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UCT 2015Teaching and Learning Report

1. INTRODUCTION
1.1 Message from the ViceChancellor

This report is a testimony to UCT6s commit men:
to research. We are particularly proud of UCT:
of all of our students with a particular focus on those Wave been disadvantaged as a result-of on

going inequality in educational provision.

During 2015, UCT continued its multiple interventions focused on renewing the curriculum,
improving access and throughput, enhancing the quality of the teachingariddesxperience, and
supporting online provision.

2015 was also a year in which we witnessed an outpouring of student anger and frustration across the
higher education sector as students raised their voices to levels not seen since before 199 While t
most visible targets were colonial symbols and fees, many aspects of teaching and learning also came
under fire. There were calls to 'decolonize the curriculum’, to remove discriminatory assessment
practices and alienating forms of pedagogy. Students damanded greater accountability on the

part of the academic leadership.

The student concerns of 2015 have given added impetus and urgency to the teaching and learning
interventions already in place, and, with intense deliberations at every levelmdtitutioni Senate,
faculties, departments, residences, student groujirige university has been grappling with the
many challenges that have surfaced across these different forums.

This report includes inputs from across UCT and points direxthotv the pace of transformation

has been quickened around a range of key issues such as multilingualism, Afrocentric curriculum and
staff transformation. It is clear that 2015 was an important year for honing and shaping the agenda
for teaching and leamg for the foreseeable future.

Max Price



1.2 Foreword from Deputy Vice-Chancellor: Teaching & Learning

2015 was a momentous year for UCT. The challenges posed by student protesters highlighted a host
of issues that had a direct impact debates and deliberations related to the teaching and learning
environment. These included, but were not limited to, the concerns that emerged regarding the roles
thatrace and accent play in the treatment of black students, the urgent need to review curricula and
methods of assessmernhe lack of feedbek on course evaluation resulésd contradictory
perceptions of the univer sit ydadinitatves derentdurched e v e
to surface these issues through, for example, faculty assemblies and in the meetings of the Senate
Teaching and Learning Committee. But many debates were also initiated throughoseimaance
structures, and the Vice Chatlor agreed to support the formation of the Curriculum Change Work
Group (CCWG), which plans to complete universityle engagements on curriculum reform
towards the end of 2017.

It is against this contextual backdrop that the Teaching and Learningfie®015 has been written.

Given the historic and contested events that unfolded following the emergence of the Rhodes Must
Fall movement in March 2015, it would not be possible or desirable to produce a coherent narrative
of the achievements and chalies of 2015The report is therefore intentionally mubcal and as

such contains a variety of contributions and perspectives. Even so, severaltiingsachievements

have emerged. Chief among these are the significant advances in enabling stiad=mstwhich no

doubt will be strengthened in the future to ensure conducive conditions for the realisation of this goal.
Many of the interventions that have contributed to furthering this aim are summarized below.

Despite these advances, pressing chalkkngee ont i nue to confront UCT®O
welcoming, affirming and inclusive for all studenssmilar challenges remain for UCT to la@
institution that will ultimately suppodll students towarthe successt completion of their degrees.

Thus, while we have every reason to celebrate the 78% completion rates of the 2011 undergraduate
cohort, it is also clear that we have to pay careful attention to the disparities between the completion
rates of white and black students. There remain simi&tious challenges at the postgraduate level.

As this report underlines, it is likely that differences in the pedagogical approaches across disciplines
and faculties have contributed to this unevenness but also that current examples of pedagogical
mediat on f oregrounding a positive student -exper
creation of the learning space indicate that the process of change is underway. To be effective in
transforminghepracticesand assumptions that have impeded the successful progress of all students,
it is crucial that everyone involved in the teaching and learning environment at UCT commit to this
journey in creative and collaborative ways.

The December submission to theutcil of Higher Education (CH)of UCT6s f ol l ow wu
the first phase of the Quality Enhancement Project (QEP) afforded an opportunity to reflect critically
on these and other related issues, such as the importance of strengthening the accoointaéility
academic leadership at departmental and faculty level with respect to staff development and student
throughputs, and the need to foster strategic leadership to ensure that complex educational challenges
are addressed proactivelfhis includes the reation of a discrimination free and inclusive
environment aimed at promoting the full, independent and effective participation in all mainstream
activities by studentsvith disabilities.Addressing the needs of these students is one example of



UCT 6 s ngoommitment tacomprehensive and integrated studecused approach to teaching
and learning.

A decision by the Teaching and Learning Committee to adopt clear reporting guidelines for the 2015
Teaching and Learning report has resulted in efasslty reporting on several key challenges:
curriculum development, improving access and throughput; faculty initiatives for enhancing
teaching online provision, and monitoring and evaluation. While transformation is central to and
embedded in all of these erateurs, the faculty reports all begin by explicitly foregrounding this
pressing concern. The report also includes a very useful complimentary assessment of the use and
impact of DHET grants and the ways in which various@amittees supported the workteaching

and learning at UCT, contributing to the smooth delivery of services despite threats to, for example,
the successful completion of the emfidyear examinations.

Importantly, the report underscores the commitment of faculties and individual acadenthe
mainstreaming of innovative solutions for improving throughputs and enhancing the experience of
students. This is evidenced in 4&aching efforts to address issues of diversity and inclusivity.
Obvious examples include the practice in the Cemue Faculty of ensuring diversity in the
appointment of student tutors, and a focus on multilingualism and a scaffolding of language in support
of this commitmentIn Health Sciences structures have been put in place to build an institutional
culture thatencourages respect and promotes inclusivity through an acknowledgment of the need to
recognise and develop the personal strengths of all students. Similarly, the empowerment of students
through various initiatives aimed at promoting agency and ownerkthip arning experience attest

to a growing understanding of the importance of revisiting and revising long accepted practices and
assumptions. Other revisions aimed at expanding the social awareness of students have also beer
effective. One obvious exaite is afforded by the fact th@ihe Engineering andBuilt Environment

(EBE) faculty updated their graduate attributes to include sustainability, thereby explicitly
foregrounding the impact of engineering activity on the social, industrial and physicahement.

It is both heartening and significant that faculties and departments have in many cases begun to
develop appropriately serious responses to the indisputable significance of the faculty assemblies that
were mounted in the course of 2015. The eXengfforded by the Humanities Faculty, where
discussions centred in part on the need to develop an Afrocentric curriculum, provides an obvious
case in point. In many faculties discussions like these were embedded in and ultimately framed by
larger concermabout stigmatisation and potential discrimination, which will require careful, ongoing
attention into the future. The ultimate success of commitments to developing solutions that actively
promote throughputs will depend in large part on confrontingetttescerns. Many innovative
initiatives aimed at improving student succem® already underway, such as the Tutored
Reassessment ProgrammeRf) in EBE, which affords eligible students with marks typically
between 40% and 49% an opportunity to spend letveme and two weeks to engage in extensive
revision. In 2015 just over three quarters of the students who participatekis intervention
successfully passed tAdRP, which is offered in courses that have an unusually high failure rate.
Similarly, Commerce offered core courses in the winter and summer terms, thereby affording failing
students opportunities to catch up and graduate sooner than they would otherwise have done, while
in the Science Faculty students were encouraged to attend extersedtimm and support sessions

that address extreurricular issues that hamper student progress.



The role ofthe Academic Development ProgrammdP), in particular, is attested to by the most
recent cohort completion data (2011) for EBE, which showsttieatiropout rate for the extended
curriculum is 34%. Although this is not good, the closest comparable group is the black mainstream
where the drojut rate is 38%. Thusxtended Curriculum ProgrammgéQP students in EBE who

come in with lower admissiorscores have slightly oyterformed their mainstream counterparts.
Shifting this dropout rate closer to that of the white mainstream, which is only 4%, remains a
challenge, but data from the Commerce Faculty provides evidence ofreater achievemenis

terms of students on ECPs outperforming mainstream black students and closing the gap between
ECP and white student performance: the dsaprate for the Commerce ECP (BCom) is 10%, for
black mainstream 15%, for white mainstream 3%.

In 2015 serious &ntion was given to the importance of addressing the impact on throughput rates
of courses that impede graduation (CIGs). Many, but not all, of these gateway courses are also first
year service courses with large enrolments, and great diversity in tkgréwaxed and ability of the
classFollowing a detailed investigation two proposals that might result in better pass rates in service
courses were identified. These are the development of guidelines for ownership of a course, means
of resolving disputes aomd service courses (intra and cross faculty), incentives and obligations; and
service agreements between the departments offering the service course and the programme
conveners. This investigation, which looked at the academic records of graduatd<HE thaculty,

the Faculty of Commerce (BCom, Accounting stream) and Health and Rehabilitation Sciences in the
Health Sciences Faculty showed that, overall, there was no significant difference between
performance in service courses as compared péiformamt e i n fAc o Mhedstudgour s
concluded that problematic service courses are circumscribed, and that performance in these courses
should be tracked on an annual basis.

In an illuminating report tabled at the Teaching and Learning Comm{@eerg¢es, Conibations

and Contexts that impede Graduafipattention was also drawn to the contextualised nature of issues
that contribute to low completion ratdsproposed a complex approach to responding to statistical

i nformation on 0 h isgshwithraipaskrédte belowd09) ansl highlightesl the reedu

to consider fully the factors that may be at play in these courses before assuming that students are
underprepared, or that teaching in suchurseour s
individually would automatically | ead to an |
When these gateway courses are seen in context, including the typical curriculum combinations in
which they are taken, irti siks caopnpbairneantti otnhsadt itnh e
cour seso. Mul ti ple factors contribute to a ga
risk, and all of these need due consideration when students are given individual curriculum advice at
registration

Different ways of understanding impediments to high throughput rates and meaningful ways of
addressing these impediments have also been facilitated by the appointment in April 2015 of a new
Data Analyst to assist in developing a central database atwhthuct analyses as required. In a
related development, a data task team was established in August 2015 to start developing a coherent
and more widely accessible data monitoring system to track student performance and progress, and
to advise on and trackvidencebased educational interventions. This task team, which is committed

to devising a comprehensive learning analytics framework for UCT with a view to improving student
learning, brings together expertise in performance data gathering and anatyssnistitutional
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Planning Department®D), Student Administration, some faculty offices and pathefCente for
Higher Education DevelopmenCHED) (ADP, CETAP and CILT). Examples of the data on
individual student performance relevant to this initiative include the kind used by the First Year
Experience (FYE) EarlAssessment System

The introduction of theFirst Year ExperienceFYE) project is another riable development.
Following the appointment of its Director, Dr Danielle Fontaine, in October 2014 with support from
the Teaching Development GrgimDG), considerable work has gone into strengthening engagement
with all faculties with a viewo identifying common components of the FYE that can be implemented
across campus, while at the same time promoting certain unique components that constitute the FYE
project in particular faculties. Importantly, though, considerable attention has also been devoted to
identifying ways of encouraging students who are keen to proceed with postgraduate studies to
develop an interest in research. This included the establishment of an undergraduate electronic journal
which is hosted by the Library and which makes UCT undeigate research accessible to an
international readership.

The events of 2015 had a direct impact ont#eehing and learning environment, leading to the
postponement but ultimately successful conclusion of the end of year examinations. The annual
Teachng and Learning Conference was also postponed. Even so, many initiatives related to the
teaching and learning environment were successfully concluded, such as the promotion of a better
understanding of needs related to interest in blended and online¢gavhich led to the setting up

of interviews with 71% of UCT heads of departments and some selected colleagues. Conducted under
the auspices afhe Cente for Innovation in Learning and Teachii@I(T), these interviews revealed

that there is widespreadcognition that online and blended learning have become an inevitable part
of the higher education landscape. Although there are differences of opinion about the desirability of
fully online models of education, those interviewed recognised the impoxdapoemoting blended
learning at UCT and confirmed that there is already a great deal of activity in this regard, ranging
from academics relying on support from existing structures within the university, to forming external
partnerships and informal netvks.

I n a related dMasserd Openm@niine CoursBDODG) project highlighted the

teaching excellence of the wuniversityodés acad
colleagues in CILT. The Disability Studies Programme received a letter of endorsement from the
Director General of the Department of Basi Educati on f ol l owing the |
Al | Disability and Inclusioné, while on an i

ranked by participants in the top best courses of 2015.

Sandra Klopper



2. UCT 2015 QUANTITATIVE INDICATORS

The quantitative section of this report examines UCT student and staff headcounts and profiles, as
well as student academic performance from 2@Q015. It provides a quantitative snapshot and in
depth analysis of various categamiFurther irdepth analysis of these categories is provided in the
more detailed explanations that follow.

Students by numbers

U C T auslentsheadcount esiment increased at a rate 02% per annum to 27 809 students in 2015;

the increase was the resuoff a steady growth at the postgraduate level (including postgraduate
Diploma and Honours enrolments). The postgraduate enrolment made up 35% of the total enrolment
(30% i n 2011 DPactordVemnrelinents hade wp @ decord 26% of the total enrdlinen

2015 (up from 19% in 2011).

Student Demographics

South African (SA)Black, Colouredand Indian students together made up 43% of the total 2015
enrolment. 49% of the undergraduate population was comprised Bfa8R ColouredandIndian
studentg49% in 2011). The proportion of salfeclaredVhite undergraduates has dropped from 33%

in 2011 to 29% in 2015, at least partly because of the increasing numbers of apparently South African
applicants electing not to declare their raire 2015, there wer 1292 SA undergraduates with
undeclared rac&.he nondeclaration of race has had an increasingly adverse impact on our ability to
assess our progress towards demographic enrolment targets in recent years.

Postgraduate students showed a nett decreabe proportion of SABlack, ColouredandIndian
students (from 33% in 2011 to 31% in 2015) despite a 10% dréfhite enrolments.There was a
marked increase in the number of South African students who opted not to declare their race (from
282in 2011ad 1 376 in 2015, or 14% of the postgraduate enrolment). The proportion of international
postgraduate students increased slightly from 21% in 2011 to 23% in 2015.

Degrees completed

The data tables show that 7 242 (7 088 in 2014) students successfully completed a degree or diploma
in 2015 with a record number Dloctoralgraduates (223). Therewere 1 202 st er 6 s gr ad u
total (1214 in 2014). The largest numbersuctoralgraduates were from the Facultieg Health
Sciences and Science (59 and 58 respectively).
wereGraduate School of Business$B) and EBE students (236 and 231 respectively).

Academic Staff by numbers

The number of permanent, fdime academic staff in the teaching ranks grew by 3.0% per annum
between 2011 and 2015. In particular, there was a significant nett increase of 46 teaching staff
between 2014 and 2015: the Faculty of Health Sciences gairsdfiilh 2015, Commerce gained

9 and Humanities 6. The ratio of FTE enrolled students tetifo@ academic staff nevertheless
increased slightly (from 30.6 in 2011 to 31.2 in 2015).

Therewere no marked changes in the proportions of academic stdfé imarious teaching ranks
between 2011 and 2015. There has, however, been a steady increase in the number of staff in the

10



teaching ranks witiboctoraldegree$ from 603 in 2011 to 715 in 2015. In 2015, 71% of all these
permanent academic staff helactoral degree ana further 23% held atleastaaMs t er 6 s deg

The table set shows a nett gain of 104 academic staff between 2011 and 2015, amongst whom 51
were international stafpff a base of 219 in 201122 wereColouredstaff, 13 werdndianstaffand

8 each werdlack or White. The number oBlack staff peaked at 58 in 2015, from 47 in 2014. In
terms of gender, the proportion of female academic staff increased by 4 percentage points between
2011 and 2015 (to 43% of the total).

Academic Performane

Undergraduate academic performance is indicated by three measures: course success rates, academic

standing code achievement and the academic progression of successive intakes of FU undergraduate

students. While each concept is thoroughly interrogate8eiction 2.3, highlights of academic
performance include:

1  The overall undergraduate course success rate dropped % B42009 (with the first intake
of National Senior CertificatdNSC) completers), but morian recovered to a level of 886
in 2015. h particular, the success rate at the crucial 4608, which had dropped back to
798% in 2009, increased to a level835% in 2015.

1  Academic standing code analysis showed that in 2015, 89% (88% in 2014) of all
undergraduates we r the mMeasure ofe tuccdss s occompletidn eof a
degree/diploma or meeting at least minimum readmission requirements. 9% of all
undergraduates failed to meet minimum readmission requirements for readmission at the end
of 2015: of these, most (7% of all undergrates) were awarded concessions to continue. A
comparativelylarge proportion of Black undergraduate students (15%) however failed to meet
the minimum readmission requirements in 2015; 11% of these students were granted
concessions to continue. The propmrt excluded on academic grounds was 2% of all
undergraduates (down from 4% in 2011).

1 Progress of firstime entering students within the 2011 entry cohorts showed that 71% had
completed a degree/diploma by the end of 2014, while 7% of the 2011 entesatstiV busy
with their undergraduate studies after 5 years. The potential completion rate within the 2011
cohort (78%) is markedly higher than that within the 2009 cohort (71%). This improvement is
largely due to a marked decrease in the cumulativeofateademic exclusion within the 2011
cohort (13%) in comparison with the 2009 cohort (20%ere is, unfortunately, no recent
national cohort completion data for comparative purposes.

Postgraduate academic performance is indicated by entrantdant t e r [Bostoradstudly over
successive years, measuring completion rates, the incidence of upgrades (in theMase bfe r 6 s
students), drojputs and academic exclusion. In additibia s t andDocsoralgraduates per faculty

are totalled against theaverage times to degree. The data tables show that betwiesnds57/8%

of each Masterds cohor t , Damtaracohon sudcessfully canplsetedi b | €
their studies. The average ti me to yde2fryears a mo
in 2015 (from 2.0 in 2014) whilst the average time to degree amongst tGép0toralgraduates

was 5.2 years, the longest duration over the 2011 to 2015 period.

11



2.1 Students

Enrolments and Enrolment Profiles
(Tables 17 and Table 12 oAppendix A)

A total of 27 809 students (17 723 undergraduates and 10 086 postgraduates) enrolled at UCT
in 2015. The2015 enrolment represented a 5% increase on the 2014 figure. The overall growth

in enrolmentgesulted froman 8.3% increase in enrolmemisthe postgraduate level and only

a 3.1% increase in undergraduate enrolments. The increase in the undergraduate enrolment was
largely driven by Commerce, with an enrolment of 429 students at the new Advanced Diploma
level, and a substantial increasesnrolments in the BBusSc programmes. The average annual
growth rate between 2011 and 2015, for all students, was 2.2%. The postgraduate proportion of
the enrolment (including the postgraduate Diploma and Honours level enrolments) increased
from 30% to 35%of the total enrolment over this period.

It will be noted that Table 2 reflects an undergraduate enrolment of 0 for the GSB in 2015, in
comparison with a figure of 148 for 2014. T
the Associate in Managent (AIM) Programmes. Although there were in fact 20 pipeline
students in the AIM programmes in 2015, it was decided to omit them from this analysis so that
the figures pr esent e dHighernEducatiorsManagement Imforrhaton | y
Sysem HEMIS) student submission: the AIM programmes were not approved for government
funding and those enrolled on them were not deeméd $tudents in HEMIS terms, and did

not reflect in thee HEMIS student returns. In prior years, the AIM enrolment wasatha

added to the HEMIS extract to produce the figures shown in the Teaching and Learning Report.

Changes in headcount enrolments: 2011 - 2015

30000

25000

20000
UG
15000 -
PG
ETOTAL

10000 -

5000 -

2011 2012 2013 2014 2015

Enrolment growth was uneven across the faculties, with Humanities and Science, experiencing
nett decreases in their enrolments between 2011 and 20&Be Were however marked
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increases in the enrolments in Commerce and Health Sciences. The reason for the Commerce
increase has been articulated above. In the case of Health Sciences, there were significant
increases in enrolments at the undergradieatel mainly due to an unplanned overshoot in
Physiotherapy. In addition there were increases due to the introduction gfoséyvaduate
diplomss,and Master 6s programmes a raodDactorglevals n e d
between 2014 and 2015.

Commerceovertook Humanities to become the largest faculty in 2015: 7 295 students (26% of
the institutional total) were enrolled for Commerce programmes, 5 308 at the undergraduate
level and 1987 at the postgraduate level. Both Humanities and Science expeirieccedses

in undergraduate enrolments between 2014 and 2015. Humanities was the only faculty to show
a decrease in its overall enrolment between 2014 and 2015 (26 fewer students in 2015). The
GSB, Commerce and Health Sciences showed marked proportioredses in postgraduate
enrolments between 2014 and 2015: 26% in the case of the GSB, and 11% in both Commerce
and Health Sciences.

Undergraduate Enrolments by Faculty: 2011 to 2015

7000

6000

5000 2011
4000 + 2012
3000 -~ w2013
2000 N 2014
1000 l W 2015

0 — . . -
Commerce  GSB EBE Health Humanities Law Science
Sciences
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Postgraduate Enrolments by Faculty: 2011 to 2015
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The proportional head count enrol

slightly from 31.4% in 2014 to 3% in 2015.

Selfdeclared South AfricaBlack, Colouredandindianstudents together made up 43% (44%
in 2011) of the total 2015 enrolment. During this period, the proportional enrolment-of self
declaredwWhite South African studentsrdpped from 35% to 29% of the total enrolment. In

14

me nt
Science) dropped slightlyo 40% of the total enrolment in 2015. At the same time, the
proportional enrolment within the Busindgsinagement area increased tdb28in 2015 (from
27.7% in 2014) and the proportional enrolment in the broad Humanities faculties dropped
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2015, 2 937 students (B9 of the total enrolment) chose not to skdtlare their race..6%

of all undergraduates and.8% of all postgraduates in 2015 chose not to declare their race.
The nondeclaraton of race has had an increasingly adverse impact on our ability to assess our
progress towards demographic enrolment targets in recent years.

Table 5 shows that in 201%¥hite undergraduate enrolments excee@atck undergraduate
enrolments by 1 129 artat by 2015, this differential had dropped to Z3dlouredandindian
undergraduate enrolments increased slightly from 3 807 in 2011 to 3 868 in 2015.

At the postgraduate level, the proportion/dite enrolments dropped from 404 of the total

in 2011,to 306% in 2014. Over the same period, the proportioBlatk, Colouredandindian
postgraduates dropped by 2 percentage points to 31% of the total. The proportion of
international postgraduates increased from 21% in 2011 to 23% inTR@d.8bsolute mabers

of postgraduate students in 2015 were as folldwt 3 Black, 1054 Coloured, 548 Indian, 3

084 White, 2387 international and 398 unknown.

Undergraduate Enrolments by Race: 2011 - 2015
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Postgraduate Enrolments by Race: 2011 - 2015
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The firsttime entering undergraduate (FU) intake in 2015 (4 161) was 7% larger than that in
2014(3 899) and in excess of the FU target of 4 030. 38% of the 2015 FUs were found to have
achieved aNSC aggregate of 80% or more (the equivalent proportion amongst the 2014 intake
was 41%, see Table 7). A further 35% (40% in 2010) had achieved an NSGaagge70

79% while 13% had achieved an NSC aggregate below 70%tiRiesentering undergraduates

with unknown matric aggregates (15% of the 2015 total) are largely those who completed their
schooling outside South Africa.

Enrolments in thregearBack | or 6s degrees and professional
26% and 31% respectively of the 2015 enrolment (see Table 12). Enroim@#scimh e | or 0 <
degrees grew at an annual rate of 1% per annum between 2011 and 2015 3&8rstislents

enrolled in2015. Over the same period, enrolments at the postgraduate level grew at a rate of
5.3% per annum. This growth differential gave rise to a decreased proportional enrolment in
Bachel or6s degrees (down to 57% in 2doate5 f r c
diplomas and certificates recovered to 770 in 2015, largely due to the new intake into the two
Advanced Diplomas in Commerce. This recovery was also despite the closure of the AIM
programmes in the GSB and the continued decline in Humanities entslaiehis level due

to the dramatic reduction in enrolments in the Advanced Certificates in Education (down from
616 in 2011 to 175 in 2015).

Doctoralenrolmens increased by 12% perannumaM t er 6 s enr ol ments by
honours enrolments by&per annum between 2011 and 2015. Enrolments at the postgraduate
diploma level recovered to896 in 2015 (from B0O0 in 2014), largely due to the 188 students
enrolled for the new distance postgraduate diploma in Commerce (the Postgraduate Diploma in
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Management in Marketing). In 201BJa st er 6 s pédnwlmentd wtalied&87a br
23.3% of the total enrolment as compared with 4 739 (18.6% of the total) in 2011.

Growth in Postgraduate Enrolments by
Qualification Type: 2011 - 2015
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2.2 Academic Staffing and Student: Staff Ratios
(Permanent and T3 StaffftheTeaching Ranks Onlincluding Joint Medical Staff on the UCT Payroll)
(See Tables B11 of Appendix A)

UCTO6s permanent (and formerly T3) academic
between 2011 and 2015. The growth in academic staffing morekémpdrpace with that of
student headcounts (2.2% per annum over the same period). It should be noted that the 2011
conversion of contract staff to permanent conditions gave rise to much of the increase in
academic staffing seen between 2011 and 2012 (diticachl 37 permanent, futime,
academic staff).

