic performance is indicated by entrants into Masterôs and Doctoral study over 

successive years, measuring completion rates, the incidence of upgrades (in the case of Masterôs 

students), drop-outs and academic exclusion. In addition, Masterôs and Doctoral graduates per 

faculty are totalled against their average times to degree. The data tables show that around 70% of 

each Masterôs cohort, and up to a possible 53% of each Doctoral cohort successfully completed 

their studies. The average time to degree amongst Masterôs graduates increased slightly to 2.6 years 

in 2017 (from 2.4 in 2016) whilst the average time to degree amongst the 2017 Doctoral graduates 

increased to 5.0 years, from 4.8 years among the 2016 graduates. 

 

iv. Degrees Completed 

Broadly speaking, the data shows a drop in the total number of students successfully completing a 

degree or diploma in 2017. The 7 223 students graduating in 2017 represents an overall drop from  

7 611 in 2016; however, the 2017 undergraduate completion rates remain stable in relation to 2016. 

At the postgraduate level, the number of completions at the Postgraduate Diploma dropped from 

1 135 in 2016 to 944 in 2017 (by 191 students). There were 1 139 Masterôs graduates in total, 

compared to 1 332 in 2016, representing 193 fewer Masterôs graduates in 2017. The largest 

numbers of Masterôs graduates were GSB and EBE students (267 and 190, respectively). Contrary 

to the losses above a record number of Doctoral graduates (277) was noted in 2017. The largest 

numbers of Doctoral graduates were from the Faculties of Science and Health Sciences (73 and 61, 

respectively). 

 

v. Academic staff by numbers 

It is concerning to note that the ratio of weighted FTE enrolled students to full-time academic staff 

has increased from 31.3 in 2013 to 33.3 in 2017. While the weighted full-time equivalent 

enrolments increased by 4,3% per annum over this period, the number of permanent, full-time 

academic staff in the teaching ranks only grew by 2% per annum. An increasing student:staff ratio 

places additional demands on a reduced staff complement, specifically in the area of postgraduate 

research. Since 2013, the proportion of academic staff holding Doctoral degrees has stabilised at 

around 70% of all academic staff. A further 25% of academic staff are qualified at the Masterôs 

level. Thus in 2017, 95 % of all academic staff held either at least a Masterôs degree. 

 

In the period 2013-2017, UCT has experienced a nett gain of 75 academic staff, amongst whom 44 

were SA black, 28 were coloured, 20 were Indian staff, and 16 were international. There was a net 

loss of 40 white staff over this period. The number of SA black staff peaked at 87 in 2017, up from 

43 in 2013. It is concerning to note, however, that in 2017, 62% of academic staff aged 45 years or 

younger, are either self-declared as white or international. Further, of these international staff, only 

32% (83 of 256 total) are sourced from countries within Africa. In terms of gender, the proportion 

of female academic staff increased by 5 percentage points between 2013 and 2017 (to 44% of the 

total). Unfortunately, male academic staff continue to dominate broadly in the SET areas.  

 

 

  
































































