In 2015, there were Q01 (955 in 2014) permanent, fiilne academic staff spread across the

6 faculties, the GSB and CHED. 12 of the additional 46 academic staff joined the Faculty of
Health Sciences i2015 and 9 joined the Commerce Faculty. The remaining 35 were spread
across the other faculties: only GSB saw a decrease in its staffing complement between 2014
and 2015 (down from 23 to 22). Differential growth in student enrolments and staffing across
the faculties gave rise to the following shifts in weightedl Time Equivalent(FTE)
enrolments per academic staff member:
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Weighted FTE Enrolments per Academic
Staff Member: 2011 and 2015
56.0 55.3

53.1

41.0

38.0
30.817 30.631.2
Commerce GSB EBE Health  Humanities Law Science  All Faculties
Sciences
m2011 m2015

There were significant increases in the ratios of weighted FTE studentstimtulicademic

staff in the GSB (up from 41 to 55.3) and Law Faculty (up from 26.1 to 38 in 2015). Smaller
increases were apparent in Commerce, EBE and Science. Conversealyrtariti€s Faculty
experienced a decrease of 5.3 weighted FTE students per academic staff member between
2011 and2015. The overall impact of the shifts in academic staffing and weighted FTE
enrolments across the institution was an increase of 0.6 (froent@@®1.2) in the overall
weighted FTE student: academic staff ratio.

The proportions of staff in the various academic ranks have remained reasonably constant
over the last three years. Professors and Associate Professors together made up 43% of all
permanent academic staff in 2015 (45% in 2010). In 2015, 30% of the academic staff were
ranked at the senior lecturer level and 26% at the lecturer level (up from 23% in 2014). There
was a nett gain of 37 staff ranked at the lecturer level between 2020&85dand it would
therefore appear that most (80%) of the new academic staff in 2015 were lecturer level
appointments.

Table 11a shows the distribution of academic staff by age groupaardands. In 2015, the
40-44 and 4549-year age groups were tlergest amongst theyear bands, each with 17%

of all academic staff. Only 22% of academic staff were less than 40 years old. In 2015, 29%
of all academic staff were aged 55 years and above.

Table 11b, which shows the distribution of academic stafialog Kextracted from HEMIS,
separating South Africans by race and including all internationals within a single category)
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shows a considerable increase in international staff. As this table and the data in the
introduction showthere has been very littleggress in the transformation of the demographic
profile of academic staff percentaggse.In terms of demographics, there was a nett gain of

43 SABlack, Colouredand Indian staff, and a nett gain of 51 international academic staff.
There was a nett gaof 8 White staff between 2011 and 2015.

Full-time Academic Staff by Race: 2011 and
2015
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In terms of gendeifable 11c shows that the proportion of female academic staff has increased
to 43% of the total by the end of 2015 (from 39% in 2011). However, the chart below shows
that the gender profile afcademic staff vartewidely by rank, with male staff dominating

the professorial and associate professorial ranks (at 75% and 58% respectively).

Gender Profile of Permanent Academic Staff
Loo% - by Rank
90% -
80% -
70% -
60% -
50% -
m Male
40% -
30% - Female
20% +—
10% ——
0%
Professor Associate Senior Lecturer Lecturer
Professor
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2.3 Teaching and Learning
I. Graduates and Success Rates
(See Tables 13 To 17 of Appendix A)

The 2015HEMIS return to the Department of Education indicates that 7 2088 7n 2014)
students, successfully completed a degree or diploma in 2015. The 2015 graduates included
1202 Mast er 0214 ig2084)andhd recerd nurhberdctoralgraduates (23, in
comparison with 204 in 2014). The largest humber®ottoral graduates were from the
Faculties of Health Sciences and Science ('
largest numbers of graduates were GSB, EBE and Health Sciencedss{@@én201 and 203
respectively).

ThreeyearBac hel or 6 s qupthedauast geosp im281& P9 graduates, although

this number has dropped froapeak of 1941 in 2012). The steady increase in professional
firstBachel or 6 s g rREIWih2ELL te B60 in 2015 imalsb noteworthy.

Changes in Graduates by Qualification Type: 2011 -
2015
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The overall undergraduate course success rate in 2015 grew %6, 8m 876% in 2014 The

Table 15 series shows that the overall 2@ course success rate increased steadily between
2011 and 2015, from 83% to 86%. The improved success rates were most apparent within the
Faculties of EBE, Science and Law (up by 11, 5 and 3 percentagfis pespectively see

Table 15a). Table 15b shows a particularly marked improvement irl@@@Ccourse levels in

the SET group of offerings, from 79% in 2011 to 85% in 2015). Table 15c shows a slight decline
in performance at the 1008vel amongsBlackstudents (down 2 percentage points to 79% in
2015), whereas the performance amo@dburedstudents at this level continued to improve

(up to 83% in 2015). In 2011, the difference in success rates at théel@DbetweenWhite
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(at the upper extremeand Black students (at the lower extreme) was 13%; by 2015 this
differential had dropped only slightly to 11%.

95%

90%

85%

80%

75%

70%

65%

1000-level Course Success rates by Race: 2007 - 2015
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International
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The overall success rate in 20@@el courses increased slightly to 87% in 2015. Table 15a
shows that the 200@vel success rate in ti@culties of Science and Law both increased by 7
percentage points between 2011 and 2015 (to 84% and 87% respectively). Table 15c¢ shows that
there were marked improvements in 20€@el course success rates amomjatk andindian

students (up by 6 andpkrcentage points respectively) between 2011 and 2015.

The Table 15 series shows marked improvement in success rates at both tren8Q0IDO

levels between 2011 and 2015 (of 3 and 9 percentage points respectively). In both cases the
improvements irsuccess rates amongst Black students were outstanding: at the 3060el,
theBlack student success rate improved by 8 percentage points to 86%, and at tHewv&00

there was a 17 percentage point improvement to a level of S4@tess rates at¢t8000 and
4000Glevels improved in all race groudsifferential improvementsy race howeveresulted

in the Black/'White performance gaps dropping to 10 percentage points (from 15) at the 3000
level and to 4 percentage points (from 18) at the 406@H. The Table 15 series shows
particular improvements in success rates at the-#@ in the Faculties of Humanities and
Health Sciences (up by 17 and 10 percentage points respectively).
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Undergraduate Academic Progress Code Analysis
(See table 16 dhppendix A)

I n 2015, 89% of al | undergraduates were 0
completion of a degree/diploma or meeting at least minimum readmission requirements (in
which case a CONT progress code is awarded). 9% failed to meet mmnigadmission
requirements for readmission at the end of 2015: of these, most (7% of all undergraduates) were
awarded concessions to continue. The final proportion excluded on academic grounds was 2%
of all undergraduates (3% in 2011).

Three of the faculks (Commerce, Humanities and EBE) awarded concessions to continue to
at least 9% of their undergraduate students at the end of 2015. While 9% of all undergraduate
students failed to meet minimum readmission requirements, the proportion failing to do so of

1 Blackundergraduates was 15% (down from 20% in 2011)

1 Colouredundergraduates was 11% (down from 13% in 2011)

1 Indianundergraduates was 10% (down from 13% in 2011); and

1 Whiteundergraduates was 4% (down from 5% in 2011).

While the proportions of students failing to meet minimum admission requirements decreased
across all faculties between 2011 and 2015, the 13 percentage point drop apparent in the Law
faculty (from 18% in 2011 to 5% in 2015) is particularly noteworthy raag warrant further
exploration.

5 Year FirstTime Entering Undergraduate Cohort Analysis
(See tables 17 and 18 of Appendix A)

Analyses of the fyear longitudinal progress of firiine entering students within the 2011

entry cohorts showed that 71%dheompleted a degree/diploma by the end of 2015, while 7%

of the 2011 entrants were still busy with their undergraduate studies after 5 years. The potential
completion rate within the 2@1cohort was therefore 79% (in comparison with 71% amongst

the 2009 first postNSC cohort and 73% amongst the 2010 cohort). By the end of 2015, 8%

of the 2011 FU entrants shown here had dropped out in good academic standing, and a further
13% had been excluded on academic grounds. In comparison, 20% of the 2009 Elambhor
been academically excluded and a further 9% had dropped out without completing a
degree/diploma by the end of 2013. The 2010 and 2011 cohorts therefore show considerable
improvement in terms of retention and completion in comparison with the 200@8Helut.

The relatively low completion rate within the 2009 FU cohort resulted largely from an increase

in the proportion of students excluded on academic grounds (up by 3 percentage points to 20%
in comparison with the 2008 cohort). It should also beahttat the 2009 intake included large
numbers of writers of the first NSC in 2008, where unexpectedly strong performance in subjects
such as mathematics may have adversely impacted on admissions decisions in Science and
Engineering in particular. Partiarly high rates of cumulative academic exclusion were
apparent within the 2009 EBE and Science FU cohorts: 30% and 33% respectively. The
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academic exclusion rates dropped markedly within the 2010 BSc and BSc(Eng) cohorts (by 11
and 10 percentage points respvely); there was further improvement in the 2011 EBE cohort
where the academic exclusion rate dropped a further percentage point to 19%, but in this cohort,
the academic exclusion rate among Science F
wasthe first year in which the Faculty of Science consciously took in a far smaller FU cohort

in an effort to focus on improved retention and completion within the BSc.

As was the case with the academic standing code analysis, the improvement in pegormanc
amongst Law students is particularly noteworthy: 71% of the 2011 cohort (in comparison with
just 49% of the 2007 entrants) had completed their studies within 5 years of their initial
registration A further 17% of the 2011 entering cohort were still bwgi their undergraduate

studies after 5 years, so that potential completion within the 2011 cohort was 88% (in
comparison with just 55% within the 2007 cohort). It should be noted that not all of the
graduates and potential graduates were still regtsier¢he Law faculty in 2015. However,

there were substantial decreases in the rates of academic exclusion (down 22 percentage points
to 3% of the 2011 cohort) and drop out in good academic standing (down 7 percentage points
to 9%, when compared with th@@7 cohort).

Academic Progress of 2006 to 2011 FU Cohorts
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Cohort completion rates across the 20@®11 FU cohorts varied widely in relation to entry
faculty and race. The gap between completion rates amwigsgt and Black students was
markedly larger within the 2009 cohort than in prior years: 79% oMiigée FU cohort (down
from 82% of the 2005 cohort) in comparison with 48% ofBleek FU intake (down from 54%

of the 2005 cohort) had completed a qualification by thet @n2013. Within the 2010 FU
cohort, the completion gap between BlackandWhite students dropped 28 percentage points

due to a 9 percentage point improvement in the completion rate anBbagsentrants, but a
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6 percentage point increase in the coripiterate amongsatvhite students. In the 2011 cohort,

the completion rate amonhite students stayed level at 85%, but dropped to 54% among
Black students. A particularly large proportion of the 2@lack cohort (13%) were however

still busy with their mdergraduate studies at the end of 2015, bringing the potential completion
rate within the cohort up to 67% (in comparison with 60% within the equivalent 2009 FU
cohort). The large number Btack students still busy with undergraduate studies after Syear
relates to a large extent to the frequency of initial placement in extended programmes where
the minimum time to degree is a year longer than in the mainstream. The potential completion
rate amon@Vhite 2011 entrants was markedly higher at 88%.

Comparison of Academic Progress of Successive
Black and White FU Cohorts
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While 71% of all firsttime undergraduate students in this analysis had completed their studies
within 5 years of initial registration, the proportion doing so of

1 Black undergraduates was 54% (in comparison with 48% of the 2007 FUSs)

1 Coloured undergraduates wé8% (in comparison with 68% of the 2007 cohort)

1 Indian undergraduates was 68% (the same as within the 2007 cohort); and

1 White undergraduates was 85% (in comparison with 81% of the FU cohort).

Attrition (academic exclusion plus draqut in good academidanding) rates within the 2011
FU cohort were as follows:
21% of all entrants (in comparison with 24% of the 2007 cohort)
33% amondlack entrants (in comparison with 38% of the 2007 cohort)
20% amongdColouredentrants (in comparison with 25% of the 200hart)
20% amongndianentrants (in comparison with 24% of the 2007 cohort), and
12% among/Nhite entrants (in comparison with 15% of the 2007 cohort).
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In comparing the completion and dropt rates of students in the mainstream (Tablese)7a

with those on extended degree programmes, it must be kept in mind that the extended degree
programmes in most cases include a full added year of study, which thatimslongitudinal
analysis extended degree students in year 5 of their studies should actually be compared to
mainstream students in year 4 of their studieble 18 shows thaimilarto the high exclusion

rate among Black studentsy the mainstream, the exclusion rate in the extended degree
programmes remained problematic, particularly in the Faculties of Science and EBE, although
there has beea markedimprovement in more recent intakes: the academic exclusion rate
within the 201l EBE extended cohort was 34% (which is 4 percentage points lower than in the
Black mainstream), in comparison with 51% of the 2007 FU intake; the academic exclusion
rate within the 2010 Science extended programme intake was 49%, in comparison with 62% of
the equivalent 2007 cohort. The overall completion rates within 2011 extended degree
programmes (53%) remained comparable with th8latk students in theainstream (54%).
Potential completion within thextended programmes (69%) vedightly higher tha within
theBlack mainstream (67%hich is encouraging given that students on the extended degree
programmes enter first year with lower admission point scores than Black mainstream students
in some faculties, or they are students who ran into trowlslagitheir first semester of study.

It is, howeverpf concern that without exception, the completion rates within the 2011 extended
FU cohorts had dropped quite markedly in comparison with those within the 2010 extended
cohorts. This was largely due tacreases in the proportions of the 2011 cohorts still busy with
their studies after 5 years (up 3 percentage points to 16%, and dropping out in good academic
standing (up 4 percentage points to 8%).

Postgraduate (Masterdéds and Doctoral) Cohort
(See tables 19 and 20 of Append)jx A

The 2008 to 2012 new intakes bfa s t e r Dactorad students were tracked until the
completion of the 2015 academic year. Tables 19 and 20 show the status of the intake of each
cohort, per faculty, as at the end ofL380

Table 19 shows that 78% of the 2008 intake, 77% of the 2009 intake, 75% Oflthefake

and 69% ofthe 20118ist er 6 s i ntake had graduated by t
were still busy with their studies at the end of 2015, so thaadtestial completion rate within

this cohort is 80%. Cohort completion rates varied by faculty, and were highest in the GSB (all
in excess of 80%) and the Faculties of Humanities and Commerce (in excess of 70% for each
cohort apart from the most recen®12 intake).

Uptol15%ofeach®st er 6s cohort in the Faculty2of S
cohort) and up to 6% of eachavst er 6 s cohor t ofeHedltle $Sciemces hadh e
upgraded tdoctoralstudy. A particularly large proportioof the 2011 Science intake (15%)

had upgraded t®octoralstudy by the end of 2015. Smaller proportions of those beginning
Master s degr ees-4%)rupgtated tDE&cBMEIstUa Elsewherg, uggrades

were rare.
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It is of concern that the apentdropo ut r ates within the 2011 M
in all faculties and that the overall dropt rate at this level increased by 4 percentage points

(to 26%) in comparison with the 2010 cohdrhis trend seems to have been reversed in the
2012 intake, where 20% of these students had dropped out of their studies by the end of 2015.
Between 1% and 3% ofeabha st er 6 s cohort reflected as he
grounds.

By the end of 2015, 53% of the 200®ctoralentry cohort had ampleted their studies and
15% were still busy 8 years after commencing their studies. The potential completion rate
amongst this cohort is therefore 61% (68% within the equivalent 2007 cohort). 28% of this
cohort had dropped out of their studies by thd eh2015. Substantial proportions of the
subsequent cohorts were still busy with thgactoralstudies at the end of 2015 (20% of the
2009 cohort, 42% of the 2010 cohort and 71% each of the 2011 and 2012 cohorts).

Retention and completion patternstat Doctorallevel varied widely across the faculties. The
highest completion rates amongst the 2008 cohort were evident in the Faculties of Health
Sciences (87%) and Science (67%). Doop appeared to be a particular problem within the
Commerce and Humaires faculties where 39% and 35% of the 2008 entry cohorts had dropped
out without completing their studies by the end of 2015. The rates of academic exclusion and
transfer to other programmes were small to negligible amongBiditieralcohorts.

Table Z confirmsthat there were slightly fewerddls t er 6 s gr aduates in 20
2014 (1202 against »14), and also that the time to degree amongst graduates had iticrease
from 2 years in 2014 to 2.3 years in 2015. This was primarily due to seséa the time to

degree among Commerce and Health Sciences graduates.

Table 21 also shows a 2015 pealDioctoralcompletions of 223, against a prior peak of 205
in 2013, but that the average time to completion amongst the ROdtwral graduates had

increased 4.9 years in 2015 to 5.2 years in 2015, as a result of slight increases in degree duration
in all faculties.

Jane Hendry and Judy Favish

26



3. FACULTY REPORTS

3.1 Faculty of Commerce

Transformation overview

The Faculty of CommerdeducationDevelopment UnitEEDU) unit has for many years focused

on developing a learning community that is welcoming to all students from whatever economic
background, race, language or ethnicitye transformation focus is actively maximising
opportunities in tha various learning environments, languages, ways of celebrating, role models
etc. to utilize the varying 'capitals' that the students bring to the university and not assimilating
to the dominant institutional paradigm.

This focus has resulted in a numlaérongoing initiatives in various departments which have
continued in the year under review e.g. Learn Accounting videos to facilitate learning accounting
related concepts in a number of South African languages, using peer teaching in various SA
languagesn the Academic Developmen®AD) accounting courses, the mentorship programme

( both formal and informal from staff, students and professional bodies), the Economics writing
Hub, the regular Commerce Education Group (CEG) sessions addressing & ofinsisues
related to interrogating and supporting relevant teaching and learning in the faculty.

Since the recent Rhodes Must Fall and Fees Must Fall campaigns the Commerce Faculty has
opened many dialogues and spaces for staff and students to ahallehgletermine what is
meant by transformation within the Faculty, the individual departments and at the individual
level. In respect of decolonising the curriculum numerous conversations have been opened for
debating the structure, the course conter,tdaching and the attitudes of staff and students
towards learning and education.

The Faculty has held assemblies i AhelFacdty s on
Commerce EducatioBroup(CEG)which is open to all staff and students has igadly invited

different panels of speakers including the Commerce Students Council, Heads of Departments
and current students to debate related issues.

The Faculty of Commerce has a number of ongoing initiatives at the academsyeragocial
levelthat are continually monitored, evaluated and refined. This has created a spirit of openness
and exploration to shifting realities and demands teepnpt, negotiate and engage with change

at the individual, discipline, departmental and faculty level.

i. Governance & Structures of Teaching &earning
The Commerce Faculty structure has matured over time into a blend of the formal and informal
structures and activitiesStudent representatives are invited to both formal and informal
structures.

The formal sructures include thEducation Development Unit (EDU), with/Rrof June Pym as
its Director the EDU houses both the augmented and extended academic development

programmes and works with a variety of education initiatives throughodath#y, such as
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tutor training, formative evaluation of studehksarning experiences, introducing a range of
relevant skills and developing multiple foruthatfacilitate a supportive and reflective learning
environmentin the faculty. Other formal structures are tifecademic Planing & Practices
Committee the Admissons and Progression Committee and thaculty Examinations
Committee

Informal structures include the dehing & LearningWorking Group open to any interested
academis, the Canmerce Education Grou{CEG), a fortnightly collegial forum focussed or
engaging with a range of teaching and learning related issues and which now has regular
attendees from across the Universatyd the dpartmental forumssuch as in th€ollege of
Accounting In 2015 the faculty received a Teaching Development GranbG) to employ a

TDG Coordinator, Dr Claire Blackmato ensure maximum synergy was gained for the various
initiatives and grantwithin the Faculty

Curriculum development

Discussioswere held with the Commerce Student Council and followed by a Facssggmbly

four representative focus groups the curriculum were establishieddiscuss the issues raised,

including:

1 Curriculum structure (with requisite liaison with professional reditation bodies if
necessary)

1 Course contenis akey area of discipliary debate particularly in Economigswhich has
ongoing discussions agtional and an international lesel

1 The way the course is taught, isdagogy and outcomes

1 Student attitues to learning.

The Academic Developmenetturers posed the following questions to their classes:

1 What would make UCT more inclusive to you and reflect your identity?

1 What symbols would make UCT a more comfortable amdmammodating/inclusive space
for you, and are there existing symbols that make you feel uncomfortable?

1 How and what areas in our curriculum can be enriched to reflect our realities more?

1 What areas in our teaching/practice are we doing well in and where should we pay more
attention wih reference to the transformation conversation at UCT?

It was noted that there was a wealth of responses, which clearly indicates that students need a
platform and safe space to talk about these matters.
1 Developing literacies (e.g. acaahmeic, digital, quantitative)

The Commerce philosophy is to scaffold all literacies throughout the curriculum. To
establish a base in digital, numerical and academic litetfaene are specific foundations
laid in core first year courses done by all Commercdergradu&students. A particular
focus due to the logistical issues of providing regular feedback on individual pieces of
writing in large class sizes over 00 was the establishment of a writing hub in
Economicsandthpr epar at i on oMNonitaringandrEvadustionrrepqrtofr t 6
the Undergraduate Writing Program in the School of Econ@mics
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Embedding of graduate attributes

The graduate attributésve historically been embedded into the curricula. Hneyery
similar to the pervasive skills arglalities required to maintain accreditation for our
professional programmesvhich include the majority of ouundergraduatestudents.
Other initiatives by the faculty include promoting tdobal Citizenship initiative
encouraging extra curricula acti@s, suchas students acting as formal mentors for first
year students anaffering manyopportunities foundergraduates to becornmained and
monitored tutorsAll academic development programmes include two courses designed
to give students agency amagpreciate the value of education and attaining graduate
attributes.The courses are offered at no cost and do not carry credits but are required for
graduation.They areStep Up: Personal Management in the Higher Education Context
(DOC1001F)andCareer Dscovery(DOC1002S)

lii.  Improving Access and Throughput

M

First Year Experience

The Faculty ofCommerce patrticipates in thmiversty wide FYE Committee but has
experienced challenges with the@alination of the various initiatives to maximise the
impact. The committee representation and roles have been addressed going forward. A
continuing success is the first year orientation and digitahtiteprogramme for both
mainstream and\D students which isreinforced through the blended learning first
semester first year course, Evidence Based Management (BUSZ03pgcialised
academic development induction programhss been developed f&outh Arican

equity students who have a disadvantage factor greater than 1.

Early Assessment

The faculty has both conceptual and logistical concerns over the effectiveness of
evaluation after onlgix weeks in first yegrespecially for vulnerable students who are
experiencing huge changim all aspects of their lives and the difficulty in obtaining all
the results within the necessary timeframe. Howeier facultycontinues to be a firm
supporter of ongoing evaluatian all its courses and to this end has a standardised
template to identify differences in a variety of cohoRarticular attention is paid to
possible reasons for differences in throughput by race and gender.

Educational Development Unit (EDU)

The EDU in Commerce has 200 students. Studesthoose to be in the programme and
the valueadded experience outweighs any deficit notion related to the inherent issues
involved in a separate programriReiority is given to disadvantage evidenced in previous
schooling, residential addressand Financial Aid applicatia Thesewill be formalised
with the new formalised disadvantage weighting in 20h6reasing throughput and
graduation rates, as well as a rapid increagmstgraduat@articipation manifestghe
value of the modelA key challenge remains working witlnainstream wlnerable
students Although initiatives such as Step Up, mentoring, counselling and the EDU
Writing consultarg are available to all Commerce students,are not abléo meet the
growing demand to be part of the unit.
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The EDU has made auge impacton equity participation, throughput, graduation rate

and postgraduate participatiomhere are opportunities tchallenge and change the
institutional c ul tregarding eefelbratiobsy Engsageotéachinge i n
pedagogy and human relationshigsice, identity and agency are actively nurtured and
developed in a variety of farand ways. Strong leadership with a particular focus on

0 gi vi nafterdraauatio@re encoraged.

Courses Impeding Graduation (GGs)

The focus has been on Financial Reporting 2 (ACC2012AMgr reformulating this
mainstream course, successful students had a much stronger conceptual grounding.
However,because of the small participating nunsbas well as lengthy repeat options

for failures, the course has been replaced with a dedicated EDU Financial Reporting 2
class to begin in 201&vhich will be convened and taught byjaalified CA who isan

EDU alumnusShe hagngagedn a range ofeaching mentoring and support activities

in a variety of courses for which she has recemaidtanding student evaluations

This has created opportunities fRIDU students to engage in a supportive, caring
environment with a conceptually difficult cme that is quite a significant shift from
Financial Reporting ISt u d agertcysistsignificantly eroded whtrey feelout of their

depth particularly in a field where they hold little cultural capital. Being in a learning
environment that is strongparticipative, learning centred and holding the academic and
affective apects of studentsis alreadybkna ng a signi ficant shi ft
and their academic outcomes.

Provision of mentors and tutors

U Student Mentorship:
The StudentDevelopment Serviceand the EDU offered mentoring by senior
students to first years in grasmf up to five students. TheEDU Mentoring
programmeis compulsory for first years and had Bi&ntorsand 267 mentees$o
facilitate the adjustment of first year student®e FYE Mentoring programme,
which is wluntary for mainstream studerttgis 79 mentorsand 304 menteesb5
menteesdentified througlearly assessmewntere allocated to mentofsr additional
support.The mentors weraupervised bytwelve academic and PASS staffhe
JumpsStart programmthat is offered to Financial Reporting and ACC2012S,
students included a mentoring component.

The training in ledership developmentor senior studentsemphasised shks
developmentsuch acommunicationfacilitation, presentation etc.

U Student Tutor selection and training:
Many of the academic departments havéomgstanding traditiorof providing
intensive tutor trainingeither in the department or through the EDU. Tutors are
chosen to depict thdemographics of the facultyith anorientationthat focuse®n
multilingualism, scaffolding of language and the richness of diversity.
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U Lecture recording:
The Teaching & Learmng Working Group recommended a proposal that all
undergraduate lectures should be recorded automatically unless a lecturer chooses to
opt out.Departments will conduct amnalysis othe impacbn student attendance at
lectures and on the educational process. The Fadngty on the work of the CHED
study onlecture recordingnd will include student voices from 2016.

U  Third term offerings:
To enabl e casch wddoerses ia ordermtgraduate as early as possjlile
faculty offers four courses iwinter term and three courses in Sumrtesm which
are core to the majority of undergraduate students in the Fathéye is a concern
that theNational Student Financial Aid Schend¢SFAS) students are unable take
advantage of these opportunities for funding reasons unlgssghgraduate within
that year.

iv. Enhancing Teaching
1 Anenabling environmentis provided through the VULA site and Facebook page of the
Teaching and Learning Working Graupis intended to becomefadlity of all activities
and resources related to teaching and learRaiging the profile of teaching and learning
ultimately impacts on the general wbking, confidence and successha student body
particularly the most vulnerable.

1 Promoting innovation
The Commerce Education Groy@EG) metfortnightly to discussa range of issues
related to teaching and learniagd transformatiorin conjunction with FASSET and Get
Smarterthe College of Accounting has produced a series of short concept thdeoan
be viewed in English and up tioreeAfrican languagethat are acessible to anyone with
internet accesathttp://learnacconting.uct.ac.zannovations in individual courseange
from the evaluated use of blogs in first year to many different ways of expanding the
incorporation of South Afriaacase studies into the curriculum and the textbooks issued
by leading educationglublishersThe faculty continues tavork on a long term process
of raising staff consciousness regarding student and learning readitidsvelop,
challenge and improve thexisting learning environment. This enables the possibility of
shifting throughptiand graduation rates (particularly for the most vulnerable students),
as well as creating multiple moments for

1 Recognition of Prior Learning (RPL)
Since the beginning of 201fhe faculty has introduced a new policy and system of RPL
assessment thhasproven to beveryvaluable in objectively assessing Level 7 outcomes
largely for admission into the two online programmes: the Advanced Diploma in Business
Project Management and thHeostgraduate Diploma in Management specialising in
Marketing. This assessmeistconducted online, consists of two weekscontent with
short assignmentdollowed by a summative essay. It higlayed a significant role in
providing access to these two gfieations for applicants who previously would not have
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had the opportunity to study at this lew#ld has reultedin the transformation of the
postgraduatstudent body on these programmes.

1 Lecturer/tutor/marking training
It is mandatory for lh new permanent lecturets participate inthe New Academic
Practtioner Programme (NAPP) and where space adiotlie opportunity is offered to
contract lecturers. A mentorship programme is offered in awzstemicepartmentand
a teaching mentorshigs offered to incoming and existing academic st&thff members
who are tutors arancluded in the tutor training initiativeand over the last ten years,
most of the academic staff employed in the College of Accounting were tutors previously.
In order to ahieve a number of the required criteria for a valndl fairassessment, in
addiion to the statistical analysisa checklist has been provided to ensure that,
particularly in large classes, all student marks have integrity and a#itinedcases have
been reviewedThe increasing challenges and complexity involved in the teaching
environment demand support and development of appropriate educational principles
relating to the learning and pedagogy.

1 Mentoring and training workshops:
The mentoringnitiative focuses on supporting new and inexperiencadhieg staff
within the faculty through teacher observation in lectures/tutorials, workshops on
pedagogy and feedback on student evaluatibmsyvoluntarybut where there is buin
from ahead ofdepartmentlOD), the mentoring is mandatory for new staffich as in
the College of AccountingSome of the challenges include recruiting mentors and
establishing trust in the menforentee relationshjgt is time consuming and requge
long term comminent.

The composition of the student body has become more diverserms of culture,
religion, schooling, socie@conomics, political inflence, structure of family et¢han it

has ever beerAlong with institutional pressures to increase throughptes, teaching

has become exceptionally challenging and complex. The embedding of diversity into the
practice of teaching is key to student success in higher eduddtoall staff have this

skill set and the mentoring initiative is opkace (amongsttbers) where teacher and skill
development is housed.

1 Scholarship of Teaching and Learning

U Presenters at the 2015 Teaching and Learning Conference:
Paul Maughan A capstone course foaccounting studentsi winner of a
Collaborative Eduational Practicward
Leigh Neethling The determinants of academic outcomes: A competing risks
approach

U Master of Education (MEd) graduates:
Paul Maughan
Billie Enderstein (with distinction)

0 2015 TAU Fellow
Associate Professor llse Lubbe
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v. Online Provision
The facultyhas engaged witissues around online learning, at a pamgme level for online
students anavithin individual courses offered online as part of the residential BCom and
BBusSc degrees. Over the last four years, the critical thinking foundation courseQEJS
(Evidence Based Management) kaslved fromfully residential, to fully online, on different
platforms. The Faculty offedtwo fully accredited qualifications on the GetSmarter platform
for online students: a ongear Advanced Diploma in Businesofect Management at HEQF
level 7, and the twayear Postgraduate Diploma in Management specialising in Marketing at
HEQF level 8. The Advanced Diploma has two intakes per. yéarfaculty has a wide range
of short online courses, whiere noraccreditedbut offer working professionals and others
an opportunity to strengthen and deepen their knowledge in a particular field, and remain
abreast of current thinking and trenofsparticular, specialised areas. These short courses are
constantly being evaluateand updatedith four new courses currently in development.

Within the residential undergraduate qualificatictmsee of the core courses are offered in
blended learning format, Evidence Based Management (BUS1@B@ductory Statistics
(STA1000) andInformation Systems (INF1002) h€se courses were carefully monitored to
evaluate the educational impact on students in subsequent courses and in any variations in
throughput by programme or race or gender.

vi. Monitoring and Evaluation(M&E)
1 Affective factors

All excluded students are monitored with regular engagene2015, theravere 84
students on probatio®©f these, 31 students were part of the ®eadmission Appeal
Committee RAC) groups that were faciited during the first semester, whiobvered
issues such agl-management & time managemestidy skills motivation and goals
and an exam preparation workshop, which includeddemics from different
departmentsThe RACgroupprovided a support network for students to thlout the
challengesof being on probation. Individual sessions were available to students, on
request. &en the narratives of vulnerable students;going support and monitoring
makes a critical difference to enabling students to access the tools, skills and suppor
appropriate to engage with their academic demands.

1 Academic issues
As part of the TDGoroject,a detailed report on evaluation process was commissioned.
The maimrecommendationsicluded annitial administrative feedback from studehi®
weeks into termformative feedack with questions focused on tlearning and not the
lecturer summative feedbaclshould bea requisite part of the coursdter the final
assessment and ongoing methodsifomediate feedback on teaching (colour cards,
clickers, thumbs up/down, specific questions efthis will be piloted in 2016As a
critical aspect of the learning proceB&E enhances inclusion, giving students a sense
of voice and meaning in relationship to their experiences and feedback regarding their
learning.

Tessa Minter
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3.2 Faculty of Engineering andthe Built Environment (EBE)

Transformation overview

Following the transformation debate organised by the EBE Student Council in Apfa¢thisy

held a Faculty Assembly on 30 Julyat was attended hyore thanl00 staff and over 400
students The Transformation Advisor to the icé Chancellor (VC) and the Student
Representative CouncilSRQ pr esi dent attended as observ
introductory remarks, an academic spoke on academic development &ithef the Student

Council spoke about issued transformation andvhat the Council hadden doing sice to

engage with these issues. Many of the issues were operationélbe@wdme clear that these

would need to be addressed before there could be a focus on some of the other issues raised by
the introductory speakers. This notwithstandiag, important link was made between the
operational s sues (f e el norbglongirndase steneinda class)danddbigger issues

of transformationwWhere alienation will notranslate intestaying on for postgraduate studies or
joining theacaamic staff).

Three key themes engad from the conversationamely

1 Social consciousnessis the curriculum geared to develop types of young minds that
can apply themselves in a social and civil context?

1 Accountabilityil who is accountable when complaints are raised and what timelines are
acceptable for complaints to be addressed?

1 Academic and other support for studeinthe way lecturers interact with students and
the way information is presented. Arewreating an equal and level playing field to
enable all students to be successful?

Two working groups wereestablished to take the conversations forward: a Curriculum
ChangeGroup and an Academic Developme@toup that met in September and had
represetation from all constituencies in théaculty. The Deputy Dean: Undergraduate
Educationheld monthly meetings with thEBESC tofacilitate improvedcommunication
between thedculty and students.

i.  Curriculum development:
EBE offers professionalundergraduate programmethat are accredited by various
professionalcouncils. Thesecouncils require that theespectiveprogrammes develop a
specific set of graduate attributes in their students by gradu&torexample, thgraduate
attributesin engneeringwere updated o e x p | i c sustdingbilitp n @tpaddate 0O
attribute that considers the impact of engineering activity on the sociadtiiadland physical
environments. A number of programme® currentl reworking their curricula in makg
them more responsivéo the needs of students ananma coherent in their structure and
content. This curriculatiohas drawrextensively on the need to develop specific graduate
attributesandon the inclusion of key academic development initiativegite students the
best possible chance of success in their studies. A particular focus in 2015 was that of
professimal and technical communication skills askay outcome ofundergraduate
programmes in EBERrofessional Communication Studies providegpsupfor students near
graduation to develop written, spoken and interpersonal professional communication skills.
Support for the development of academic literacies atyf@at level and dla s t level bas

34



been further strengthened through collaboreti between disciplinary experts in EBE
departments and staff in the Language Development GLd@) andthe Academic Support
Programme for Engineering in Cape TowASPECT) located in CHED. This collaboration
involves workshops for students, materiaéelopment, tutor support, and in some cases
research. It is envisaged that these collaborations will form a springboard to language support
at other levels of engineering programmes and to a closer engagement with the multimodal
nature of print and digit&ngineering texts. Engineering students continue to make use of the
Writing Centre, with 207 visits in 2015, and the two stalahe postgraduate writing courses
iOWrite Scienced6 and O,dffenedbg@HED.Ng Resear ch

Improving Access and hroughput

1 First Year Experience
EBE works closely withJCT6 BYE programme to provide supportficst year students
and the Directoof FYE has been ecopted onto the EBE First Ye@ommitteeto report
on issues that concern EBEudents. During orientation, EBBstsan FYE Helpdesk on
campus to guide new students.

1 Early Assessment
The ¢Garly warning systet(now known as Early Assessmentps developed for
faculties to upload midemester test marks onto PeopleSoft so tleattbould be viewed
when making decisions on studentsod perfor
data alongvith the National Benchmark Te@{BT) and NSC data to help students make
decisions regarding whether they decant to the formal acadepporsyprogramme
ASPECT. Of the students that transferred into ASPECT in,2B&Success rateasjust
over 85% (i.e. passing all ASPECT courses).

1 Educational Development Unit (EDU)
EBE does not have a formaDB) where ALL the academic support staff etfaculty
work under one management structure. The ASPECT staff, Academic Development
lecturers and counsellors currently work well together but not in a centralised fashion.
During 2015, thee was an extensive discuss@out howto integrate all the sff who
work in this aredormally.

1 Courses Impeding Graduation (QGs)
In first year,CIGs continueprimarily to be Service Coursedfered byotherfaculties
Significant efforthas gone int@nsuring that the graduation rates improve, but having a
high failure rate in first year has a marked impact on throughput. The discussitn
SenateTeaching and Learning Committee about the possibility of developing service
level agreements to defit®w service relationships should operate is welcomed.

1 Provision of mentors and tutors
In order to assist students in making the transition into university, aly@est students
are allocated a student mentor. These are normally enthusiastic oldertstuthe
volunteer their time and energy to assistfyisairsiie.t o 6show them the r
are trained to meet regularly with their mentees to keep up to date with their progress.
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Their role is to focus on the affective factors that might prevest-years from
succeedingsuch as managing their finances, making the best use of their time, ensuring
healthy group study habits, learning from failure and test/exam preparation -yefust
students require counselling or financial aid, the mestavailable to advise and direct
them to the appropriate person or orgationto seek the proper help.

Senior (mostly postgraduate) students are an essential part of the teaching and learning
that takes place outside of the lecture halls, in theihgspace. The idea is that peer

tutors are in a good position to provide help to students since they have more recently
been through the material and are able to provide empathetic assistance i.e. understand
where students are struggling and provide tactve help. Through this support,
students are able to better grasp the engineering concepts that are presented in lectures
and employ them in appropriate contexts.

Postgraduate students

EBE has a continuing program of improving access and imprdbmmgighput in its
postgraduate programmes. In 201be faculty developed a strategy that identified
constraints hindering uptake of postgraduate studies by South African students from the
designated groups. These constraints include <smwwaomic pressas, limited
knowledgeof our postgraduate programmasd the high academic requirements for
postgraduate studies. To assist in understanding the postgraduate cohort, a process of data
anal ysis of post gr wad iniiatedwithstite widveto undelstand r o g r
obstacles to throughput.

lii.  Enhancing Teaching

T

Rewards and recognition for teaching

There are an increasingly large number of academics ifiathdty who are actively
involved in academic development. Until recently, there was limited pratkeiad
hominempromotion criteria for academic development activities to be reflected and
valued. This has been rectified by a rew
promotion criteriaThe EBE Student Council embarked on a studkeiven intiative to
recognise a member of the academic staff for good teaching. Nominations were solicited
from class representatives with the award slated for presentation during the second
semester. With the disruptions that took place toward the end of thehysaward was

not madeThe Department of Mechanical Engineering also implemented a departmental
award for the academic staff member who was acknowledged by students to have made
the greatest impact on students during their time at UCT. Nominationsneithations

were solicited from senior students, but as with the previous award, this process was not
concluded due to the disruptions that took place toward the end of the year.

Supervision and research training

EBE fosters healthy studestipervisor relationships via MoUs and strong relations with
the Postgraduate Student Counieil2015student awardg/ere introducedo encourage
Ma s t and RhBstudents to publish during their degrees. The award is givenfinabn
acceptance of a research paper in a-pegewed journal prior to graduation.
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1 Tutor training
It is important that tutors are trained at the start of the year (or even the semester) to
properly facilitate the learning process. It is expectetitthiarsshould have the basigs
place for each tutorial session such as ensufamgiliarity with the material and
preparation to answer tutorial questiomator training specifically focuses on ensuring
that the tutors engage with students in a waeétsocial situations in order to maximize
student s6 benef it Tdtorsammtraindddfacititatetleamingay, fors e s s |
example, starting from where the student is and prompting them to think about the
problem rather than simply providjrthe answers. Tutors are also trained to try to shift
unhealthygroup workhabits.

1 Scholarship of Teaching and Learning
Many EBE academics are involved in the activities of @entre for Rsearch in
Engineering Educatiowhich has helped taaise the pofile of the teaching and learning
enterprisesignificantly over the past few years amshcourageé many academics to
embrace the idea of the scholarship of teaching and learning.

iv. Online Provision
While many academics embrace the inclusion of ICTiheir approach to teaching and
learning, there has been no explicit shift as yet to the use of online or blended learning.

v. Monitoring and Evaluation
EBE has played a leading role in the development of specific Business Objects reports to
enable the collémn of appropriate student data for analysis and reporting purpgoses
2015 thefull impact of the availability of these reports became apparent to aczdiem
the various departmenShemical Engineering are currently in the process of rolling out
their new curriculum and soni@epartment of Higher Education and Traini@HET)
monitoring funding was used to evaluate the impact of their new curriculum structure.

vi. Any other notable Teaching and Learning developments and activities
EBE continues to seessfully make use of the Tutored Reassessment PrograrRiag
which isa structured intervention thatter the end of coursxamination when a student
has amark typically between 40% and 49%he TRP haligible students spending
between one anfvowe e k' s o n ¢ a mpacadiordgeniad iwinege theyreregagé
in extensive revision of the course throwgtucturedutorial sessions that allow students
to engagehoroughlywith the material. TRPs are only offee d béttlemeckéourses
that have an unexpectedly hifgilure rate In 2015, 24 TRPs were completed with 250
students attending. 76% of students given this additional opportunity were ultimately
successful with their respective courses.

Brandon CollierReed
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3.3 Faculty of Health Sciences

Transformation overview

2015 was a turbulent year for the faculty and the university. In response to the issues raised by
the RMF movement, a Faculty Assembly on transformation was hosted on the 15 April 2015 to
give staff and students an opportunity to express themselves on édramssformation. The
faculty has acknowledged the slow pace of transformation at UCT. Some of the main issues
raised were the high fees, transforming the curricula, prejudice against students during oral
assessments because of their colour and thene;students who look down Blacklecturers;

tutors donot know the names oBlack students; lack of role models f@lack students,
stigmatisation in the Intervention Programme, language and the way it is taught. Undergraduate
Education put in placedrsictures to deal with these issues such as ways to build an institutional
culture that encourages respect and promotes inclusivity, PeopleSoft number to be used for all
written assessments and ways for oral assessments to be more objective, all proggresdes

to review their curricula to make them relevant to the health services in South Africa. In response
to the #FeesMustFall protests, a review was conducted of the type and number of assessment
events in the year (each contributing discipline to deitglown requirements). This information

could be used to determine the competency of a student if exams were disrupted in the future.

i. Curricula Development
All students in the faculty take the first year courses, Becoming a Professional (BP)
(PPH1001F) and Becoming a Health Professional (BHP) (PPH1002S) which include the
development of basic information literacy, digital literacy and academic literacy #\ills.
BP/BHP outcomes, activities and assessments link closely with library, information technology
and academic literacy support activities and skills. Further support include workshops and

individual support sessions linked specifically tpatfolio writ i n g . The facul't
Centre is also used extensively to assist students who are struggling or wish to improve
academically.

MBChB students identified as being academically at risk, based on entry criteria, have
scaffolding embedded in the HUB1@®®&nd HUB1007S courses, which is provided by means
of Quantitative Literacy (QL) and Digital Literacy (DL) workshops. Students identified as
being at risk of failing Chemistry and Physics are given extra tutorial support.

The second year cours€éulture Psyche & lliness (CPl)underwent several changes to its
curriculum, focussing on preparedness of students to deal with social issues such as gender and
racial discrimination, identity and human rights. The changes will be implemented in 2016.

In Occupational Therapy, graduate attributes for community service and beyond are enriched
through an elective international -ine module in the fourth year curriculum that has been
running for two years. It offers undergraduates the opportunity to explore aiggobgicture

of mental health occupational therapy practice through the use of pedagogy designed to
encourage students to think creatively, engage in individual and group problem solving,
develop innovative ways to deliver culturafignsitive services arabnsider ways and means

of extending the reach of the profession. Online learning involves problem solving around video
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clips produced by graduate occupational therapistheir community service year or first
practice post. St utee/alue of interacing Wit peerk i@ mtdrbatiooak o r
educational contexts has been positive.

The call for the decolonisation of the curriculum in 2015 is receiving attention. The curriculum
continues to create spaces for productive conversations abodtestnt s 6 experi enc
the influence of institutional culture, professional socialisation and their intersectional identities
allows students an opportunity to voice their views. These productive conversations occur as
ti metabled OEquyidt yradamgsDithants are facilitat
per year. These spaces allow students and staff to reflect on emerging issues that matter to the
class, university and profession in relation to South African society.

Improving Access and hroughput

{1 Orientation
The focus was on academic, social and emotional adjustment to university with the
programme including formal lectures, student lead and small group activities. Additional
helpdesks staffed by senior students acrossahelfy ofHealthSciences FHS)campus
proved helpful to welcome and direct new students.

93% of students indicated that the Orientation Programme made them feel paRté$the
community, and 96% of student respondesdd that all students should go through
Orientation. It ran for two weeks prior to the start of the academic year and introduced
students to campuside support facilities. Students find the sngrbup activities
enjoyable and beneficial in facilitating friéships and networking with other students.

1 Academic Support
The Augmented Support Programme (ASP) is aimed at Health and Rehabilitation
Department 0s ( DHRS) student s in the di
Disorders, Physiotherapy and Occupatiohberapy. The aim of ASP is to facilitate
academic success through epistemic and social access by providing academic support to
a selected group of students in the form of small group tutorials facilitated by trained
tutors.

At the start of the year, stadts complete a compulsory Online Competency Test (OCT)

to establish their Information Literacy (IL) and Digital Literacy (DL) competencies.
Based on these results, students are allocated to different tutorials in the DL programme
to suit their needs. Inddition, those with little or no digital literacy skills, participate in
al5-hourintensive course during Orientation Week.

The availability of a Writing Centre in the Faculty has enriched the learning experience
of postgraduate students who find the editorial guidance and academic literacy support
most hel pful. Regul ar sessions whagnes al |
with dissertations have continued. Registebexttoral candidates have participated in

and presented at shared supervision sessions and in DeparDoetdsaalQualifications
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Assurance Committee presentations. This has created a platform fande&om
scholarly engagements between candidates.

Intervention Programme (DHRS)

The Intervention Programn{&) continues to contribute to throughput and the diversity

of graduating student s. Programmes in th
backgrounds and recognising and developing their personal strdregihsing activities

are designed to enhance studentsd capaci
different aspects and components of their studies. Teaching and learning hapgiins m

in small group tutorials, workshops and practicAlslearning activities are scaffolded

and specifically mediated by lecturers and tutors. The graduation list of 2015 indicates
that 7% of the overall graduating students in the department hadhveegh IP. At the

end of the second semester of IP in 2015, 14 (88%) out 16 students that completed IP
programme were readmitted into mainstream curriculum. Out of these 93% achieved a
pass at the end of mainstream semester 2 (s2) in 2015. At the st@mhedv IP session

in July 2015 a total of 21 students were placed in IP. In July 2015, ten MBChB students
from the 2014 IP intake f@ined mainstream. All ten students successfully passed their
first year in November 2015. In July 12 students frominstream joined the 2015 IP
intake. A review of IPs is under way.

Additional academic support forstlyear Occupational Therapy and Physiotherapy
students in Anatomy and Physiology was introduced into the curriculum. The support is
in the form of peeted tutorials in which senior students Rhysiotherapyand
OccupationalTherapy(3' and 4" year) and postgraduate students in Anatomy and/or
Physiology are responsible for facilitating the learning of study skills required for the
subject as well as assing students with fundamental concepts in Anatomy and
Physiology. The intention through these pkeglrsessions is to promote an active learning
environment, identify common misconceptions which can be addressed aadlly,
promote group work and socialdlusion.

First Year Experience

Faculty FYE initiatives include the orientation programme, the mentorship programme
and workshops for first year students. Despite increased numbers of students, every first
year student was assigned a mentor who wneatigh two intensive workshops and three
training sessions to prepare the mentors to best support their mentees. The workshops
covered academic, social and emotional issues relevant to adjustment to the demands of
University and specifically Health Scieexstudies. Attendance was voluntary. Students
were supported by staff members who volunteered to assist students individually with
various challenges such as managing time and the-wadk Feedback from mentees

was positive. Mentors suggested that farttime be made available in the first year
timetable for mentementee group meetings.

The curricula alignment project aimed to improve student throughput in MBChB year 1
by promoting student engagement with learning, achieved by enhanced alignmoegt
course outcomes, assessment methods and learning activities. Workshops, followed up
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by intensive consultations, were held for staff involved in all first year courses. These
have led to a greater appreciation of the nature and role of alignment intiostlic
design and enhanced outcomes.

1 Early Assessment
The Faculty continues to use the Test Board process to identify students with academic
difficulties early in the semester. Interventions are then put in place to assist students
identified as being axlemically at risk. Students are also flagged as they progress into
subsequent years at the Examination Boards. Flagged students are monitored and, if
necessary, given additional support.

1 Tutors
The Division of Physiotherapy enrolled more than doublaustgal intake. The class
compromised of majoritBlack African students (47%), followed b@oloured(37%)
andWhite (35%). The racial composition is reflective of the success of our recruitment
strategies to improve access to all. Eleven students (8.7%) from this cohort entered the
Intervention Programme. This is significantly lower than in 2014 (19%). The increased
tutorial support at first and subsequent years is having a significant impact on the
throughput.

The large cohort has forced us to be innovative and to seek alternative methods of
teaching. Open Education Resource Grardse securetb develop videos forractical

skills training. A minor Capex funding was approved to purchase TV monitors for
installation in practical classrooms.

1 Postgraduate students
Many students failed to take the places offered to them for an Honours degree. There was
a strong viewthat these good students accepted places at competing institutions because
scholarships were made available to candidates at an early stage of the process. To address
this, the FHS offered a number of scholarships available (8 xOR@%to good South
AfricanBlack applicants at an early stage. This worked well and all 8 awards were taken

up.

iii.  Enhancing Teaching
1 Enabling environment
The classroom upgrades in some teaching venues have enhanced the teaching and
learning experience of increasing class sizes. Not all venues in the faculty requiring
renewal were upgraded.

1 Developing the next generation of academics
PhD students anBostloctoralfellows who were awarded Carnegie Fellowships in the
Institute of Infectious Disease and Molecular MedidiiiEM ) were allocated mentors,
generally senior academics, to provide support in building their academic career. It has
been successful and should be expanded.
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In the Physiotherapy Division, 2 MPhil students and 1 PhD student received scholarships
to complete heir degreesPostgraduate funding is scarce for physiotherapists, which
limits recruitment possibilities. International and Sedharan African postgraduates
have increased, with 15 register@dctoralstudents, the majority beir8jack African.

The resi@ntial teaching blocks has seen a significant improvement in the tracking of the
progress of students. The first Physiotherapy PhD student graduated in June 2015.

The Research Office (ERP) atite University Research CounddRC) provided grants

for research and conference attendance to academic staff. New academics patrticipate in
NAPP where they explore different teaching styles to respond to current student learning
needs. The csupervision structure of postgraduate researgdersision is creating
opportunities for mentoring new academic staff.

TheDepartment of Health Sciences EducalibhiSE) aims to facilitate the development

of all educators and researchers through workshops, short courses and formal
gualificationsthatay st ructured to suit a variety o
staff development events grew by 4%, with 647 individual attendances in 2015.

The New Appointees Orientation Programme (NAOP) isoatinuous professional
developmen(CPD) accreditegshort course, designed to give an orientation to the various
teaching roles to anyone who teaches wfgestgraduate UCT health sciences students.
Seven staff completed the four week programme in 2015; another four participated in one
or more of the ung.

The Teaching, Learning and Assessment online couas®iscredit bearing course with

CPD points and aims to provide teaching staff with the opportunity to develop and
improve their understanding of, and practical skills in teaching, learningssedsment.

The units are specifically designed to take into account the context of busy academics and
staff with clinical commitments in tertiary, district or regional hospjtals well as
community health clinics.

The Post Graduate Diploma in HealthSdencesEducation aims toenable educators

of Health Sciences students to reflect critically on the theory and practice of teaching,
learning, assessment and curriculum development in Primary HealtHe@anealth
systems and curriculdn 2015, theMaste and PhD programmes in Health Sciences
Education were advertised as a strategy to grow scholarship in Health Sciences Education.

Enabling Environment

Simulationbased pedagogy presents a standardised and effective way of training health
sciences studesmitwhile protecting the safety and dignity of patients. Partnering with
Drager Medical, an international company specialising in the development and
manufacture of medical equipment, the Clinical Skills Centre of the Department of Health
Sciences Educatiomleveloped a statef-the-art Simulation Laboratory to support
procedural skills and teatmased scenario training. The facility is used by multiple
disciplines and professions in Health Sciences, with over 1500 students passing through
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every year. As a reuDr Weiss, the Head of the Clinical Skills Centre, was recognised
as an I nnovator by the Graduate School o f
Innovation in Health Initiative.

Promoting Innovation

2015 saw the introductioof students tahe Eden District as successive groups of final
year medical students undertook four week rotations in Family Medicine at Oudtshoorn
District Hospital, and Ostetrics and Gynaecologt George Hospital. Both students,
clinical and hospital staff gave pasé feedback about Eden District service platform.
Students reported greater confidence as a result of more-banadgportunity fo
learning. A larger scale retiut is planned for 2016. The Eden District educational
pl atform expand straihing elatfbran to edhdange@apacity land offers a
longitudinal educational experience for senior students at district, rather than tertiary,
level. It is likely to be developed into a longitudinal integrated curriculum. The EDU
helped to develop the a&ssment plans for the platform, assisting with staff development
and planning research. An MOAhs signedvith the Western Cape Government (WCG)

in terms of the teaching responsibilities of clinical staff. Two research projects were
initiated to monitor te process as it unfolds over the next few years

At Vredenburg, the student experience continues to be a popular and positive one, with
the mixing of students from different professional streams adding an important inter
professional aspect to the expedenThe relationship with the WCG District Office is
excellent, and they appreciate tAudologyt uden
andSpeechTherapy, as well a®ccupationallherapy andPhysiotherapy. All final year

MBChB students apartdm those who elected to go to Oudtshoorn, spent a week at
Vredenburg during their Family Medicine rotation, and virtually all reported that a week
was too short as they appreciated the learning opportunities of a district hospital outside
of the metro, ofn for the first time.

As the numbers of students increase, so the pressure on the clinical teaching platform
requires us to expand the sites and the capacity of existing sites to absorb students. This
remains a challenge for the future.

Through the MCQ item review project, staff have had discussionsabout the
generation and use of multiple choice questions. Reports generated at the end of 2014
resulted in several consultations during with several departments undertaking to rewrite
their MCQs for 2015.

Rewards and recognition for teaching

The faculty introduced Awards for Teaching in 2015 with two staff members receiving
awards for Early Career (Dr Chivaugn Gordan) and Scholarship in Teaching (Prof
Vanessa Burch).

43



1  Supervision and reseech Training
Since 2011, all MMed students are required byHbalth Professionals Council of South
Africa (HPCSA to complete a 60 credit research project for which the faculty has to
provide supervision. In 2015, the faculty offered a number of supervisor training courses
to staff members who have expressed a desire for these courses.

1 Tutor Training
Facilitator Development Team (FDT) is dedicated to building capacity and enhancing
problembased learningRBL) facilitation skills in year 1 and year 2 of the MBChB
programme through quality assurance measures. New facilitators undedgy 3
compulsory taining workshops in January and nyiear. They receive a certificate of
competence by the DHSE upon completion. The FDT runs two workshops per semester
that are geared towards enhancing facilitation skills. The FDT runs a monitoring program
that entails bserving part of a PBL session and then providing confidential feedback to
the facilitator. Time constraints mean that only new facilitators are monitored. Students
are requested to submit electrordopnymougvaluations of their facilitators twice per
semester. Anonymous evaluations by facilitators have been consistently positive.

1 Scholarship of teaching and learning
The 7" annual Health Education Research Day was held on 6 Aug 2015 with the theme
A#Rhodes Has Fal | -ouorstaffdtteded. wbueteter?papers Wwererrgad/
and the keynote address was delivered by A/Prof Collet Dandara on the topic of
Transformation: Issues in Health Sciences Education.

iv. Online Provision
The Division of Communication Sciences & Disord€SD) uses a range of blended
learning activities across all years of the programme. The curriculum encourages students
to undertake structured online ssttidy activities, and innovative assessment methods
are used for most courses with students undertakingxaof online and takénome
activities.

In the GccupationalTherapy (OT)Division, some staff have received Teaching with
Technology grants and are developing resources for the skills lab. They contribute to the
Open Access platform through publishingeo educational resources for UCT students

and occupational therapists and students worldwide. These resources enable blended
learning, as they are also used for teaching in classrooms.

The Faculty | aunched a MOOC AUndter st andist
at the end of 2015. It was developed by Dr Juan Klopper, in the Department of Surgery
the product was launched on the @mra platform. We propose to use the material as

part of a training programme for postgraduate students in the FHS.

The elearning team advised faculty staff on the inclusion-tdagning in courses and
programmes. Advice was provided on and support for mirede, orline delivery of
educational programmes for qualification purposes in a range of departfeotizl. of
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36 Elearning and IT training workshops wereganised. 200 people attendékhe
Teaching Using Technology online course was designed for educators and professionals
who would like to integrate technology into their teaching, either within the classroom or
when moving from classrooimased to online courses. The aim was to equijicpEnts

with knowledge and hanemn experience of a variety of technologies and applications
that can improve their teaching methods and flexibility. This six week course introduced
technologies and applications that can be used for education.

The faclty recently achieved a milestone with the accreditation of its first purely online
postgraduate diploma in 2015. Run by the Desmond Tutu HIV Centre, in partnership with
the International Centre for AIDS Care and Treatment Programs (I&A@plumbia
University and the Faculty, PG Diploma in TV Management is aimed at equipping
doctors and nurses with the necessaryddeing skills to treat HIV and TB infected
patients at primary care level. While many healthcare workers are interested in upgrading
thar skills/furthering their education, this is not always possible because of logistics.

In 2015, the Department of Pathology undertook to develop an interactive electronic
learning platform for undergraduate medical teaching. The project is run in cbojun

with Edge Learning Media and is currently in its 1st Phase. The content includes online
textbooks, lecture$BL cases and formative quizzd$ie multimedia component is rich

with animated concept videos, pictures and interactive games.

OrthopaedicSurgery has embraced the use of technology both in undergraduate and
postgraduate teaching witf §ears required to produce a video that might be uploaded
to the YouTube channel, UCTEACH. In addition, Orthopaedic registrars have shared
their consultanbased tutorials with regional specialist trainees streaming this teaching
via Adobe connectCurrently registrars from the Eastern Cape, Zimbabwe, Kenya and
even Britain participate live via the internet connection.

v. Monitoring and Evaluation
Anonymous lecture and lecturer evaluations as well as clinical supervisor and chnician
site evaluations on VULA are used to inform content delivery and practice based
education. Regular reviews are done of the feedback to address issues rasskssnd
the emerging curriculum needehe Deputy Dean, UG Education meets regularly with
class reps to discuss the educational experience of students. This feedback is given to
course convenors and where necessary improvements are made.

vi. Other notable teachingnd learning developments and activities
A/Prof R. Galvaan and Ms L Peters received the 20C3 Social Responsiveness
Award.The OT Division started a collaboration with the University of Antananarivo in
Madagascar to support the launch of an occupational therapy programme in the Faculty
of Medicine. Two undergraduate studies supervised by A/Prof Bamao and Dr
Buchanan respectively were published and members of staff presented papers and posters
at a number of international, regional and local conferences.

Gonda Perez
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3.4 Faculty of Humanities

Transformation overview

201506s c¢hal | e negergatig studennadtisismajgited orggding transformation
debates into high gear. The Rhodes Must Fall and Fees Must Fall movements have a strong
component of Humanities students, and the nature of Humanities disciplinary training allows
our students to canbute vigorously to ideological dialogues. The Faculty Assembly in early
August consolidated many of the issues, which remain high priorities in ongoing discussions
at both department al and faculty || evel
demlonisation of university culture and learning, and covered topics such as an Afrocentric
curriculum, multilingualism, intedisciplinarity, staff transformation, institutional symgol

the problems of stigma in the extended degrees, and a brdeafieition of cultural
transformation which embraced gender issues and disabilities as well as race. A tangible
result of the heightened awareness generated by the student protests was in the renaming of
two buildings housing Humanities departments, nowdaian and Neville Alexander, and

i n t he Deanods decision to formally revi i
Assembl yés debates continue to drive and i

i.  Curriculum development
The F a tndérdgradumss Education Committee (UEC) and Graduate Programmes
Committee GRAPRQ committees are the site of curriculum development on an ongoing
basis, although discussions towards the end of 2015 moved towards formalising a Teaching
and Learning sosommitteetold hl i ght parti cul ar i ssues, p
calls for transformation. The teaching of referencing/attribution and policing of plagiarism
was noted as a point of necessary development.

The Extended Degree ProgramnE®Ps)underwentignificant curriculum development

in 2015, tightening their structures to comply with DHET regulations on foundation
provision. Further developmefdundation components in firgear and some secoyear
courses has resulted in a count of just underd@0ses offering an augmented learning
structure by the start of 2016. The EDU continued its work with the African Studies
department on an African Studies major, with a focus on innovative teaching provision and
structures as well as the key transformatibjective of Africaspecific content.

The multilingualism topic for the 2015 Neville Alexander seminar was indicative of the
facultyds increasing awareness of mul t il
Language Centre furthers this awarenes is focus on secontiinguage teaching aimed

not only at foreign students, but on sectemuage speakers within South Africa; future
initiatives may include NBT and application workshops for prospective students.

ii.  Improving Access and Throughput
1 First Year Experience
First Year Experience principles contidué o i nf orm the faculty
initiatives in orientation, ongoing orientation, mentorship and monitoring -oslat
students. The establishment of a dedicated student engagement cluster, comprising
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curriculum advice, orientation, psycisocial sipport and recruitment, was an important

i nnovation. S saf dnversityscdlture as plienatingeamdcebtist make this
kind of unified address to student support increasingly vital. FYE initiatives also assist in
monitoring throughput: firsyear courses in the general degrees participate in the Early
Assessment Report, although Humanities disciplines offer particular challenges in
administering essay assessments within the first six weeks of teaching.

Extended Degree Programmes (EDPS)

TheEDPswer e fl agged for Deandés review over
of the programmes are under scrutiny. Curriculum advice for the extended and
mainstream general degrees is now firmly entrenched as a single system, as part of a drive
towardsdecreasing stigma. The Plus Tut aidting Hub systems continued to expand

over 2015, including pilots in new departments: these initiatives attempt to address Matric
underpreparation in disadvantaged students by providing additional space to explore
course materials. While the flexibility of Humanities programmes does not generate
graduatioAimpeding courses to any notable extent, the expansion of Plus provision into
secondyear courses does target key courses with which students experience particular
difficulty. Analysis of the 2015 course marks for students in Plus courses shows that the
performance of ED students on courses hosting Plus tutorials improved noticeably
between 2013 and 2013.
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Performance of ED students on first year courses hogting Tutorials 2012015

The augmenting material generated for Plus tuts is also feeding back into the mainstream
courses with innovations and refinements in teaching practice, and the EDU has identified
the discrepancy between exam and coursework aseatas a particular area for further
study.

Mentors and Tutors

The Humanities mentorship programme continues to offer peer mentors for gleéirst

students in thextended degregt is alsoslowly increasing its offerings on an elective

basis tostudents in the mainstream general degraed in some PACA programmes.

This recognises increasing student alienation from university culture, and the need to

address thiwith students outside the ED. The gradual increase in senior students offering
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to act as mentors is an index to the student experience of mentorship as instrumental and
positive for ment ees, as well as an opp
Humanities course structures tend to employ dhly s t and Bh® students as tutors,

which embeds teaching further in research, but also leaves mentoring as the only real
involvement option for senior undergraduates. Increasaxpeaation with residences in

2015 has attempted to highlight the peer academic tutoring system as an additional
resource for students.

iii.  Enhancing Teaching

T

Developing the next generation of educators and researchers

The disruptions and delays occasioned by student protests in 2015, and the large uptake
of deferral options, stressed academic administration sevbtelglso usefully revealed
potential problems in course administration which could be addressed to improve the
student experience. This renewed focus on administrative efficiency and quality
assurance has led to the formation of new Faculty committeeddademic Ce
ordination and for Exams and Assessments, which will explore teaching and learning
issues and shape Faculty policy in response.

The Faculty Board agreed in 2015 to estal
which will recognise the teaing excellence of new permanent and contract staff. The

first recipients of this award were Dr Bodhisattva Kar (Historical Studies), Dr Shose
Kessi, (Psychology) and Dr Chris Ouma (E
opportunities for fosteringetac hi ng al ready offered by t
Award, which in 2015 was awarded to two Humanities academics, Dr Azila Reisenberg
(Head of Hebrew, School of Languages and Literatures) and Dr Joanne Hardman (School
of Education).

Tutor training

Tutor training in the Faculty is offered centrally by the Education Development Unit,
(EDU) which provides both initial training for new tutors, and ongoing sessions for ED
tutors and TAs. Both extend across the year depending on need and request. While tutor
training practice is uneven across departments, theugak®f centralised training is
gradually increasing. Given the ungmeparation offered by Matric, tutor training is
increasingly a vital factor in student success.

Scholarship of Teaching and Leaning

The engagement of Humanities academics in the scholarship of teaching is seen in their
participation in the Teaching and Learningference, with particular input coming from

the EDU, which uses its comprehensive tracking of its students as advagsefarch.
Research under -y#ear National Research Foundation (NRF)grants on student
engagement with a decolonised curriculum, and on the analysis of learning needs, is in
its second year in 2015.
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iv. Online Provision
The EDUOGs s uc c e s withanline eriing @ubs asmanraddiéianal form of
support for extended degree students has offered a creative use of digital engagement to
supplement irclassroom teaching, and offers the dual benefit of developing digital
literacies in students who hatad limited computer access prior to university. Outside
degree structures, Ant hropol ogybés nAMedic
with Health Sciences, attractedoveBD 0 parti ci pants. The <cou
inequalities in the meditaystems of developing countries was an important exploration
of transformation issues, and its success is prompting participating academics to revisit
their teaching practice in their degree courses.

v. Monitoring and Evaluation
In addition to standardaculty monitoring of throughput and comparisons across
departments, which will be strengthened by new committee structures, the Faculty uses
the Early AssessmenResults (EAR)o intervene with atisk students and direct them
towards appropriate suppofEAR marks are uploaded by first year general degree
coursespPerformingand Creative Arts (PACAJepartments have small enough student
cohorts that monitoring is ongoing via close relationships between students and teaching
staff, and no largscale datananipulation is necessary to isolate struggling students. The
EAR has become a useful mechanism for identifying students whose academic success
might be improved by relocation into an extended programme, a process which is
duplicated by assessment of nyelar results. The increasing mobility of students
between mainstream and extended programmes is an important tool in furthering student
success, and mirrors the facultyds incre:
faculties who have made theamg degree choice for their interests and skills.

Lance van Sittert
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3.5 Faculty of Law

Curriculum development

Teaching materials were refined after evaluation2014 and are nowembedded in the
foundational first year law course to dovetail with assignments. Extensive written feedback
on student work, which scaffolds each assignment, is carefully overseen and moderated by a
professional legal writing consultant. The Legal Writlagpject will be funded by a TDG

grant until the end of 2016.

The student protests in 2015 were a stimulus to curriculum revision and interrogation of
decolonisation of the syllabus. Several lecturers found ways to incorporate African
jurisprudence. In # courses in Foundations of South African Law and Jurisprudence,
modules were incorporated or extended in order to enhance literacy on the relationsgp
ideology, decolonisation and constitutionalism, with explicit incorporation of the work of
postcobnial and decolonial theorists. The final year elective course in Law andparseid
literature took as its overarching theme the question of postcolonial ethical, political and legal
inter-subjectivity. The First Year Book Club continued in 2015, vailihfirst year students
being given a free copyJustitethis inakrgiee toEedhdwoutside Ca me
the syllabus was enhanced by an opportunity to meet Judge Cameron as well as the integration
of one of the themes of the book (HAMDS) into the first year course.

As regards developing digital literacy, during Orientation students entering the first year of
the LLB were required to complete a computer literacy-asdlessment questionnaire and
from this the training needs were assessedla r esponded t o. ATech
through the FYE) who are trained by the Centre for Innovation in LeaamdgTeaching
(CILT), were available to assist students to log on and obtain their UCT access password. All
students had 80-minute demongtation of how to access the UCT intranet, and thereafter
support classes are offered to students who still require further suppaatddition,
Information, and Communication Technology Services (ICp&Vvided students with a
comprehensive IT guide fot®lents via their website.

As regards gquantitative |iteracy there was
t hat Counts6é to student s itable corfyestiod hagmeaderit L L I
difficult to require BA Law students and thoze the graduate LLB to do this course.

Improving Access and Throughput

1 First Year Experience
Since 2013, the Law Faculty has participated in the FYE institutional project which aims
to promote the success of fagtar students and improve student learning and
undergraduate throughput rates by 2020. The FYE was established to help students
negotide the transition from school to university and to make use of the many resources
available to them to enable them to achieve their full potential. In 2015 a FYE (Law)
VULA tab was populated with an impressive array of student support resources, including
videos on time management, financial literacy, stress management and multiple FAQs,
maps, advice on learning, assessments, an explanation of the Early Assessment Report
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and other affective support resources. Announcements relating to being a new student in
the Faculty of Law and regular updates from the central project office throughout the
first year were posted.

Students admitted to the Extended Curriculum Programme (ECP) had complained that
they were not aware of the ECP structure or why they haddieesd in the programme.

Since 2015, applicants who were offered a place in the ECP were sent a letter explaining
the benefits of such a programme, including an explanation of how the faculty invests
significant resources in supporting students who ardteethto Law with lower points

than the standard admission criteria. The size of the ECP in Law raises questions of
6stigmad for the smal.l group of student ¢
around Oacademic devel op mganttconcemasrossbtieee n |
university in the student protests in 2015. The often marginalised position of academic
development programmes in higher education has been seen as bolstering psragption
deficit and remediation. A ECP Review TasReam metin July 2015 to respond to

student concerns. The task team consisted of all ECP Law lecturers, student
representatives and ECP teachers from other Faculties. A survey instrument was designed
and administered in Septemberoftheprogrammec er t &
Unfortunately,due to the closure of the university, the response rate was very low, but
the concerns will continue to be addressed in 2016.

Early Assessment

As part of the First Year Experience Proj¢EtYE), all first year students wte
assessments in Foundations of South African Law, Constitutional Law and Law of
Property at the end of the first term, to generate an Early Assessment Report (EAR) on
the PeopleSofstudent management system. At a meeting to review these early results,
course convenors allocated those students who had achieved the lowest marks in each
course into three groups (thirty students for each subject). Additional weekly tutorials and
regul ar mentoring were provided rtios k &h eeseer
in the year in an intervention known as the Preliminary Year Academic Support System
(PASS). This academic support intervention was facilitated by three postgraduate
students, who were selected from a competitive pool of applicants. Theynestered

and closely supervised by A/Prof Lesley Greenbaum, providing regular reports and lesson
plans to her for discussion. This programme has been carefully monitored and evaluated
during itsthreeyearlife-span, for the purposes of reporting to the@&ément of Higher
Education about the use of funds granted through a Teaching Developmer({TG@ajt

CIGs

In 2015 there was close monitoring of courses impeding graduation and, as mentioned
above, extra tutorials were made available to at risk studentBroperty and
Constitutional Law.

Provision of mentors and tutors
For the second year DHET funding was allocated to the provision of scholarships to three
postgraduate students to act as PASS tutors and mentors. Critical evaluation and
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monitoring wasconducted and while the student assessments were positive and
enthusiastic, it remains difficult to establish a causative link between the availability of
tutors and mentors and academic succeskolise tutor training for academic subject

tutors in eaclof the three departments was provided. Trained student mentors, monitored
by the Law Studentsdé Council, are backed
facilitates the feedback of information from students directly to staff members. Writing
Centre ttors are trained and provide writing support (academic literacy skills developed).

iii.  Enhancing Teaching

T

Next generation of educators & researchers

In 2015 the faculty again arranged a regional Teaching and Learning Conference,
involving the law faculties aUWC and Stellenbosch. The aim is to benchmark best
practice and provoke thought about legal teaching methodology and ideology. For
example, Mr Kershwyn Bassadgyesented on theroblems with PowerPoint as a
teaching aid, and Prowessasscrsedsnt dwmoF angain
generation of researchers is promoted by means of a faculty award for the best research
article by a norprofessorial member of staff. Ms Lauren Kohn was awarded the 2015
award, with Ms Salona Lutchman as rurogpr

Enabling environment

Student protests in 2015 were critical of the learning environment, and student assemblies
and smaller meetings were held to allow students to articulate grievances and criticisms.
Some of the grievances from the #FeesMustFall movement wegrentedd to at an
institutional level. The faculty accommodated the disrupted year with deferred exams in
Januaryas wel | as February 6s uwhp Weresick durigr vy 6 ¢
the January exam session. An initiative of administrative staftea®vide sandwiches

for students during exams. Takeme exams were introduced in some LLB courses and
many LLM courses, mainly to avoid foreign students having to return in 2016 just to write
an exam. A Student Climate Survey and an ECP Survey wedeced in September &
October 2015 and data collected will be analysed and form the basigatffvaorkshop

during 2016.

Promoting innovation

While it is difficult to cver all innovation across theaé&ulty, here are examples of
different kinds of innovation. Professor Loretta Feris required of her LLM in
Environmental Law students to produce a short famd reflection pieceon an
environmental themeThis projectprovides practical exposure emvironmental law
issuesand &sists in creating environmental awareness as films are published on the
website of the Institute of Marine and Environmental Law. Ms Jacqui Yeats incorporated
research about concentration spans of adult learners into hesr@arp Law classes,
breaking the flow with the introduction of learning on topics beyond the syllabus. More
work needs to be done to embed into the curriculum critical reflection on the hegemony
of Eurocentric approaches to knowledge, history, value mgstand belief systems and
how this may have influenced or undermined African world views and perspectives. In
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African Customary Law such topics are considered and some lecturers are embarking on
curriculum redesign, such as in Criminal Procedure and CoraialeTransactions.

1 Rewards and recognition for teaching
Apart from the universityvide Distinguished Teacher award process, there is no faculty
specific reward and recognition for teachers.

1 Supervision and research training
Professor Hugh Corder condedta staff seminar on supervision, which included research
training.

1 Tutor training
The PASS tutorsand department subjettitors participatedn a two-day training
workshop, whichincluded discussions on facilitation, mentoring skills and managing
divers ty, as well as how to provide feedbac
the PASS groups are required in April, after being put into PASS to meet individually
with their tutor, to discuss possible factors impacting on their acadesnicrmance.
Tutors (poggraduate students) who are responsible for most of the small group teaching
that takes place in the first year, are given explicit training on being accessible to students
and available daily to discuss curriculum and other difficulties.

1  Scholaship of Teaching and Learning
Themcul tyds Teaching and Learning Commi:t
regional T & L Conference to highlight aspects of the teaching and learning process.

iv. Online / Blended offerings
Apart from some blendeafferings in the Law of Persons and Family (where Dr Amanda
Barratt uses podcasts), there were no online or blended initiatives in 2015. Application
has been made for accreditation for an online PG Diploma in Compliance Management
but this was not considedl in 2015.

v. Monitoring and Evaluation
An ongoing issue in the faculty is theeffectiveness of the WLA online student
evaluations because of the low take by students. There is an unwillingness to award
mar ks or refuse DPcaerrdadad igarteisc itmatéiboan b
counter this, much greater use was made during 2015 of inforrokss papebased
mid-course evaluations in which students respond to a few-epded questions.

As a requirement of DHET funding, extensivemtoring and evaluation was undertaken
of the PASS tutorials and the legal writing project. This has given useful insights into

perceptions of why courses are failed and whether the remedial tutorials were useful.

Alan Rycroft

53



3.6

Faculty of Science

Transformation overview

A Faculty Assembly was held in Jameson Hall on 21 September 2015. A wide range of
issues were raised and debated by students and staff in the Faculty, including a number of
topics raised in the context of teaching & learniRgrhaps the most contentious included
comments around the lack of respect for diversity and differing views within the classroom
and the need to provide avenues for students or staff to report concerns. These, and other
issues raised at the Assembly, héeen discussed in various forums across the Faculty,
including a DAC workshopThey have been referred to HODs to address within courses
and to the relevant Faculty committees to develop appropriate responses.

The Science Faculty continues to contend witproving throughput and the quality of
passes while facing a widening gap in preparedness of incoming students, especially in
Mathematics and the Physical Sciences. This challenge is being addressed through a
number of interventions, ranging from admigsand orientation through to peer learning
models and a focus on courses perceived as impeding gradaatiomas reported on in

the 2014In thisreportwe f ocus on i nterventions i n a
aimed at improving peerlearningi cour ses and the Facultyos

Improving access and throughput
1 Extended degree programme

2015 was the third year of the Science

Degree Programme (EDRtudents are assigned to the EDEradtset of diagnostic

tests held after five weeks of teaching in the mainstream courses within the Science
Faculty. Students meet individually with student advisors and the Assistant Dean to
ensure correct assignment into the EDP. In addition to thededaurse offerings

within the EDP courses, students are also encouraged to attend extended orientation
and support sessions which address considerations beyond academic courses. For
example, sessions aheld on life and study skill2016 will be the ifst year in

which students might be expected to graduate under this new regime. It is thus too
early to assess the EDRtiative but data is being collected and a full evaluation is
expected to be carried out in 2017.

1 First Year Experience: An assessment of the Science Faculty Orientation
Programme
Over the past decade or so the Science Faculty has actively engaged in-campus
wide debate around access and success in university ghatiegve, inter alia, led
to the recognition of the schetw-university transition as being critical not only to
the chances of a student successfully completing a degree, but also to attending to
the overall weHbeing of the student. The umsity has, in ushering in the First
Year Experienceecognsedthe full scope of thislt encompasses everything from
the first encounter that the student has with UCT in the application and admission
processes, through the arrival, orientation and registration, and on into the first few
semesters as the student adjusts ¢oniw realities. When the further context of
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educational, cultural and soeszonomic disparities is added to the mix, the odds
seem for many to be stacked against success.

In discussions about what can be done to assist students in this transition, the
limitations of the actual orientation week have often been highlighted. The
Aorientation programmeo has traditional/l
before term begins, and itoés probably 1t
assumed that we calo it all during this period: introduce campus life in all its
complexity, provide information about the choices to be made, academic and
otherwise, impart strategies for success or even just survival, and so on. So we have
taken to heart that this firehcounter with students is really just the beginning of a

process, which must extend into the first semester and beyond. But, it is worth
reflecting on how we have modified the orientation programme: the recognition of

its limitations has actually promptedrethink and a redesign, to ensure that we

maximize the benefit for the students. The programme has evolved into something

both recognizable and distinctively different, and feedback from the students has

been consistently favourable over the pastyewars, as we will show below.

In re-examining ourapproachwe wanted to put together a programme which
integrated academic, social and spatial orientation ttathdty and theniversity.

The centr al c anaking the right ahoicésirangae academicdoint

of view, this is a significant factor, since many of our incoming students are either
uninformed about the options available within the sciences, or have entered Science
as a second choice, having not been acceptednieticine, enginaéng or
commerce. There are disciplines some students have never heard about, or have
only vague notions of, like archaeology, oceanography, applied mathematics or
molecular biology, and incoming students generally have little appreciation for the
interplay between various disciplines, such as the value of chemistry to an
oceanographer, statistics to mammalian biology, or computer science or physics to
a molecular biologist. All of this has to be laid out, and students assisted in making
choices.

A central and conscious strategy was also to give students, as early as possible, a
chance to interact with academics, amdts et a t on e fdcultpwith day o0 n e
a facd dispelling myths and preconceptions about remote, abrupt academics in
favour ofa process of induction into a community of scientists whordéeeesting

and interested.t8dents are divided up at an early stage into smaller groups, who
then meet with one or two academics who talk about themselves, their own career
and life trajectors, and in an informal way about the options and choices the
students have. An enthusiastic group dbrientation leaders (OLs), senior
undergraduate science students, facilitate these discussions and shepherd the groups
through the programme as a wholee3$é OLs, through the training provided by
Department of Student Affaird©SA) and the Faculty, provide invaluable peer
mentoring, sharing their own knowlge, insights and stresavvy. These
information sessions and consultations lead up to formal registration of the students,
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with each student receiving oc@-one advice and assistance on curriculum
choices.

There are, of course, other components to the programme, such as the early
introdudion to computer systems at U@hdaccessig VULA, the latter in part to

allow us to communicate with them via a FBgienceVULA site. There are also
campus tours and introduction to the range services available to them on campus,
but a distinctive feate of the programme has been the setting aside of time for
orientation to the academic path that lies ahead of them. While this dhadeich
sessi ons owhattoexpectéintf allectiehe eimphasis has been more

on introducing the students tize idea of research as central to what happens in the
Sciences. This has most successfully been achieved by having M&e®ahd PhD
students from theatulty giving talks on their own research, and how they have
reached this point in their studies.eBe contributions are often quite inspirational,
particularly when senior students share that they remember their own bewildered,
uncertain start to their studies, and the path by which they have found motivation
and focus.

How have the first year studesrfound all of this? We have carefully surveyed the

annual cohorts over the pas#t3/ears. Our 2015 survey, with a 79% participation

rate, showed that a consistent8@% of the students rated each component of the
programme as good or excellent. Whiere is not universal praise, and students
often do provide insightful critiqyestudents affirmed that it was helpful.

ii. Enhanced teaching
1 Enabling environment

The Physics Department has pioneered the use oflga@ing tutorial sessions,
involving students working collaboratively through problem sets while standing at
a whiteboard. This is an adaptation of a similar approach developed in the USA.
Lecturers and tutors are available to assist students when required, but students are
encouraged to se¢ problems as a group, assisting one another. These sessions have
replaced other tutorial sessions in some courses. Student surveys indicate a high
level of satisfaction with this mode of study.

Help@Sciencarevoluntary late afternoon study sessitimasthave been expanded

from being primarily offered to EDP students to include all fpesar students in
selected courses. The programme involves tutors being appointed to assist students
with any course material in a number of courses, including Chgmidtysics and
Mathematics. The sessions run from 1648000 on weekdays in the Science
Learning Centre. Students are encouraged to work in groups to help one another,
with light-touch guidance from the tutors (who are all postgraduate students).

iii.  Online and blended learning offerings
At the Faculty Board meeting on 4 August 2015, Dr Leanne Scott, Department of
Statistical Sciences, presented her experience of developing and offering the first
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Science Faculty blended learning course, STAE®E@hat startd in thesecond
semester of 2014 and was offered subsequently in both sensestdesmsiuring
the 2015.

STA1000F/S is primarily a service course, taken by c80Q students per year

70% of studentareregistered in the Commerce Faculty. The course aims to give
students a functional sense of statistics through an introduction to statistical
modelling, analysis and use of spreadsheet functi®hglents wereequired to
attend five lectureand one larggroup tutorialper week. For the departmetite
requirement was to deliver up to 25 lectures per week (five per day, being taught by
different lecturers).

The blendedleani ng model u $ligpohgtheelassrooimn v ot vedgdi r
students to first engage with the material through online resources before getting

help to ensure clarity and check understanding. $tadee expected to attend one

90 minute and oné5-minuteworkshop per weelafter spending several hours per
weekfol owi ng the online resources. The ove
the same. Workshops involve tutors and lecturers assisting students, often using
whiteboardtype learning (see above). Online forums are managed by tutors, with a
separate online disission forum for each tutorial group. Lecturers monitor the site

to manage the Academic Q&A section. There is alsotzeatvailable at set times

for students to seek help with any aspect of the course. New material is placed online
every week. This icludes video lessons, course notes and references to the textbook

and several short quizzes. Students submit assignments at the end of each week.
Assessment is made up of assignments, tutorial tests and three class tests before the
final examination. Conlption of quizzes and assignments is a DP requirement.
Through continual monitoring of student progrebe lecturers could devote time

to application, interpretation and consolidation of concepts.

Early comparisons of results are pleasing. Histdyictlis has been regarded as a
very difficult course with the pass rate over the preceding 3 years averaging 67%.
In 2014 the pass rateas 83% and in 2015 it was 81%. Scott highlighted some
particular challenges faced when setting up this blendechihga course:
Venue/space needs are different from traditional courses and the shortage of flat
floor teaching spaces presented some difficulties.

1 Most students make use of computer laboratories to watch the videos and
complete the selearning quizzes ahassignments, this requires access to several
facultiesd6 computer | aboratories and add]i
1 The course administration requires a different skill set to a traditional course.

1 The role of tutors is critical and much time and effort is requineghsure that
tutors are trained to deal with the demands of teaching in this manner.

1 Lecturers are required to monitor the online forums regularly and to engage with
students in a different manner to a traditional course.

Susan Bournand David Gammon
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3.7 Graduate School & Business GSB)

Transformation overview

During 2015, the GSB kicked off the process of researching, reviewing and updating its brand
(launched in 2016), as well as its programmes and other offerings, to ensure that these all line up
witht he overall vision and mission of Uldd, as
GSB continues to perform well in the perception of the global community: it was ranked as the
number one bestalue MBA and the 52nd best filme MBA in the world in2015 by the
Financial Times.

The GSB has been continuously reviewing and improving its transformation wesiaimed at

all students and stafNew programmes and other initiatives fundamentally consider questions
around transformation (specifically ittw a focus on improving access to ilhanging
educational programmes for women d@ldck peoplg. The focus for 2015 was to consolidate

the structures and forums required for open dialogue and real action on transformation to take
place. To this endhe GSB set up a renewed and engaged Transformation ForupmwiiEh
metseveral times to hear and discuss transformatated topics and grievancé3ne notable
revelation is the inaccessibility of the Breakwater Campus to students and staff wittaphys
disabilities, which severely hampers the number of disabled studentmtindesGSB can take

on; this willbe a focus area in 2016.

I.  Curriculum development
The MBA programme was upgraded to a Profes
progranme components and content to be overhauled. course novifocuses strongly on
innovation, personal and valubased leadership, atioe African context and will laundh
2016.

The Postgraduate Diploma in Management Practice offers midaihegement levstudents

the opportunity to consolidate their management skills and specialise in a relevant industry or
field. It comprises three core courses and a chosen fourth specialifatesponse to market
needs, the GSB has introduced two new streams ofadigation in Retail Management and
Leadership in Health Care.

1 Improving access and throughput
The GSB has several mechanisms for improving access to its programmes:
Recognition of Prior Learning (RPL): Due to the vocational nature of its programmes, th
GSB is able to consider candidates on the majority of our programmes who may not have
attained a sufficiently high qualification in the paBte Bertha Centrenakes a nmber
of scholarships and bursaries available to desemamglidatesvho have demoniated
their proficiency in the (social) innovation sphere.

The Open Academic Programmes Department coordinated the Master of Business
Administration (full time and modular), Master of Commerce in Development Finance
(MCom) and Postgraduate Diploma in Maement Practice (PGDip). The EMBA
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(MBA in Executive Management) and the Master of Philosophy specialising in Inclusive
Innovation are managed their own departmental unitsllApen academic programmes
demonstrate a very high throughput rate. For the MBA, the 2015 throughput rate was 95%
for modular students and 100% for the the cohort (excepting one student who
applied for a leave of absence); in the EMBA programme, 8B%tudents graduated.

This is partlydue to the robust support system for the MBA class, which includes
identifying atrisk students proactively early on, monitoring them, and providing them
with the support and supplementary materials they need.

Thestudents who registered for the Master of Philosophy in Inclusive Innovation in 2015
have deferred their submissions to 2016; two have already submitted in January 2016,
with the remainder expected before December 2016.

Due to the tweyear modular naturef the MCom programme, students registered in 2015
will only complete their studies in 2016. Of the 2014 cohort, 9 students graduated, 6 are
under examination and 51 return in 2016 to complete their dissertations.

The GSB, with its focus on students withany years of work exgience, has
accommodated RPtandidates on its academic programmes successfully for many years.

It has been noted by lecturers and programme conveners that those admitted via the RPL
route (upon successful RPL assessment) have maeenimgful and valuable
contributions towards the academic experience for fellow students.

Student support

Orientation programme and academaolkit: A dedicated programme coordinator
ensures that students are introduced to all systems and suppouresradtthe start of

the programme. Students undergo a compulsory series eéshkiincing sessions that
focus on academic writing, communication and case study analysiary staff expose
students to the eaampus and online library facilitiedinclude sessions on plagiarism

and the use of Turiti-In and Mendeley. A key outcome of these sessions is the
establishment of a trusted relationship with the staff members at the school that are
available as ongoing support throughout the year.

The learnig support coordinator for the MBA programme tracks students' academic
progress throughout the year, identifying and alerting lecturers androlgeamme

di r e catriskdstudemts, &nd assisting the director in establishing appropriate support
mechanims for such students. The learning support coordinator maintains a consolidated
updated record of grades to enable this monitoring process.

In collaboration with the Writing Centre at UCT, a writing consultant was available for
eight hours per week in 2B1with areas of focus being assignment writing, task analysis,
work structures and techniques, coherent writing of final reports and tdisses.
Academic staff members at the GSB are available foroor@ne academic content
support and their office hws are provided to studerdas the beginning of each term.
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Digital Literacy is enhanced by compulsory sessionfiffgtryear students on relevant IT
systems and software programmes such as Peopl¥8aff Citrix and GSB Live.

1 Executive Education
The GSB Executive Education team continues to develop holistic,-dmsdiplinary
learning programmes for a suite of corporate and profaets. In2015, GSB Executive
Education has actively pursued several transformation initiafiesteam has fosed
on making more use of internal faculty (rather than outsourcing delivery to external
providers), especiallgiversefaculty. Externallythere was more active engagement with
diverse thought leaders bring them in as lecturers and guest speaKéis.bringsnew
learning perspeéives into the classroom, exposurgdte models they can relate directly
to and motivates young people to achieve more in their country.

GSB Executive Education courses are public programmes, so the criteria for attendance
are based on competence and management level. But while GSB Executive Education
does not actively seek them out, racially and gender diverse students are attracted to
certain programmes, specifically those on general management®kéise programmes
aretherefore designed to be accessible to the groups that most need them. Additionally,
GSB Executive Education runs a wattended Women in Leadership program@®g&B
Executive Education continues to play on the world stage by being ranked 67th by the
Finandal Times for its customised programme offerings.

ii.  Enhancingteaching
The GSB hosted and participated in the whklg African Associatiorof Business
School s Conf er e n c ®eaching rfor thehAdvaricdmenn ef Afoidan 6
Excellence: Towards th&frican Renaissance in Management Educdtidhe Research
Office ran a series ofolloquia to develop research competenciedhil and PhD
students who are required to produdéesis inaddition to providing the standard level
of support to all studés completing a research assignment.
Other initiatives included a casstudy workshop for staff and studeatsd a teaching
workshop focused oparticipantcentred learning and case teaching; this programme is
particularly impactful for new lecturers asthff development.

Staff members attended the 2015 UCT Teaching and Learning Conference, which was
run in March 2015 by the Centre for Innovation in Learrdnd Teaching (CILT)

1 Rewards and recognition
Dr Linda Romie and Mariam Cassim, an alumrmaighe 2014 MBA class, were awarded
first prize in the 2015 Association of African Business Schools (AABS) Emerald Case
Writing Competition. This is the second time in a row that the GSB has won this accolade.

A team of GSB MBA students, under the guidanteamior lecturer Johannes Schiller,
won the prestigious 2015 Global Business Challenge in December 2015 for proposing an
idea to provide sustainabl e f i s hPréfessomi ng
Ted Baker,a GSB esteemed senior teachiefiow, has been selected to fill the new
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George F. Farris Chair in Entrepreneurship at Rutgers Business School inithé U
States

lii.  Online provision
The GSB accelerated its uptake of online learning tools and methodologies in 2015.
Although the core exgrience at the GSB is predicated on intensive, interactivetdace
face teaching, there has been a growing interest in using digital tools to supplement,
support and enhance the classroom experience. The lack of a central driver for this
initiative has meat that existing tools have not yet been used to their full potential.

In 2015, programmes across the GSB used A to deliver readings, announcements,
resources and assessments to students (in varying degrees depending on the programme).
The MBA classes also made extensive use of the online forums to connect and gain
support. The EMBA class uses the Wyzetalk onlimgfpim to converse and collaborate.

The GSB made its first foray into online course delivery with three online short courses
in partnership with GetSmarter: ValuBasedLeadership, Business Innovati@nd
Entrepreneurship for Emerging Markets. While the courses were well received, the niche
nature of their offering meant that student numbers were low.

For the majority of the GSB Executive Education programmes, learning materials are
delivered though WLA for students to access; alf the daily and overall course
evaluations are also conducted online. Students can also post questions on the platform
for thecourseconvener to answer.

The Executive Education team ran a number of customised and pulgrammes that
included a blended learning componédhnincludeda customised nineonth programme
for First Randjncorporating @anking simulation that introduced each individual to how
a bank works, and then a group banking business simulation ttedwdd analysing
reports.

The Programme for Management Development open programme included an online
business simulation that ran in the afternoons, focused on decision making in marketing,
staffing, finance and more.

iv. Monitoring and evaluation
Lecturer @aluations areconductedregularlyi at the end of every course, as well as
during and at the end of the programme as a whibis.data is then shared confidentially
with the lecturer in order to ensure they are aware of any shortfalls and can enhance the
teaching practice effectivelyn addition, because of the relatively small size of the
student cohort each year, the GSB faculty and staff are in constant close contact with class
presidents, course representatives and other students, who feel colafiortaharing
their concerns and feedback.

Anna Malczyk
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3.8 Centre for Higher Education Development(CHED)

The Centre for Higher Educat i-adogesl obje@ve&Ed 6 s )
UCTO6s Teaching & Learning @demota equity yof acc€sbl E DO <
effectiveness of teaching and learning and the enhancement of curriculum, with the twin aims
of i mproving student success and ensuring
locally relevant, socially responsive and fulye pr esent ati ve of Sout
population. To achieve this mission, CHED offers spesgdlieducational services and
functions and works in partnership with the faculties and PASS departaentsll aC HE D 6 s
various departments and projectsto ppor t t he wuniversityos tea

This report does not represent a comprehens
those activities and developments geared towards enhancing equity of access and outcomes as
well asthe quality of the teaching and learning experience. Where applicable, the report
attempts to highlight some of the impact of the protest action during 2015 on the work of CHED
andhowCHED wor k i s perceived within theAcademic ver s
Development Programme, First Year Experience, Centre for Educational Testing for Access
and Placement, Centre for Innovation in Learning and Teaching, Multilingual Education
Project, Careers Servicand Centre for Extrdural Studies.

I. Academic Development Programme (ADP)
ADPOG6s main missi on coatimengtrassfotmbtien impthe ctadent bodyn o
by developing, implementing and disseminating educational strategies that foster equity of
access and outcomes. Since its ineepti i n t he 1980s, ADP has
mechanism for promoting equity in the student body. The significance of this mission lies
primarily in the need to increase graduate output and representivity, in the interests of national
developmentand meetingC TO6s str ategic goal s.

The ADP functions as an academic department and consists of a central office, six faculty
based and two crogaculty units. Each unit has its own head who reports to the director of
ADP. Associate Professor Ermien van Pletzen agsointed as the new director of ADP in
September 2015. By far the majority of the 48 academic staff members in the department are
on full academic conditions of service and, apart from managing full teaching loads and the
other requirements of an acadenmosition, conduct and publish research in their home
disciplines and/or educational research related to teaching and learning in the disciplines.

A D P Qrts vary in size and structure, depending on the support and developmental
requirements identifiesh particular academic disciplines and on the nature of the partnerships
that have developed over the years with the faculties. Several of the ADP units also work in
the postgraduate area, supervising postgraduate students and running (or participating in)
other interventions facilitating the transition of especiBlisgck South African students into
postgraduate studies.
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UCTO6s Extended Curriculum Programmes
ADPOs main vehicle for achieving educat
students continued to be the Extended Curriculum Programmes (ECPs) offered in
partnership with all six faculties. In 2015 (as in 2014), ADP offered nine extended
curriculum progrenmes. Student performance on these programsmdiscussed under
Section 2 (Quantitative Indicators)

In the wake of student activism in 2015, some of the Extended Curriculum Programmes
(ECPs) offered by ADP came under scrutiny. Individually, and in fosuob as Faculty
Assemblies, some students criticised the ECPs of particularly the Faculties of Humanities,
Health Sciences and Law as stigmatising structures that separate poorly defined selections
of mainly Black students from the general student bodg areate the perception that

they are academically less prepared or able to succeed than other students. There was a
sense that these students were frequently referred to in terms of educational deficit and
socioeconomic disadvantage. While there was Bsdence of such criticism in other
faculties, a decision was made to investigate and address the issue across the institution.

In response, the ECPs of the three most criticised faculties started a review process which
will continue into 2016lmmediate measures put in place after student activism in March

to give students more opportunities to express themselves and to be heard, for instance
by establishing an EDU student council in Humanities, started showing positive results
in mitigating ECPst udent s sense of Dbeing stigmat.
staff was that such interventions did not
education development work more generally being marginalised and stigmatised in the
institution. Takling the widespread misconceptions that exist about not only ADP
students but also ADP staff at the institution will be one of the focus areas of the
department in 2016.

The disruption to class schedules in the final term of the year and deferred
Octobe/November exams in 2015 carried heavy consequences for ADP students and
staff. This was a time of great uncertainty, distrust, anger and anxiety, but also of
solidarity among staff, and of ADP staff with their students. Many ADP teaching staff
organised gecial support sessions to prepare students for exams or to advise them on how
to deal with deferment of exams. Managing the unusual timing of exams required much
commitment, extra work and sacrifice from both academic and PASS ADP staff.

Despite thesedrdships, 2015 was also a time of constructive reflection and renewal for
ADP. Events have brought an intensified
mission and role at the institution, creating a fuller understanding of the further
contributions theADP could make to education development and transformation at UCT.
The difficulties have further given ADP the opportunity to reflect on strengths and
weaknesses of its delivery of education development, as well as of its structure as a set of
decentrabed facultybased and crodaculty units. Whereas the decentralised structure
makes internal and external communication challenging and makes it difficult to identify
and coordinate promising education development initiatives across ADP and the faculties,
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it on the other hand means that ADP has elleloped structures that function in and
across all the faculties, potentially en
learning at the institution.

Highlights, New Developments and Challenges in ADBnits

Humanities EDU extended support to ECP students in their second year of study by
offering a suite of secontier augmenting courses, called the Plus Tutorials. The size of
the programme was 670 students at the end of 2015. Thedastntake wa218, down

from 252 in 2014. Over the past few years, the Humanities EDU has developed a flexible,
responsive and integrated ECP structure that has paid serious attention to developing
innovative and Africarcentred curricula that could extend throughoetuhdergraduate
curriculum and has the strategic potential to support large scale transformation and far
reaching education development at the institution. They also started collaborating with
the Centre for African Studies to develop a new major in Afriaudies

2015 saw the third year of the n8mience ECPpffered by Science ADP in partnership
with the faculty The total number of firsyear students registered was 60, down from
numbers in 2014. The drop in ECP enrolments should be looked atlgritidhe context

of low throughput rates in the faculty, especially amBtagk South African students. A
positive development is that Science ADP is broadening its activities from providing
specialsedteaching at the schofitst year interface to adessing critical transition
points along the entire degree path, for instance in second year Mathematidatidhal
Astrophysics and Space Science Program(WASSP Postgraduate Bridging
Programme continued to offeBlack students access to postgraduatedies in
Astronomy. Seven students enrolled for the Bridging Programme and six of them were
accepted for the NASSP honours in 2016.

ASPECT in Engineering and the Built Environmentagain resorted to a transfer model
similar to that in Science in 2015. R&CT has therefore (temporarily) lost the one arm

of it s T dhatiofpmviidmga@cess to studying Engineering at UCT to promising
students who do not make the facultyds
expand however, in that a significadevelopment during the year was that Geomatics
students joined the ASPECT curriculum, creating growth in the programme. This year
the initial ASPECT class in April comprised 110 Engineering and Geomatics students,
and 136 students after the June int@ksignificant development at faculty level was that
discussions started on the establishment of something akin to an Education Development
Unit in the faculty. A faculty post at the level of deputy dean has been agreed to for a
person who will coordinaténé ADP activities of the faculty, and further decisions about

the formation of an EDU will be reconsidered at a later stage. ADP in CHED has
undertaken to assist with the development of a more coherent anred¢aiing education
development plan for EBE.

A major issue confronting thiéaculty of Health Sciences EDUn 2015 was starting to
negotiate their transition into the newly established Department of Health Sciences
Education (DHSE). This entailed the forging of a new organisational structure and new
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working relationships with other constituent entities. Addressing the stigma attached to
pl acement in the facultyods I ntervention
2015 that will require focussed attention in 2016. Demand for both instructiesigin

and technical support for the incorporation of eLearning into academic programmes at
undergraduate and postgraduate level continued to increase. Supporting increasing
student numbers was an ongoing challenge, in keeping with national imperatives to
increase the number of graduates in the health professions. In the MBChB programme,
one major development in 2015 was the placement of a small group of students on the
Eden District educational platform as a pilot to a larger cohort for 2016. The PGDip in
Health Professional Education has been growing from strength to strength with a record
number of graduates in 2015. MPhil and PhD programmes were initiated and have
attracted many applications for 2016. The inaugural Excellence in Teaching Awards that
theEDU helped develop has brought welcome recognition to staff who excel in this role.

The Commerce EDUhad 271 firstyear students and a total of 1178 registrations in all
years in 2015.The majority of students registered in Commerce EDU met the
requirements for mainstream programmes in terms of their matric scores. This meant that
the varying curriculum opti omnysaraugmerdedvi ng
style courses developéy Commerce EDU was proving a very real option for students
instead of being registered on the extended four year or five year programmes. An added
feature of Commerce EDUOGOS programmes i s
articulate between anugmenteestyle curriculum and an extended curriculum. The
Commerce EDU model continued to provide templates for exploring the possibilities of
flexible curricula and a pilotfour-year curriculum in Commerce. The financial
implications of such a structureeds to be investigated and consolidated in 2016.

ThelLaw ECP entered its ninth year in 2015. The fourth cohort of students reached their
final year of study in 2015. The number of students enrolled in the first year of the
programme increased unexpedyad 2015 to 35, and in total there were 70 ECP students
registered in the Law faculty. It is heartening that two students of the ECP 2011 cohort
were selected as writing tutors in the Law Writing Centre in their final year of study, and
both have been aepted adM a s t studehts in 2016. The very small size of each ECP
cohort spotlights the very personal sense of being treated differently for ECP students.
The discourse around extended curriculum provision is in need of attention and the way
in which stidents perceive their placement and potential to succeed in the programme
demands urgent consideration. Currently students receive extensive academic and
affective support in their first two years, but a continuing challenge is to facilitate their
transiton into the content heavy third year of the LLB. This has again been raised by the
students as an obstacle to their progress.

The twocrossfaculty ADP units, theNumeracy CentreandLanguage Development

(LD) continued to reach several thousand students across the faculties with varied and
wide reaching interventions. In 2015 the Numeracy Centre offered four coded semester
courses (~500 registrations), six substantial interventions in the FHS and colurses
computefbased tutorials to ten separate cohorts of students, reaching altogether
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approximately 850 students. Numeracy Centre staff also delivered sequences of Excel
based tutorials to over 200 students in ten different courses, and administerezhsev
computerbased assessments.

The Language Development Group (GPreached a larger number of undergraduate
students than in previous years through formal teaching activities (approximatel?

335). The unit also supported approximately 750 postgraduate students in short courses,
as well as coursbased and staralone workshops (excluding postgraduate consultations

in the Writing Centre). The establishment of a Writing Lab in Health Sciensdaitiaer
strengthened the provision of academic literacy support to students and staff in this
faculty. The Lab offered a total of 363 consultations in 2015 and supported 955 students
in writing workshops.

The development of digital literacies has beearstrategic developmental area for LD,

with a significant portion of interventions offered or piloted on online platforms in 2015.
The unit has also started working on a MOOC on undergraduate academic writing. These
developments have been made possilelbse collaboration with CILT. A problem
encountered has been that funding for postgraduate online courses has not been
sustainable, presenting significant challenges.

Ermien van Pletzen

The First Year Experience (FYE)

The First Year Experience (FYProject focuses on the promotion of first year success by
working alongside faculties and service structures to improve student learning. It has been
conceptualised as part of the institutiono
2020.

The project has 4 main objectives:
U Strengthening pradmissions support and firgte ar car eer d6s advi ce
U Providing a welcoming and supportive university environment for prospective and
new students in all faculties;
U0 Promoting a renewed focus on first yésaching;
U Promoting an integrated approach to student development, linking initiatives that
respond to studentsd academic, affectiwv

By definition, FYE touches every aspect of campus life across all faculties. It provides many
opportunities for collaboration on different initiatives and has the potential to greatly influence
(in tremendously positive and less positive ways) the work of FYE. On the one hand, FYE
should be promoted as an ethos and a way that we (UCT) do thirfigstfgear students (and
hence needing a level of uniformness across faculties), while on the other hand, recognizing
that FYE may appear different in each faculty.
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The FYE project is a designated Special Project of the Dean of CHED. It comprises the
Director, an FYE lecturer and designated individuals within each faculty who provide
oversight and manage the FYE in their respective faculty. The FYE Advisory Board comprises
of members from various offices across campus (e.g. Admissions, ICTS, ResidermedLi
Housing). The Board provides advice to the FYE project and offers feedback on potential new
initiatives. At the end of 2015, the Director started working on specific terms of reference for
the FYE Advisory Board in part to confirm the roles and oespbilities of the Board, but

also to inform a bigger conversation on the purpose of the FYE Advisory Board (in many
respects, the FYE Advisory Board no longer fulfils its original funciiowhich was to
provide advice to the university about why and htowvimplement an FYE at UCT).
Conversations are currently ongoing about the structure and purpose of the FYE Advisory
Board moving forward.

During 2015, there was both consolidation and expansion of work FYE. It has meant an
intentional focus on finding ays to work with multiple offices/individuals across campus on
various initiatives to benefit all first year students, such as Residence Life and Housing,
Disability Services, Admissions, Careers Service, Global Citizeriskdpcontinue to find

ways to paner on new and/or existing projects. It has also meant finding ways for the FYE
project to work independently on projects and initiatives at a cesgdidivel but for rollout
across campus, such as the creatioJGT Timelines that aimed to make impiamt
information easily accessible to first year students across cdangaasbelow for details.

Since its inception, the FYE project has launched the following pilot projects in faculties:
U Early Assessment
0  FYE VULA sites
U Extended Orientation
U Digital Literacy
1 Early Assessment
Five faculties participated in a pilot project in 26A@13 under the auspices of the FYE
Advisory Board. All of them adopted early assessment as part of their method of
monitoring student performance during 2014 and 2015. Badgssment aims to identify
students who are battling at an early stage and to engage in proactive referral and
intervention. It has the potential to assist departments in reviewing their assessment
practices in light of student performance, and to helgulties look at patterns of
performance across departments or programmes. The Early Assessment continues to
generate much discussion about the relationship between teaching and assessment, and
about appropriate forms of assessment. It also continuegtgtten the student advice
system by providing explicit guidelines. It has facilitated the early identification of a
range of individual academic and psyeduarxial problems which act as stumbling blocks
to students achieving their full potential.

During 2015 the FYE Director undertook a study to determine whether Early Assessment
is something that UCT should be doing and if so, how could we be doing it better and
wi t h mor e intentional ity t o promot e stu
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Assessmenivorks well in some faculties where the mandate and function are clear but
less so when this is not the case. The report will be tabled at an FYE Advisory Board
meeting in 2016

1 FYE VULA sites
Each faculty used its specific FYE VULA site as a means ofrggaiyi touch with their
first year students. These sites were used as a student support hub, acting as the first port
of call for essential information. Data shows that the FYE VULA sites do have wide reach
across the faculties (see Appendix 1). Themajorito f st udent s enr ol | e
VULA site visit FYE VULA site. Facultyspecific VULA sites will be used to keep
contact with students and for the FYE central office to post important, timely, and helpful
resources for all first year students.

1 Extended Orientation
For the most part, Extended Orientation has petered out across caimnplasge part
because of a lack of attendance by students. Increasingly, faculties are looking for ways
to incorporate various themes that would traditionally besged under the umbrella of
fextended orientationodo into activities al

1 Digital Literacies
To date, computer literacy has focused narrowly on a set of generic skills required to use
a Windows PC, Microsofof f i ce applications, | nd fefran et
sessions during the Orientation/Registration period. The focus has now been broadened
to Digital Literacies as an umbrella framework for a number of complex and integrated
subdisciplines, compsed of skill, knowledge, ethics and creative output in the digital
network environment. It includes the notion that students have to become proficient in a
range of literacies (computer, information, media, and communication, visual and
technology skills)that are integral to disciplinary ways of knowing and reading and
writing. In partnership with faculties and FYE, CILT conducts digital literacy training for
tutors, orientation leaders and residence mentors, and supports faculties to run extended
optin programmes covering a range of digital literacy skills. In addition to developing
virtual resources to assist students, CILT is also working with specific courses to assist
in the integration of digital literacy into course curricula.

In 2015, the FYE piect also focused on Professional Development for all tutors at UCT,
UCT Timelines and Réhinking Orientation for 2017 and beyond.

Professional Development for all Tutors at UCT:To date there is no centrsdidoffering

for the professional developmerittotors at UCT. From conversations with many individuals
across campus who are involved with tutors and or/tutorials, the need remains for some kind
of centralsedprofessional development for all of UCT tutors; specifically, training that does
not replae any training that may be happening in departments, but rather to provide something
that is independent of content, but still provides tutors with essential skills for the work that
they do (e.g., Teaching in a Diverse Classroom; How to host Discusaias Bialogues in

Class; Understanding Multilingualism). To this end, the FYE Director developed a proposal
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for the Professional Development of Tutors at UCT to generate discussion across campus and
then be tabled at the Senate T&L Committee in 2016. \ighadrticularly important to note

is that in this climate of transformation and change in higher education in South Africa, the
focus remains on nurturing the next generation of academic scholars from within the ranks of
those students who show an intérgs and commitment to academia. Very often, these
students are the ones who work as tutors; if we are not offering opportunities for their
professional development while tutors, to equip them for their teaching career, then where are
tutors going to gethis training?

UCT Timelines: Many students find the UCT website and faculty handbooks difficult to
navigate. To address this, FYE created a series of UCT Timelines that provide students with
an at a-glance version of key dates/ deadlines/milestoneshbgtineed to be aware of during

their first year. Listed alongside the dates/deadlines/milestones are what they need to have
achieved by said point in time as well as further references to additional sources of information
that they can consult if need.bEo date this initiative has created timelines for each of the
faculties, Careers Service, International Academic Programmes Office (IAPO), Admissions,
Centre for Educational Testing for Access and Placement (CETAP), Disability Services, and
Residence L# and Housing. The Common Timeline focuses on key dates and deadlines for
all first year students across campus. The fagpscific timelines have been posted to the
faculty FYE VULA sites. This initiative is growing as more offices on campus have segres
interest. These timelines are providing the scaffolding for a more extensivewe¥E
spacéportal to be developed in 2016, where all timelines will be made available.

Re-thinking Orientation for 2017 and Beyond: It seems clear that UCT needs to nekhi
orientation as it is the time of the year when FY students are busy and overloaded with too
much information. During 2015 FYE embarked on a process of Backward Design (based in
principles of Course Design) to engage members of the Orientation CoaorgiGatnmittee

in thinking about the goals and objectives of Orientation in a very intentional way. This
process continues in 2016.

Key challenges for the FYE project While the FYE structure of FYE representatives
working in faculties does work ratheeell, it is an ongoing challenge for staff membengo
volunteer to take on this roleto commit large amounts of time to the FYE project. To this
end, FYE is continually interrogating the current orgatioral structure, and looking for
ways to augmenthe faculty representation (and hence spread the workload); this includes
rethinking the role and structure of the FYE Advisory Board.

During 2015, it became increasingly apparent that the model of FYE at UCT (faculty staff
volunteering to be the FYE faculty representative) is not sustainable and should be firmed up
in terms of staff appointments. A model that has been proposed and @damdiscussions
between the FYE Director and various staff across campus (e.g. ADP Director, FYE Faculty
Representative$)and that has been met with enthusidssithe need to have dedicated staff

to serve the dual roles of Curriculum Advisors and F¥jiresentatives in each faculty. This

staff member would be wetlonnected across relevant networks of information and people,
and hence be able to provide a level of engagement with first year students that could better
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serve the FYE project as a whoimilarly, not independent of the staff challenges, it is
challenging running a campugde initiative with a severely limited operational budget.
While recognizing current austerity measures at UCT specifically, these two challenges will
need serious atéion and addressing if FYE is truly to become part of the fabric of UCT.

Danielle Fontaine

Centre for Educational Testing and Placement (CETAP)

The vision of CETAP is tde the centre of opportunity for a diverse learner population,
offering leadingedge technology, innovative ideas, and dynamic service to our students,
communities and institutions of higher learning. The central roles of CE&Fét® promote
innovative teshg methods to enhance student access and success while reaffirming this
commitment for a diverse population and to enhance the preparation of a skilled workforce
that wi l | building tomorrowsd | eader s.

CETAP houses The National Benchmark Test (NBT) ptpja Higher Education South
Africa (HESA) initiative that came about in 2005 due to the demonstrable inefficiencies in the
higher education sector (low throughput, high doop, etc.) and the social and financial costs

of such widespread failure. Institons expressed the need for information additional to the
school leaving examinations to assist with placement of students in appropriate higher
education curricular routes and to assist with curriculum development. This information
would also helptoadde s s di ffi culties experienced in
the lack of appropriate curriculum flexibility at entry to meet these needs and concerns about
how to interpret the school leaving results given that new school curricula wergbesey

in.

The four objectives of the NBT project therefore are a) to assess entry level proficiency of
students (in academic literacy, quantitative literacy and mathematics); b) to assess the
relationship between Higher Education (HE) entry level reguénts and schotgvel exit
outcomes; c) to provide a service to HE institutions requiring additional information to assist
in admission (selection and placement) of students in appropriate curricular routes (regular,
extended, augmented, or any othertes)yy and d) to assist with curriculum development,
particularly in relation to foundation and augmented courses.

1 Standard Setting

In October 2015 the National Benchmark Tests standard setting workshop was held and the
benchmark levels for Degree and @ipla and Higher Certificate programmes werseae

The standardssetting workshopswere led by a senior psychometricianfrom the
EducationallestingService(ETS),PrincetonNew Jersey, in collaboration with CETAP

staff. The Degree workshop had a total 38 panellists whereas the Diploma and Higher
Certificate workshop had 34. The new benchmarks set in 2015 are displayed against the 2012
values in the tables below:
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Benchmark$or DegreeStudy

Performance | Academic Literacy Quantitative Mathematics
Levels 2012 2015 2012 2015 2012 2015

Max | Min | Max | Min | Max | Min | Max | Min | Max | Min | Max | Min
Proficient [100 4 [100 69 100 (70 |100 (72 100 68 100 |70
Intermediatel63 38 68 40 69 38 70 41 67 35 69 36
Basic 37 0 39 0 37 0 40 0 34 0 35 0
Scoresrereportechsawholenumbelpercentage.

Benchmark$or Diplomaand Higher Certificate 8tudy

Performance | Academic Literacy Quantitative Mathematics
Levels 2012 2015 2012 2015 2012 2015

Max | Min | Max | Min | Max [ Min | Max | Min | Max | Min | Max | Min
Proficient {100 64 100 62 |100 |63 100 |67 (100 |65 100 68
Intermediatels3 31 61 34 62 (34 6 35 B4 35 67 36
Basic 30 0O 33 0 33 0 34 0 34 0 35 0
Scoresrereportedasawholenumbeipercentage.

M

Item Review, Item Development, Test Review and Test Assembly

The CETAP Research Leads routinely assemble teams from across South Africa to
develop and review items, review and assemble tests and set benchmarks. In 2015, four
item review, item development, test review and test assembly workshops were held in
Januaryand February for the 2016 Intake Cycle. The teams included domain specialists
for the NationalBenchmarkTests of Academic Literacy, Quantitative Literacy and
Mathematics and the Test of Academic Potential in Mathematics Comprehension. Some
of the items reviewed were used in the 2016 Intake Cycle tests and the newly developed
items were either trialled or epationalised in 2015. Content review, bias review and
workshop evaluation forms were completed by all who had participated in the workshops.

Induction and Software Training

To ensure that CETAP continues to be able to produce its own psychamedtrits, all
Research Leads and the new Statistician were trained in the use of lteman and Xcalibre
software. This forms part of a long term plan to ensure that CETAP does the psychometric
work that is currently being owiburced to Assessments SystemspGration (ASC).
Training in the use of software began in January 201ths ongoing.

The New Academic Practitioners Programme (NAPP)

Two newly appointed Academic Literacy and Quantitative Literacy Research Leads
completed their induction into the irtstiion through the NAPP programme at the end of
November. The programme was this year modified to accommodate the specialised
nature of the academic work in CETAP.
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1 Colloguia, conferences, workshops and presentations

CETAP staff and associated stafirticipated in various colloquia and conferences in
2015, including the HELTASA conferendd CTO0s Teachi ng and Leal
and the seventh International Conference on Multimodality. Presentations were also made
to the USAf Steering Committee thfe USAfNational Benchmark Tests Project (NBTP)
meeting inPretoria, thdJSAf NBT Consultative, Johannesburg and the South African
Committee of Medical Deans. In addition, a one day First Year Mathematics Forum
Workshop was held in Cape Town for Mathematecturers. The Director attended the
BRICS University Presidents ForuinEducational Committee in Beijing, China and the
Salzburg Seminar, AustriaUncapped Talent: Can better Testing and Data Accelerate
Creativity in Learning & Societies? Staff alséesided the Health Sciences Consortium
meeting in Johannesburg. Two working research papers have been written and four papers
have been published with a fifth one in press.

Naziema Jappie

Centre for Innovation in Learningand Teaching (CILT)

CILT is committed to a higher education environment that fosters transformative and reflexive
practices in | earning and teaching. CILTOS
of expertise; Knowledge building; Research and evaluation; CollaboratioariEvgmtation;
Creativity; CommunicationandA conduci ve working environm
was framed by these overarching issues, both of which were international trends, each
expressed locally and contextually: the inexorable shift of higher g#dndato a blended
provision space and growing inequality in society exacerbated by a funding crisis in the higher
education sector. The shift online has meant new types of expertise have come into existence
for both academics argtudents; includingeaming design, content curation, general digital
literacies as part of academic literacies, digital identity management online and so on. All this
at a time when funding has been under massive pressure, student feegrhaved
unchanged, and there is irased competitiveness for grant giving possibilities which have
become much more difficult to obtain. This has meant that academic work itself is more
casualised and contradbased making capacity development and solid institutional memory
very difficult to build up.

New forms of provision have continued to be explored, as MOOCs have become more
heterogonous contributing to a broader basket of curriculum provision possibilities online.
There has also been an increase in the number and type of privaigersanffering
educationaftelated services. At the same time, there has been increased pressure on the system
in terms of transformation, especially of academics, as well as $peediermprocess of
decolonising the curriculum. These and questions afmuts of extended and flexible
provision have continued to receive attention as throughput remains a great concern. Yet these
critical conversations have not yet infiltrated the debates and possibilities in the online space.
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Engagement with Faculties

Cl

LT embarked on the process of auditing

gather data about events, grants, formal teaching and learning technologies. The challenge
was to create a ndoureaucratic easy to update process, which we did by denglapi
magnetised board in the Common Area updated monthly and captured by the department
manager. The summary shows 129 engagements across all areas of the University
including faculties, the Library, ICTS and Institutional Planning. The data is diffizult t
gather and any commentary must be nuanced, depending on a range of factors such as the
size of the faculty and the depth of the engagement. Despite its challenges and limitations,
itis a good start and the idea is to develop something more robusyeattehead, which

can be brought together with other forms of data regarding CHdulty relationships.

2015 CILT activities

i

Formal Teaching

CILT colleagues are involved in a range of formal postgraduate teaching
programmes with staff in othéaculties that target UCT staff and other academics.
These are the PGDip and Masterodos Progr:
the Learning and Teaching in Higher Education (LTHE) Module, the PGDip and
Masteros Progr ammes | CT s« School oE Hducateon i o n .
introduced the new professional PGDip in Educational Technology (PGDip
EducationalTechology) as an accredited full course. It aims to provide potential

and practicing educators, corporate trainers, and anyone responsiblesfmniag

with an opportunity to understand the effects that any use of emerging technologies
have on the practice of learning, and how pedagogies need to be aligned to ensure
positive learning outcomes.

Non-Formal Teaching

CILT colleagues were contributor® the Cape Higher Education Consortium
(CHEQ) Quality Teaching in Higher Education Sh@burses, viz. Assessment in
Higher Education and the Emerging Technologies in Higher Educatimme Aonth
Teaching Portfolio Development Course for univeraitgdents was cofacilitated

with the Cape Peninsula University of Technolo@PUT) to contribute to the
enhancement of the teaching and learning practices of academic staff (at their
different levels of teaching expertise and in different disciplines andfigidough

a meaningful gortfolio task that would be useful for career advancement purposes.
40 academic staff (coming from different institutions and disciplinary backgrounds)
attended the course. Eleven members of CILT ran and/or presented at 36 events
within UCT through workshops, seminars etc. both in formal and informal provision.
Nine CILT staff contributed to teaching nationally, largely at other South African
universities. CILT staff also contributed to teaching through African and
international aline networks.
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1 Staff Development Activities

U Grants and Awards
CILT members participate in several teaching grants and awards as part of their
efforts to raise the profile of teaching and provide incentives to innovate and improve
practice. These are the UCT Teaching Grants and Awards@Guhmittee, the UCT
Collaborative Educational Practice Award and the selection of nominees for the
CHE/HELTASA National Excellence in Teaching Awards.

U Teaching with Technology Grants
The New Directions Grant Project, funded by the Mellon Foundation, offers small
grants to encourage UCT educators to integrate educational technology into their
courses. Grants are used to buy in specialist expertise for developing learning
resources; togqy for training to enable educators to use educational technology more
effectively; and to buy and adapt specialised software needed to support specific
teaching strategies or learning objectives. Through offering grants CILT has gained
many opportunitiesto work with educators interested in using educational
technology, guide them in scoping projects, assist or put them in touch with people
experienced with similar projects and help them publicise, research or share their
work. All applicants are encouragdjéo add their projects to Open UCT.

0 UCT Teaching Grants
The UCT Teaching Grants are available to support individuals or teams who engage
in developing innovations to curricula or courses aimed at improving student
learning. CILT staff helped administer the UCT Teaching grants and disburse the
funding awarded bthe DHET Teaching Development Grants.

U Open Education Resources
In 2015, the Libraryooko ver management of Open UCT,
CILT staff have continued their involvement with Open UCT, collaborating with
Library staff in several differeanways. Four projects continued in 2015: The Vice
Chancellors Strategic fund, the VC Open Educational Resources project provided
funding for CILT to support the Library in the form of intensive training, Open
Education week advocacy eventnd Open Educaton Resources QER)
development grants.

it New Academics Practitionerso Programme
NAPP is growing considerably, not only in virtue of the increasing number of people
waiting to join the programme but also in terms of its visibility, reach, flexytalitd
relevance in current times. Transitioning into higher education continues to provide
a huge challenge to new academics, notwithstanding the renewed focus at UCT on
change and reurriculation post the #RhodesMustFall movement last year. NAPP is
an inegrated programme responding to personal and professional development needs
of academics around teaching, learning and assessment, technology, research,
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management, administration and community outreach. Participants also appreciated
the opportunity thatNAPP provides for intellectual discussion networking
opportunities with a range of facilitators and fellow participants across UCT.

Teaching projects were strengthened this year with more participants using this
opportunity to deepen their practice inittdassrooms. NAPP participants identified

a teaching project (TP) at the start of the semester which they used to hone their skills
in their actual teaching contexts. Topics ranged from developing new courses, using
feedback mechanisms effectively, cregtvideos for classroom engagement etc.
This space offered academics a chance to broaden their understanding of challenges
in the classroom as well as a range of strategies to mediate these challenges through
their involvement in the project; and throutpeir sharing, in interdisciplinary ways,

with participants across the spectrum in NAPP.

The Critical Di al ogue series this year
created a space for debate and raising awareness of the specific transformation
challenges in different faculties, signalling that effective teaching and learning are
dependent on epistemic as well as social relations which require a vitality that
supersedes disciplinary expertise. NAPP alumni were invited to this event and
several pdinent issues were raised and debated here, offering a space for new
academics to engage with the bigger debates around teaching.

Staff Development for NonPermanent Staff Who Teach (NPST)

A need was identified (and funded through DHET) to improve the quality and
effectiveness of teaching and learning at UCT through providing opportunities for
the professional development of teaching for three key groups gferomanent staff

- adhoc staffshortterm contract academic staff, and pgsiduate students engaged

in teaching. In order to improve the development opportunities for these groups,
existing projects require additional support, and new projects focussed particularly
on the needs of éthree identified groups must be initiatdéa 2015, an initial report
describing the nopermanent staff employed at UCT was completed. It highlighted
areas for attention including quality assurance concerns, stronger monitoring
systems, the inclusiorr @xclusion of NPST in department and equity concerns.

Laura Czerniewicz
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Multilingualism Education Project

MEP was established in 2005 to ensure the development of communicative, waorkplace
orientated courses in Afrikaans and Xhosa for staff and students. UCT has adopted a two
pronged approach to address language needs of both students and staff, that isygpromot
access to English, on the one hand and promoting the use of multilingualism, on the other
hand. Four meetings were held in 2015, which dealt with various matters pertaining to the
language policy at UCT.

T Communication Skills Courses

MEP engaged in a range of activities in 2015 that included promoting access to Xhosa
for students and staff through Communication Skills courses during meridian and in the
residences in the evening during both semesters. In 2015, 214 staff and students
conpleted the meridiad2-weekcourse. Public Xhosa courses aim to generate income.
One Xhosa beginner course thepublic was offered through the Centre for Extramural
Studies during the winter vacation. 5 of the 6 registered studemigleted the evening
course A database was developed for the Masithethe isiXhosa to capture registrations,
marks and completion data. It is useful in analysing course registration information,
success rate and other relevant information.

i

Marketing and publicity

In the secnd semester we developed banners for advertising MEP and the courses.
We also used/ULA as means of communication and S&S The students were
given answer books for reference from their manual reading fewdpodcasts were
developed as supportitgarning tool.

Promoting access to Afrikaans students

MEP has not as yet piloted a nformal Afrikaans course. A meeting was held with

the Afrikaans Section of School banguagesnd Literatures to introduce such a
course. We were advised that there are already some courses in the School which can
serve this purpose and there is therefore a need to first consider if they are not
sufficient for our purpose.

Promoting access to Enlish for students and staff

UCT6s Language Policy and Plan aims to
English by promoting access to English through the provision of English academic
literacy courses to first year students, and offering EnglishiMyribevelopment
courses to staff. With regard to the provision of access to English academic literacy
for students, UCT has a long history of offering these courses through the Academic
Development Programme (ADP) and the Writing Centre.

1 Multilingual tutor training programme

As tutors play an important role in teaching and learning programmes, MEP offered
multilingual awareness and training sessions to tutors and students in Humanities.
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1 Machine-Translation Project

Beside the development of multilinglu glossaries, MEP is involved with the
development of a machine translation engine for African languages that may be used for
translation between English and African languages and between African languages. This
project is being developed in collaboratigith the Department of Electrical Engineering

and has resulted in the development of two maetrareslation engines for African
languages with a Graphical User Interface which performs basic translation using Moses
which is an open source tool. No praggevas made on this project during the year under
review because of the lack of capacity and financial resources.

In terms of promoting a Multilingual Environment in the university, only a few buildings
on campus have multilingual signage. In 2015 MERddhe list of middle management
level stationery into the three official languages of the university and have been sent to
respective faculties for approval. However, in 2015 there werddddings such as AC
Jordan and Dr Neville Alexandghat havebeen renamedn recognition of the
contribution to languages and multilingualism. There has been slow progress in in
translating reports from English into Afrikaans and Xhosa and university communication
continues to be mainly in English. This is theecls the UCT website too. However, the
Monday Paper has published at least two articles on the multilingualism and the Xhosa
Communication skills courses in particular.

1 Scholarship in the area of Multilingualism

In 2015, the MEP scholarship was awarded to one honours ard &a® t studeits in
African Languages. There was no special seminar or conference Sedjam
multilingualism at UCT. The coordinator presented five papers on multilingualism at
local and international conferences and two papers have been accepted for publication.

1 Staff Development
A/Prof Madiba was granted research and development sabhbatR@l5. He received
the UCT Travel Grant and the Oppenheimer Memorial Trust Sabbatical Award for a visit
to the UK. He was awarded Visiting Research Fellowships at the University of
Birmingham and the University College of London (SOAS). Ms Nolubabaamr
completed heMa s t ®ecoadsLanguage learning.

1 Collaboration with other Institutions/ Government Departments

MEP has interacted with all universities in South Africa on the development of the Open
Education Resource Term Bank, a collaborative ptojgth the University of Pretoria

that is funded by DHET (about R8 million). The Coordinator has facilitated three HESA/
NSF Regional Transformation Workshops which focused on the role of African

languages in higher education and facilitated three dbtmenational workshops.

Mbulungeni Madiba and Nolubabalo Tyam
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Vi.

Vii.

Careers Services (CS)

UCT Careers Service continued to drive forward its vision, mission and goals despite many
internal challenges in the unit and the changing landscape of higher education locally,
nationally and internationally. In 2015, Careers Service received a triptd & the South
African Graduate Employers Association (SAGEA) for Best Careers Service, Best Careers
Expo 3 and Best Work Readiness Programme.

During 2015 the Careers Service made progress in several areas particularly in scaling service
offerings toengage students and graduates with its service offerings. UCT PLUS, an initiative
offering students the opportunity to haveaaricular activities accredited, was piloted with

a planned proposal being submitted to UCT Senate in 2016. An exciting et#tiaatVC

funded project is the videaf interviewsof employers across sectors, as the unit Africanises
careers content that is provided. The Careers Service employer database continues to grow
with a broader offering of employers and 2015 also sawntneduction of sector specific

expos and the rollout of FLUX as an entrepreneurship experience.

The Careers Service team continues to collaborate widely with industry, employers and
alumni to bridge the gap between skills development and graduate mesrulty engaging
students in multiple recruitment events, business competitions, hackathons and skills
workshops. Embedding career development into the UCT student experience and aligning the
departmentds work to teachiwhgh @nmicuesltochave ni n ¢
success as a collaborative partnership with academic colleagues across faculties and employer
links in industry.

Careers Service colleagues continue to work on the many outreach and donor funded projects
to advance Cad BEénsacoess,sseccessrand transition. The Beyond School
Careers Programme had weekly careers advisory engagements with 100UP schools
transporting learners to the Careers Service offices for course/subject careers advice. Mellon
Mays, 100UP+, MasterCaiScholars are three current flagship projects that fall under Careers
Service deliverables and engage students in various other ways.

David Casey

Centre for Extramural StudiesgEMS)

The mission statement for EMS aims to cont
through the support of student success and by acting to make academic and knowledge
resources of the University accessible to a wider range of participants. Whytes taking

into consideration the goals of Afropolitanism and Internationalisation, both in the choice of
its courses and presenters in the Summer School and the Extension lecture series.
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2015 Activities

T

Summer School and Extension lectures

The annual Summer School is the most visible public programme offered by EMS.
Positive evaluations were received for the academic content and accessibility of courses,
as well as for the supporting administrative systems, including registration and payment
systems in 2015. There were, as there always are, some negative comments about parking
facilities, infrastructure (venue and audio visual support) and cafeteria options. Single
lunchtime lectures, double lectures on a Saturday and two, three and five gations
continued to be offered, allowing for greater choice and the option of less expensive
courses for those who are not able to afford to attend many courses, in particular the more
expensive five lecture courses. A total of 2 425 students register Summer School

2015 and there were 8 089 course enrolments. 60 courses and lectures were offered. The
lecturers were drawn from current and emeritus UCT staff as well as national and
international academics and freelance lecturers. Younger UCT aicadeare included

in the programme, as part of ongoing attempts to give them exposure to a wider student
body. Links with faculties and departments to produce high quality courses that explore
new research will continue. The Summer School ERtoegrammeé a free film, lecture

and exhibition programme designed around the courses on offer attracted a large audience
and was again highly rated by participants.

EMS is committed to promoting the Summer School to a younger, more diverse audience
through its augnce development plan. Digital content was expanded to enhanee web
based communications and increasing the availability of podcasts of lectures in
collaboration with UCT OpenContent. EMS worked with the Communication and
Marketing Department to produce anline campaign to provide information on courses
and conduct interviews with lecturers and EMS staff members. EMS continued to work
with the Department of Alumni and Development (the alumni make up more than 25 per
cent of participants) by marketing tippogramme through Alumni offices abroad and
working with the Legacy Society, which is concerned with bequests for the University.
In 2015, EMS hosted 11 extension lectures by local and international experts across a
range of topics from literature to astamy. The lectures are popular and are well
attended. I n association with Fine Music
broadcasts in 2015, which showcases the research of leading local and international
scholars. All lectures are available as asds.

London School of Economics (LSEj UCT July School

The third LSEUCT July School (LCJS) was held from 29 June to 10 July. The
programme featured seven courses, three led by LSE faculty, one led by UCT faculty and
three jointly led by LSE and UCT colleagues. 105 participants from 38 countries
participated51% were from Africd 31 from South Africa and 24 from the rest of Africa.
Although it is difficult to know exactly why participation rates were down in 2015,
anecdotal evidence suggests that the xenophobic violence in early 2015 as well as the
Rhodes MusFall protests deterred especially international students from applying. Also,
one of the popular courses was not run in 2015.
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York University programme

The inaugural programme, PoSpartheid Cape Town: History, Politics, Culture for the
University of York was held from 21 July to 4 August. 14 students and three lecturers
attended. Through a series of 15 lectures, the programme provides an introduction to the
history, politics and culture of the city of Cape Town through the lens of its cultural
expressns. Lectures were complemented by excursions to sites of historical and social
significance. The evaluations were positive and the University of York will return with a
new cohort of students in 2016.

Medee Rall
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4. ASSESSMENT OF THE DHET GRANTS 2015/2016

4.1

UCT6s Foundation Grant for Extended Curric
I n 2015 ADP6s main vehicle for achieving ¢
students continued to be the Extended Curriculum Programmes (ECPs) offered in partnership
with all six the faculties. In 2015 (as in 2014), ADP offered nine extended curriculum
programmes. Two new programmes that were launched in the Faculty of Humanities in 2014
extended their provision of foundation courses to students in their second academic year o
study in 2015. These programmes received significant earmarked Foundation Grant funding
from DHET.UCT received an earmarked Foundation Grant of R18.512 million from DHET

and spent a total of R27.444 million in 2015/16C T @aomtinued financial contriliion

signals the importance thiatattaches to the provision of extended curriculum programmes.

Headcount enrolment figures for this year remained sound: 734ifestentering students

and an overall total of 754 firseear students were enrolledfoundation courses, against a
planned headcount projection of 640 students for 2015. Full time equivalent extended
curriculum programme student enrolments in foundation courses were calculated as 362.6
FTEs, which represents an 11% increase over the BA&9 reported for 2014 he success

rate of full time equivalent firsime entering foundation students was 82% in their foundation
courses, compared with a success rate of 83% in regular courses related to their foundation
courses. The similarity of prmance across foundation and regular courses indicates that

the foundation courses are at least as demanding as regular courses. We are relieved to report
these success rates given the widespread disruption to higher education experienced during
2015, whch at UCT led to cessation of classes at the end of the year and deferment of exams
to early 2015 for many foundation studetsoncern however, is the high percentage (22%)

of foundation students who completed their courses in the marginal rang®# 8 54%

pass mark. This figure has increased by 2 percentage points since 2014 and while the increase
in marginal pass rates may be a consequence of disruptions to the academic year, we are aware
that this situation requires close monitoring and apptgmtervention.

The number of permanent staff involved in offering foundation courses remained similar over
the past two reporting years (42 in 2014 and 41 in 2015), but seven more temporary staff
members were involved in 2015 (a total of 24) thanObh£when there were 17. As in 2014,

the high number of temporary staff can again be explained by the augmenting programme
model adopted in the Faculty of Humanities. These programmes offer a wide range of
augmenting foundation courses across and withideao& disciplines, often necessitating

the involvement of temporary assistant lecturers who work under the leadership of permanent
staff members convening the O6parentd regul
attached.

Staff members were highlqualified: 55% of permanent full time equivalent staff had
Doctorates (an increase of 3 percentage points compared to 2014) and 3Malsatd er 6 s
degrees. The figures for full time equivalent temporary staff were that 32%dwdrates

and 55%Ma s t degrees.

Ermien van Pletzen
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4.2 Teaching Development Grant (TDG) April 20B/March 2016

The total allocation of the TDG for 2015/2016 amounted to 388404 and ttal expenditure
amounted to R1395 449. 39 projects had funding available for implementation purposes.
Projects have made major progreskated strides since 2014/2015, including having overcome
many obstacles faced during the 2014/2015 grant year. Significant inefeted evidence is
emergindargely as a result of the Monitoring & Evaluation system now being fully operational.
Many projects are on track to meeting the thyear targets (with certain projects on track to
exceed targets) while others have adapted well to implementatatedchallenges.

The total allocation of the TDG for Collaborative projects for 2015/16 amounted16633®0
and ptal expenditure amounted to R88 689 The three approved projects had funding
available in the 2015/2016 grant year and have made significagress.

Curriculum development

695 academic staff participated in seminars and workshops on the use of technology to support
course design and delivery (218 in 2014)dramatic improvement on 2014 addition, 29
academic staff members received-@meone support in this regarfll tutors were trained to

help embed digital literacies in curricula.

1932 Health Sciences students and 108 Health Sciences staff members received training and
support n academic literacy via consultation and workshops. 34 customised resources for
Health Science writing were developed.

251 staff and student across multiple departments received training in teaching isiXhosa
communication. Five tutors were trained in Tag isiXhosa, 15 tutors in multilingual
concept literacy and 300 tutors in residence in multilingualism. IsiXhosa courses were piloted
in Philosophy (introduction) via the development of curricula and course manuals.

The Faulty of Humanities ran eightvorkshops in support of tutorial and curriculum
development and also held eight emeone consultations to enable departmentatibufpr
disciplinespecific curriculum development training. The EDU contributed towards the
development of materials foewcurricula(i.e., a pedagogically enriched, medisciplinary
programme in African Studies) which will consist of a number of augmented courses. They
employed an additional TA for this programme and hope that it will become available to
students in 2017.Between 2013 and March 2016, the Faculty employed 14 postgraduate
students as ED TAs. Of these I#e have moved on to other postgraduate and academic
work opportunities. Ofthe currentnine TAs, oneis pursuing academic opportunities in
another country (beginning in June 2016) andeilgatother incumbents will remain in their
current positions until at least the end of 2016. A new TA will be employed to replace the one
who is leaving in June. Thghows that the ED TA positions are leading to the development
of the next generation of academics.

The Faculty of Law held 12 Legal Writing workshops to support legal reading and writing at
the firstyear level.The theme of the 2015 Regional Law Teagand Learning Conference
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w a s ransférming Legal Educati@nFor the purposes of compiling the LLB Review Report

in 2016, submissions were received from a significant number of lecturers, describing new
innovative approaches to curriculum design, respandinthe thrust to decolonise legal
education; new interactive methodologies as well as the use of technologyd¥deand
students making videdips) have been implemented.

The Faculty of Commerce also ran multiple interventions to embed acadenaici¢s in the
Faculty thereby i mproving students6é succes

The coll aborative project ATransl ating the
policy into a framework for curriculum design that enables appropriateplent, successful
progression and overall enhancement of So
progress.

Two sign language interpreters were employed to interpret for 4 deaf students in 2015/16.
Sign language services were provided at atulers, tutorials and at any other study related
interactiong on average 40 hours during teaching time. The interpreters ensured that lecturers
understood and eoperated with the interpreting process. Interpreters assisted students with
adapting to th&JCT environment and ensured their inclusion in egtraicular activities.

Improving Access and Throughput

1 First Year Experience(FYE)
The TDG Programme funds the Filstar Experience ProjecEYE focuses on the
promotion of firstyear success by working alongside faculties and service structures to
improve student learningdt is an important part of an emerging Teaching and Learning
Strategy for UCTandhas been conceptualised as part of thetingtt i on6s pl an
undergraduate completion rates by 2020.

By the end of 2015/2016, a First Year Experience (FYE) representative had been
appointed in each faculty, FYE Teaching and Learning Committees have been established
in each of the five displine-based faculties; faculigased FYE VULA (online) sites

have been created as a means of providing online resources and supportyeaffirst
students in each faculty, and Orientation Leaders and Tech Buddies have been trained
and tasked with staffingYE Helpdesks during orientation (and for two weeks after the
start of classes). In 2015 specifically, 65 Orientation Leaders (who also served as Tech
Buddies) were trained.

During 2015 the FYE office rolled out a series of UCT Timelines. These arbnisie
created specifically to plot out the important dates and deadlines for first year students
across campus. To date, a Common Timeline exists for all students, and then faculty
specific timelines exist for each of the six teaching faculties. As wadpiad about

this initiative, more offices on campus have reached out to FYE about being involved
with this project. This is therefore an ongoing initiative that now sees FYE engaging with
various offices, including Disability Services, Admissions, @eribr Educational
Testing for Access and Placement, and Student Housing and Residence Life. Moreover,
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these timelines are providing the scaffolding for a further series of initiatives (e.g. FYE
website/portal) that continues to make relevant and impoartéorimation available to
first year students.

The Faculty of Science held a Science Winter School foryfeat students to ensure
adequate exposure to the sciences and er
interest in the sciences, with threention of reducing dreput rates.

Early Assessment

As part of the FYE initiative, an early assessment system has been established to
determine (in April) how students are doing academically, and to direct students to
additional resources on campus (&.ge Writing Centre) in areas where a student might
need some extra assistance.

Education Development Unit§ EDUS)

Many of the achievements outlined in other sections of this report, can be attributed to
the efforts of EDUs. The achievements of themanities and Commerce EDUs are
highlighted in this section.

The Humanities has organised additional tutorials, Plus Tutorials, within identified
coursedor students on the Humanities Extended DegrBles. EDU Teaching Assistants

(of which there are cuently 8) have successfully developed additional tutorial materials

for 27 Plus Courses across 8 Departments within the Humanities Faculty (Drama, English
Language & Literature, Film & Media, History, Politics, Psychology, Religious Studies,
and Sociology) These materials are available to ED Students via the relevant course
VULA Sites, and have also been stored on a central VULA Site, for access by Humanities
Education Development Unit (EDU) staff and other ED TAs. A preliminary analysis of
the final 2015course marks indicates that: (a) there was, on average, an 81% pass rate for
ED students on first year Plus Courses (calculated across 15 courses); and (b) there was,
on average, an 89% pass rate for ED students on second year Plus Courses (calculated
acress 8 courses). In addition, 62% of ED students achieved a pass of at least 55% on the
first year Plus Courses, and 75% of ED students achieved a pass of at least 55% on the
second year Plus Courses. This result compares favourably to the 2012 averdge of 20
of ED students achieving above 55%.

The Commerce EDU trained 18 mentees & 6 mentors in regular group and pair meetings,
and class observations. 14 Accounting academic trainees attended lecturer training
workshops. 5 standlone workshops were developeshd facilitated on teaching
techniques. AVULA site was developed for teaching resources and notification of
teaching activities available on campus and further afield. A draft framework of teaching
awards was developed and presented to the Teaching amdrigeWorking Group.
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9 Provision of mentors and tutors
6 726 students were provided with tutoring and mentoring support in 2015/2@98 (4
in 2014/2015). An improvement on 2014/2015 achievements.

66 Fine Arts students (Humanities) receipsgchesocial support via trained tutors and
mentors. 190 students in EBE passed the courses undertaken during the holiday period
that they would otherwise have had to repeat as a result of the boot camp run by the senior
tutors. 18 more tutors were trathéhan the target of 6. This had a positive impact on
course pass rates, throughput and tutor development in the Faculty.

1 Postgraduate students
The postgraduate office offers an extensive range of workshops, Massive Open Online
Courses (MOOCS),seminsasnd r etreats ai med at devel o)
academic and professional skills, supporting them in the completion of their studies and
preparing them for the workplace. In 2015/2016, 10 MOOCs were run on a range of
academic and professionasues which were supported by weekly discussion groups and
facilitated by PhD students and postdocs. There were 122pgnfwo onelay PhD
retreats for 130 first year PhDs (75 + 55 students) were held. 46 workshops/seminars were
also held through the perting period for which there were a total 0414 sigRups.

A two-anda-half-day PhD writing retreat was held with 17 attendees, and aphge
reference manual supplied to each attendeedAylnetworking retreat accommodating

77 2nd year PhDs wdeeld in September 2015. A range of academics presented and 10
universityrelated service providers exhibitethe postgraduate office also developed a
course to support PhD applicants to develop strongamce c-r & a appliGations.

iii.  Enhancing Teaching
1 Developing the next generation of educators and researchers
40 academics participated in the New Academic Practitioners ProgréMAxR&)aimed
at orientating new academics with respect to their role as teachers and educators.

44 clinical educators in the Faculty of Health Sciences (MBChB &ngkar courses in

the Health and Rehabilitation Sciences) received training on skills development in clinical
reasoning. Staff training was also undertaken to improve MBChB teaching in thgyFacul
of Health Sciences.

Via the Teaching Development Programme in the Faculty of Commerce, 14 Commerce
academics attended lecturer training workshd&psvorkshops were held on teaching
techniques, and 6 mentors and 18 mentees received teaching development training.

A number of faculties including EBE, Law aktlimanities have undertaken activities,

the results of which are reported on in other sestatthis report, that have contributed
to the development of the next generation of educators and researchers.
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1 Enabling environment
18 Engineering and the Built Environment (EBE) academics attended the EBE Faculty
retreat focused on building opportunities for systematic and ongoing professional
development (teaching and learning), and 11 EBE academics attended the South African
Society of Engineering Education (SASEE) workshop focused on the teaching of

"Sustainability" in Engineering. The SAS
collaborative grant (Project 1) and had 77 attendees across 13 higher education
institutions.

The anualUCT Teaching and Learning Conference had 37 presenters, representing the
teaching and learning work of teaching staff from six faculties. The conference was
attended by 160 people. The Regional Law Teaching and Learning Conference was
hosted at UCTvith a total of 63 participants across 3 Western Cape Law faculties (UCT,
University of the Western Cape and Stellenbosch University). The theme was
"Transforming Legal Education".

TheRcul ty of H u mautors fTalkeng abqui Tleachidbgvdrkstap about
how to accommodate and engage disabled students within the tutorial context.

1 Rewards and recognition for teaching
Four practice awards for promoting collaborative teaching were made.
Three grants in recognition of promoting innovation and imippwvhe quality of
teaching and learning were made.

1 Supervision and research training
Seventeen early career UCT academics participated (16 lecturers and 1 research officer)
in Postgraduate Supervision Training blended 8veek course that addressestipent
issues relating to supervision in South Africa.

1  Tutor training
112 tutors and 305 mentors were trained in 2015/2016. Training was specifically
undertaken by the Writing Centre, Faculty of Commerce, Faculty of Engineering and the
Built Environment, Faculty of Law, Faculty of Science, Faculty of Humanities and
Departmen of Student Affairs. Tutor training was also undertaken to improve MBChB
teaching in the Faculty of Health Sciendesaddition, approximately 1 900 lectures were
attended by tutors as part of EBE®&Gs enhal

1 Scholarship of Teaching and Learning
See Teaching and Learning Conference and Regional Law Teaching and Learning
Conference mentioned under Enabling Environment above.

Online Provision
A range of TDG projects made use of online and blended learning mechanisms te achiev
their objectives including the training of educators in the use of online mechanisms. This
included the use of VULA and other onlir
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investigation into enabling conditions to optimize the use of personal molileede

( PMDs) in teaching and | earning in Highe
making significant progress despite experiencing major implementation challenges.
Three pilot projects were run in 2015. A UCT, UJ and Wits symposium was held in
November 2015 to review pilot project findings and plan interventions for 2016.

v. Monitoring and Evaluation
The M&E programme/system of the TDG Programme is now fully operaticaaadh of
the 38 projects have submitted a workbook and 95% of the M & E quadnsere
submitted for the 2015/16 cycle. A mataaluation of the fulthreeyearcycle of all 38
of UCT 6 will cbrbnieace in 2016Each project has benefited from individual
consultations with the Project Manager and the Institute of Monitoririgv&uation
(IME) rather than one M&E workshop. Through this process all the TDG project leaders
have been supported to enhance their understanding of M&E for TDGs.

vi.  Any other notable Teaching and Learning developments and activities
Reporting and monitoring: The continued appointment of two grant managers ensured
the timeous submission of accurate progress reports to DHET and the Teaching and
Learning Committee, as well as effective oversight of all CHED TDG grants, TDG M&E
and support to the Teaching drehrning Committee with regard to TDGs. A data analyst
was also appointed to provide additional capacity.

The MyUCT Award was designed, developed and launched and used to formally
recognise extraurricular activities that contribute to the developmehtgmaduate
attributes.

The performance of the TDGs is also tracked at programmatic level against specific
targets. Many of the achievements against programmatic targets have been incorporated
into other sections of this report. Achievements relating edf@adowing targets should

also be noted data provided via HEMIS:

Target: Improve student success rateby -4% in Commerce initiativesmprove the

pass rate to 85% in Property Law and Constitutional Law; reduce exclusion rabés to >

in Science; in Humanities the course pass rates will be improved so that 75% of the class
achieve >55%; improve the class average in third and fourth years of Health and
Rehabilitation Sciences to 70% because of this programme.

Achieved Commerce passte: 87,7%; Constitutional Law pasde 82%Property Law

pass rate 77%; HUM - 75% of UG class with >=3%; Health& Rehab Sciences third

year average 63,5%; Health & Rehab Sciences fourth year averadé; @ ignce
academic exclusion rate 4%

Target: Enhanced first year success rates

Achieved 87% of all first year undergraduates either completed or met the requirements
for standard readmission in 2015. Achievements made in 2014/2015 (87%) sustained.
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Target: Reduced dropout rates
Achieved first yeardrop-out rate = 1B5% (2014: 9.9%); dreput rate amongst all
undergraduates.@o (2014: 8.8%).

Target: Improved time to degree for Master's andDoctoral students
Achieved Average time to degree f@octoralgraduates = 24 yearsaveragdime to

degree for Mstefs graduates = 2.years.

Judy Favistand Monique Damons
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5.

REPORT OF THE SENATE TEACHING AND LEARNING COMMITTEE (T&LC)

The purpose of the Senate I& is to develop and promote strategies for the development of
teaching and | earning, thus contributing to
focus is on undergraduate and all taught postgraduate programmes. It makes recommendations to
Senag and/or other University bodies on matters related to student progression; optimisation of
all aspects of language development and multilingualism; measuring the quality of teaching and
learning; means of promoting improvements in teaching, curriculumassgssment; ways to
enhance and i mprove student séo |l earning e X[
institutional and regional challenges, possibilities and policies which have implications for
teaching and learning and academic planning. It adeisest interventions to improve success

for all studentsandstandards of teaching.

Six meetings were held in 2015. The T&LC is chaired by the DVC: Teaching and Learning and
the Chair. The Dean of the Centre for Higher Education Development (CHED) Bejputy
Chair. Mr Sean Abrahams of the Division of Housing and Residence Life wagted as an
Assessor member in 2015.

Transformation overview

Transformation became a regular item on the agenda of the T&LC in the second half of 2015.
Faculties rported on their transformation initiatives after the Rhodes Must Fall (RMF)
campaign. These included Faculty Assemblies, engagement with Student Councils,
counteracting the stigma attached to the Extended Degree Programmes (EDPs), employment
strategies andssues related to language and curriculum. The Deputy Deans reported to the
T&LC on the teaching and learning issues that were raised in their faculty transformation
assemblies.

In September, the focus of the T&LC meeting was the Extended CurriculhCht The
Director of Academic Devel opment (ADP) pres
order to receive the DHETG6s funding which
budget our extended curriculum needed to be compliant with the Dbid&tion provision

funding criteria. She proposed that given that the criteria were under revision that UCT
contributes to this process.

The issues that were raised were DHET Found
in some faculties, placement without engagement, information and choice for students, discourse
in the extended curriculum, access without success, implicatiaihe ofew admission policy,
structure of the extended degree, multiple transitions and the perceived disadvantages ED
students have when entering the job market. It was agreed that students from all faculties should
be consulted and be involved in helpingctaft a set of principles for the extended curriculum.

It was proposed that a small group should meet to come up with ideas to take the discussion
further in the faculties and provide background literature. This group should present their ideas
to a largr think tank of students and faculty representatives in 2016.
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5.1 Curriculum Development
1 Curriculum Change Working Group (CCWG)

After the RMF campaign and other events, consultations were held with constituencies
that are not part of the formal T&L structs in the University but are engaging with
curriculum issues, such as RMF Black Academic Caucus and the SRC. The university
decided to disband the Curriculum Review Task Team (CURTT) as its mandate needed
to change. The Director of the Institutiond&fhing developed a proposal to take the
curriculum change issue forward, which was approved by the university executive.

The proposal aimed to bring together these formal and informal constituencies with
people who have much to contribute to lead thecgss. The Curriculum Change
Working Group was set up that included A/Prof Harry Garuba from Humanities, A/Prof
Harsha Kathard from Health Sciences, Prof Klopper, A/Prof Elelwani Ramugondo, Dr
Kasturi BeharlLeak, Prof Lungisile Ntesebeza, A/Prof Denvernbiecks, Ms Judy
Favish, Ms Amanda Barratt and SRC and RMF representatives. Deans were invited to
nominate up to three people from their faculties to form part of an extended group (from
both formal and noffiormal constituencies) that would brainstorm almeéology with

the core group and student representatives and facilitate departmental workshops. The
extended group would take forward some of the discussions initiated by CURTT, such as
issues of breadth, language and a possible core course for alltstultiesn task team
discussed some other concerns with the Mbancellor to gain clarity on its Terms of
Reference.

5.2 Improving Access and Throughput
i.  HEMIS Throughput

The Committee discussed the targets for student intake and registration at enrolment,
where the HEMIS date (first Friday in June) determines the actual intake for that year and
defines the entry cohort and minimum completion time for each degree in@olelify
for graduation. Students that drop out before this date are not counted and these numbers
have i mportant implications for UCTG6s su
throughput targets. The EBE faculty, with support from IPD, has devetbpagse of a
tool, called Business Objects (BO) that calculated the throughput of any programme using
the DHET rules and HEMIS data. BO allows for drawing reports on students in specific
years and programmes, including minimum and maximum times, theyfacwhich
they graduate and allows for tracking individual students in the system. The Chief
Information Officer in IPD agreed to facilitate the use of Business Objects for people in
the faculties.

It was proposed that the planning and academic iapdics of the NSFAS rules, such as
registering students for the third term catch up, allowing for changing programmes to
facilitate movement to the right place, 50% rule and thefaonding of postgraduate
diplomas should be discussed in the Undergrad8aidies Funding committee, as it
requires a strategic discussion of the ul
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ii. Improving Throughput in Service Courses
This was a recurring item on the T&LC agenda and generated much discussion in
meetings. The Ingtitional Planning Department (IPD) had provided a detailed analysis
of performance in four of the earlier id:¢
hoping to develop predictive models to inform decisions for student placement and advice
for thee courseslPD data, which presented a picture of the huge differentials in
academic performance betweRlack andWhite mainstream students, should be used to
address problems in these courses. IPD invited faculties to request analyses of
Oprobl emati co service courses and Deput
information with their departments. The Chair of the Sern@ourses Working Group
presented the guideline document that reflected their ideas. As a way forward, he
proposed that it was necessary to establish whether Service Courses are a problem and
evidence of this had to be provided, followed by a universiticyp@and an agreement
between the servicing and receiving departments.

It was agreed that the value of the guideline was that it attempted to depersonalise the
issues and address the power dynamic between servicing and serviced departments. It
was suggeed that the university should consider incentives for teaching these courses as
many of them have huge classes and involve first year students. There was support for
the guideline as a mechanism for communication between the servicing and receiving
depariments to avoid it being based on personal relationships. It was agreed that a
discussion document, or MOU, was preferred and that H@Bs should sign it off

before the course starts.

The T&LC approved that Chai r oddressthasdouldo f t
form the basis of an MOU and it was agre
A/Prof Shay said it was important to remind the Deans about the framing of the document
as a completion rate i ssue pedbdedueto tha@rme S
performance in the service courses and that many service courses are taught by junior
staff.

iii.  Improving throughput in Courses Impeding Graduation (CIGS)
A/Prof Saalih Allie circulated his draft document titlgdourses, Combinations and
Contexts that Impede Graduation (C3IGs or Cubl@sjhe T&LC that he developed
after attending all the faculty presentations at the T&LC meetings. The document
provided a contextual framework for inter
to the complexities of CIGs and contended that the problem could be with the course, or
combinations, or the broader context of the curriculum as a whole. It cites examples in
each of the faculties where interesting interventions and strategies, from a teawhing
learning perspective, have been implemented and noted the differences in the ways that
each faculty had interrogated the data.

To facilitate faculty engagement with the document, it was proposed that faculty specific
information should be extractatid presented to faculty academic advisors and at Faculty
Board meetings to enhance understanding of the issues across the university. It is
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important to link this work with that of the Service Courses Working Group and the Data
Analytics Task Team. A/Prdllie will report back on the faculty discussions in 2016.

iv. Data Analytics for improved student learning
The Data Analytics Task Team (DATT) was established in 2015 comprising colleagues
from IPD, CHED and ICTS who have experience of pulling togetisitutional data
into a set of standardised mechanisms for all to benefit from and to be able to customize
the data for specific purposes in response to various strategies. The focus of their work is
student performance data. DATT convened in August #feeTerms of Reference was
developed. Technically, UCT has invested much resources into setting up a data
warehouse and with the use of Business Objects, had produced substantial work. The
DATT Working Group (WG) has been set up to draw on an earliaurdest by Prof
Scott on the type of data system that would work for UCT. This Working Group met in
September to discuss inputs from Prof van Zyl (on EBE suite of Business Objects reports),
Richard van Huyssteen (PeopleSoft) and Ashraf Corlild).( The Working Group
decided that the Business Objects (BO) reports provided excellent tools for examining
individual student records (for student advising) and that with certain modifications, will
provide a sound basis for data analytics interventions. One okthehlallenges is the
ways in whichBO as a system creates the kinds of questions that need to be answered.

v. UCT Quality Enhancement Project (QEP) submission
UCT submitted a progress report on its previous QEP submission. New team leaders of
the four areas collated responses from their teams. The QEP document was discussed at
the QEP Coordinating Committee and the Quality Assurance Committee (QAC), which
has aproved the document. However, after the student protests, the document was
changed substantially to include evidence of student input into the process, before it was
tabled at the Faculty Board meetings. The final document was tabled at the Senate
Executive Committee in December before it was submitted to the CHE on 11 December
2015.

5.3 Enhancing Teaching
i.  Teaching Development Grants (TDGS)
This is a recurring item on the Committe
provided by the Director of the IPD

CHED will host M&E workshops for project leaders in 2016 and conduct a-meta
evaluation of all 38 projects during 2016. It was unclear whether the DHET would have
another round of funding at the end of March 2017. It was proposed that CHED should
host a varkshop to showcase some of the findings of the TDGs.

ii.  QAC Good Practice theme: Tutoring at UCT
The Quality Assurance Committee (QAC) approved the 2015 Good Practice Theme as
the Tutoring System at UCT. The team driving this is working to defines wawhich
the theme will be showcased throughout the university and proposed that the theme

should run for two years in order for it to gain traction throughout the university.
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ii.  Lecture Recording Feedback
A presentation on the Lecture Recording Project was made to the T&LC. It was agreed
to support the opput model where lecturers would be given the option of opting out if
they do not want to be recorded. The budget implications for theutphodel willbe
ascertained in 2016.

iv. 2015 Teaching and Learning Conference
The Teaching and Learning Conference was scheduled for 22/23 October but did not take
place due to the student protests. It was decided to host the conference before the end of
March 2016 inorder to spend the TDG funds before the end of the 2015/2016 cycle. It
was agreed that there should be student participation in the 2016 conference and to hear
directly of teaching activities taking place in the faculties.

5.4 Online Provision
i.  Survey of UCT aline teaching practices
In response to a promise of funding for innovative online and distance provisions, the
Chair proposed that a survey be done of
sense of what is taking place throughout the univershg. focus of the survey will be
the perceptions and experiences rather than determining the courses available. Due to
resource constraints, CHED colleagues assisted in conducting the survey.

The participation rate of departments was 71%. The purpdbke stirvey was to inform

the online educational policy process through the formaticantask team, which will
address issues such as the institutional implications of investing time and resources,
centralsation faculty and institutional platforms, aagatability, monitoring and
evaluation and the implications for teaching and learning.

T MOOC Advisory Committee (MAC)
UCT launched three MOOCs through the British platform, FutureLearn in February 2015.
Funding of R@million over three years wasreceved om t he VC6és Str at
1. Medicine and the Arts: Humanising Healthcare
2. Understanding Clinical Research: Behind the Statistics
3. What is a mind?

The MOOC Advisory CommitteeN|OOC AC) reported that the progress, value and
guality of the first two MOOCs were positive. A major challenge is for the MOOCs to
become selfunded and to leverage a return on the investment. It was suggested that
CHED should facilitate a discussion about thedggogy of MOOCs and their
transferability into mainstream. A second call for expressions of interest went out in
September with one of the criteria being collaborations with other South African or
African universities.
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Undergraduate research gournal

Ms Jill Claassen of Open UCT in the Library presented on the open access undergraduate
research4¢ our nal , UR@UCT, produced to showcas
research. Journal articles have the supervisors -asitbors and this serves to vet the
research. The journal includes undergraduate research only, including MBChB (6 years),
Law and Engineering (4 years) but excluding Honours, which is considered a
postgraduate degree.

5.5 Other matters:

T

Biometric data project

This project wasuccessfully piloted in the 2015 first semester examinations in a single
course (85 students in Mechanical Engineering), and was piloted again in the second
semester examinations in three courses, two of which have enrolmentsG®@rThis

went well with only minor adjustments. The handheld devices that are used for exam
attendance may be used in future by some academics for class attendance. One of the
challenges that have been identified is that the handheld devices need to be stored and
charged in aafe in each of the 52 venues, becoming part of the equipment in the venue.

To avoid duplication around the installation of safes, the project team worked closely
with the Classroom Renewal Project (CRP) team. In venues that were upgraded by the
CRP before this pilot started, the safes were not able to accommodate the fingerprint
devices. New safes, with power and network connectivity, need to be retrofitted. CAPEX
funds will be sought for this. The SRC has given their approval and students did not resist
having their fingerprints taken.

Anthea Metcalfe
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ANNEXURE 1: 2015 REPORTS OFSUBCOMMITTEES OF THE T&LC

Programme Accreditation and Approval

Di stinguished Teacherdés Award
Teaching Awards and Grants

Classroom Facilities Advisory

Teaching and Examinations Time Table

Examinations and Assessment

Language Policy Committee

Adult Learning SulcCommittee

© NN E

1. Programme Accreditation and Approval Sub-Committee (PAAC)

The remit of the Programme Accreditation and Approval Committee (PAAC) includes evaluation of
proposalsfor new qualifications for recommendation to Senate, the evaluation of proposed new
streams and the monitoring of the alignment of UCTs qualifications and programmes with national
policies. PAAC held three of its six scheduled meetings and s C h a ularsdwere published.
This report recounts new qualifications, new streams and items considered by PAAC in 2015.

I.  New qualifications
The Committee recommended the following applications for new qualifications for approval
by Senate, subject to the coriens recommended.

Status at end 2015
Master of Laws in Environmental Law Deferred by HEQC, requested to respc

by 31 January
Master of Laws in Marine an Deferred by HEQC, requested to respc
Environmental Law by 31st January

Postgraduate Diplomia Management ir Waiting accreditation outcomes
Business Communication

Postgraduate Diploma in Disabilii Waiting accreditation outcomes
Studies [Distance mode]

Postgraduate Diploma in Interdisciplina Waiting accreditation outcomes
Pain Management [Distance mode]

Postgraduate Diploma in Regulatc Waiting accreditation outcomes
Compliance  Management [Distan

mode]

Master of Inclusive Business Innovatior To submit to HEQC in January 2016

Master of Inclusive Business Innovatic To submit to HEQC in January 2016
[Distance mode]

Bachelor Honours in Financial Analys To submit to HEQC in January 2016
and Portfolio Management [Distan:

mode]
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Postgraduate Diploma in Power Plé Submitted for PQM Approval, awaitin

Engineering confirmation letter

Master of Architecture (Professional)  Submitted for PQM Approval, awaitin
SACAP support letter and confirmatic
letter

Advanced Diploma in Accountint PAAC Circular 06 (31 December 2015)

(Distance mode)

Master of Development Polidgractice =~ PAAC Circular 06 (31 December 2015)

Postgraduate Diploma in Developme PAAC Circular 06 (31 December 2015)

Policy Practice

Postgraduate Diploma in Public Sec PAAC Circular 06 (31 December 2015)

Accounting (Distance mode)

Advanced Dipoma in  Cosmetic PAAC Circular 06 (31 December 2015)

Formulation Science

ii.  New Streams in existing qualifications
The Committee recommended to Senate for approval the following applications for new
streams, subject to the corrections recommended:

Master of Artsspecialising in Dramaturgy

Master of Artsspecialising in Global Media

Master of Philosophgpecialising in Risk Management of Financial Markets

Master of Lawsspecialising in International Taxation

Bachelor of Commerce Honouspecialisingn Public Sector Accounting

= =4 4 -8 4

iii. The HEQSF Alignment
1 Category B qualifications

UCT submitted 62 Category B qualifications to the HEQC dhJidy 2014. The initial
outcomes for the applications for accreditation were received'dMagch 2015. Of the
62 submissions, 21 were accredited and 40 were deferred (the CHE counted one
application twice, with the outcome being that it was both accredited and deferred). Two
applications required editing and resubmission. Deferred applicainohifose requiring
editing were resubmitted on 2&pril%, with one application being+eategorised to C.

iv. Academic Planning Workshops
The Academic Planning Officer and the Centre for Innovation, Learning and Technology
convened an academic planningrkshop in December 2014, in order to gather information
on convenorso6 experiences of designing new
qualification design process in a meaningful way. The discussion focused on process, enablers
and hindranes, and suggestions for the improvement or redesign of the process. In reporting
on the workshop to PAAC, the PAAC resolved to institute the following in order to facilitate
the academic planning process:
1 A redesign of the new qualifications template

1 A note that all submitted applications are accredited. By the end of 2015, UCT was still waiting for
accreditation outcomes for the two applications that required editing.
96



V.

Vi.

Vil.

viii.

1 Thedevelopment of a quick reference guide for new qualifications
T The introduction of Ohands oné academic
Academic Planning Officer and specialists in CILT

Revised Academic Planning Timelines

The item was raisedybthe Vice Chancellor at a HESA EXCO meeting, and the DVC for
teaching and Learning at a DVC meeting. The CHE responded to advise that there is no delay
in the processes of considering applications for accreditation. The APU has however,
attempted to congnsate for the delays experienced, by advancing the timelines for new
qualification proposals.

Proposal for Generic Qualifications

The Academic Planning Unit tabled the following proposal for generic qualifications to the

PAAC:

1 Where possible, a newrogramme should be introduced into an existing generic
gualification, if the purpose and outcomes of the new programme match those of the new
gualification.

1 In considering new qualifications, the purpose and outcomes of the proposed qualification
shouldbe phrased in a generic manner. This will allow streams to be included in the
gualification in the future.

Exceptions:

1 Qualifications that are directly linked to professional registration

1 Qualifications where there is a change in mode of delivery

1 Qualifications aligned to the Minimum Requirements for Teacher Education
Qualifications and Minimum Requirements for Programmes leading to Qualifications for
Educators and Lecturers in Adult and Community Education and Training

The proposal was endorsed by theAE.

CHE Draft Policy on the Recognition of Prior Learning, Credit Accumulationand
Transfer,and Assessmernit Higher Education

The draft Policy was commented on by Faculties. Comment was submitted to SEC and to the
CHE in August 2015.

Proposed_ast Enrolment Date for FirsiTime Entering Students into Programmes that are

not aligned with the HEQSF

The PAAC considered a prosal from the CHE, for a teacdut date of unaligned
qualifications, of 31 December 2017. The PAAC resolved that the Institutional response to
the CHE should advise that UCT is cautious about supporting the proposed teach out date
given the various approval processes required for the respective programmes that require
alignment,as the failure or delay in any approval stage, particularly external approval at the
DHET and HEQC, may result in the Institution not being able to offer these programmes to
first time entering students in 2018.
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iX. Institutional Position on Proportion of 8udents Admitted Via RPL
The PAAC considered the item in the context of the commencement oaderedited
distance mode programmes that are being offered in the Faculty of Commerce, which allow
for students to be admitted on the basis of RPL. The propaufistudents admitted is more
than 10%, a cap that is included as a guideline in the Council on Higher Education Programme
Accreditation Criteria. The PAAC resolved to commission further research into the
performance of RPL students in the distance ntpasifications currently offered under the
Across Africa initiative. Data on student performance will be considered at the first meeting
of 2016.

X. Additional items:
Structure of PAAC meetings:The PAAC resolved that unless there were substantive issues
in the consideration of new qualifications and streams, these items would be reserved for
approval via Chairdéds Circul ars. Secondl vy,
cutting issues wodlbe reserved for PAAC meetings.

Amanda Barratt

2. Distinguished Teacheros Award (DTA)

The Distinguished Teacherodés Award (DTA) IS &
teaching at UCT and acknowl edmanstiontohteachingand pi e
learning excellence at the institution. The DTA committee scrutinises each nominee for evidence of
excellence in teaching over a number of years, and for his or her approach to teaching. The teaching
and learning portfolios of theominees are thoroughly examined to ascertain the versatility and
diversity of their teaching, the consistency in excellence, their teaching philosophy and teaching
experience. Provision of student evaluations is mandatory, and these should refleckfeadba

nomi needs teaching, in relation to oQGhéneelor | ect
of Teaching and Learning chairs the committee along with six members of academic staff (past
awardees) and six students appointed by the SRCaudty Councils.

2015 Awards

The Committee received a total of 43 nominations, including nominations that were rolled over, for
2015. Due to withdrawals of nominations and some nominees decided to roll over their nomination
to 2016, the Committeproceeded with 27 nominations. The Committee held five meetings, and
arrived at a shortlist of 13. The Committee came to the decision to grant the award to the following
four candidates:

9 Dr Joanne Hardman - School of Education
Dr Hardman is a teaching al&hrning theorist who describes her teaching as inextricably
linked to her educational research. She is both an outstanding teacher and an influential
and inspiring scholar. Dr Hardman, who teaches in a range of undergraduate and
postgraduate courses, iesl heavily on mediation to assist students to achieve their
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potential. The efficacy of her transformative approach to pedagogy is evident in the
testimony of her students, who draw attention to her commitment to assisting them to
develop their full poteml by engaging them in face to face and online environments.
She goes far beyond the call of duty in mentoring them and, in doing so, has managed to
help some to progress from failing to first class passes. Her keen interest in the
development of her stedts has in some cases also encouraged them to pursue careers as
academics. Dr Hardmandés | etters of reco
innovation, her humanism, her capacity to foster independence, and her genuine respect
for and individual attentin to students.

A/Prof Jacqui Kew - College of Accounting

A/Prof Kew is driven by a passion to promote access to financial literacy, particularly by
students from disadvantaged backgrounds. She is committed to laying a strong
foundation for student leaing with the aim of providing long term benefits for students.
A/Prof Kew, who teaches large, heterogeneous classes, is very sensitive to the diversity
of her classes. She has responded to the challenge of working with a diverse student body
by identifying the individual learning needs of students and designing and implementing
learning tools to meet these needs.

A/ Prof Kewbdbs teaching innovation include
tutorial system that is described as a cornerstone ofiating undergraduate success. In
addition to her development of accounting tutorials, her contribution to the conceptual
understanding of accountancy through her introductory undergraduate textbook is
described as uniquely valuable to accounting educati@outh Africa. A/Prof Kew is

also the project director and primary driver of the www.learnaccounting.uct.ac.za project.
This project has developed a series of conrbaged videos, which have been translated

into isiXhosa and isiZulu.

Dr Azila Reisenbemger - School of Languages and Literature

The sentiment articulated by a student o
Hebrew more thanalanguage t 1 s an experienceod, S ums
She strives to ensure that Hebrew becomlde-dong passion for her students. She has

been successful in transforming her teaching of the language into a vibrant experience
through the wvitality of her approach. He
permeates into the classroom anis iin her communication witheterogeneougroups

of students that she excel stebpbeoxvviding
her students attests. Her ability to accommodate diverse learning backgrounds takes into
consideration the indidual drengths of learners. As Dr Res enber ger 6s pr
converting learning into individual growth demonstrates, her commitment extends
beyond the classroom. Her mentorship of students, encouraging them to become
academics, and her humanism arguiently evidenced in the testimonies of her students,

who celebrate her ability to pass on her love for her subject to them. There is a clear
synergy between her impeccable student evaluations, which frequently cite her
enthusiasm and knack for stimulafistudent learning, and her teaching philosophy.
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1 Dr Adam West - Biological Sciences
Dr West strives Oto instil i n every one
in scientific knowledge, a curiosity to learn more, a sense of empowerment through
mastering difficult skills, and the desire to use their education to make ouar avoetter
pl acebo. He has a unique teaching philoso
with the aim of making a lasting difference in how students think, both about themselves
and the world around them. Dr West is renowned for his creataviiy,for catering to
different learning styles. His Fame Lab and smart phone app are frequently mentioned in
his recommendations, and attest to his commitment to innovation and full engagement
with the needs of his students. He is described as a passaodat@gaging teacher who
has the ability to hold his studentsdé at
colleagues note that he repeatedly stands out above his peers. In addition to his
undergraduate teaching success, his supervision recolablesc highly successful
postgraduate students. Not only does he attract excellent students but he develops them,
allowing them to achieve their potential. Many of his postgraduate students have
graduated with first class passes and continue to publisircasgapers.

Amanda Barratt

3. Teaching Awards and Grants (TAG)

The purpose of the Teaching Awards and Grants@Guihmittee is to oversee a system of teaching
excell ence awards and grants in suppor tando f
learning. In 2015 the SuGommittee considered applications for the UCT Teaching Grant and the
UCT Award for Collaborative Educational Practice and was tasked with selecting the nominees to
put forward, from UCT, for the HELTASA National ExcellenceTi@aching and Learning Awards.

U (

i. Meetings
The Committee met 4 times during 2015: 10 March; 8 April; 17 September; 10 December

ii.  UCT Teaching Grant
Eight applications were received for the 2015 grant and the committee agreed to all eight
grants totalling R 17270. 12. The Department of Higher Education and Training (DHET)
provided R21®05 for these awards resulting in a variance of &3088.

. First . Amount
Title S Surname Department | Faculty Project 4
name granted
Division of - . .
Forensic Assisting part time students in the Molecular
L Forensics module of thdPhil in Biomedical
Medicine Health Forensic Science through filming demonstrations g
Ms Laura Heathfield | and . g ] 9 . R 24 678.12
Toxicolo Sciences molecular laboratory techniques at UCT, collating
Dept. of 9y, various forms of learning materials and transcribin
) ice recordin f vi lips.
Pathology voice recordings of video clips
The project addresses the need to equigspreice
Assis Rochelle | Kapp School.of Humanities teachers to |'ntegrate dlgltal'llteracy into thglr Englig R 20 000.00
Prof Education classes. It aims to develop innovative curricula ang
pedagogy for integration of digital literacy into the
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Title

First
name

Surname

Department

Faculty

Project

Amount
granted

PGCE senior phassnd FET curriculum for English
method students (EDN 3229W).

Dr

Amaal

Abrahams

Human
Biology

Health
Sciences

The project aims to provide additional academic
support to 1st yegrhysiotherapyand occupational
therapy students within the anatomy and physiolog
course through Peer led study sessions, enhancin
current tutorials (including content development) a
competency skills development of students and
tutors.

R 25 050.00

Assoc
Prof

Hussein

Suleman

Department
of Computer
Science

Science

To address issues of course design, lecturing and
assessment to enable the teaching of-Desen
Development' at UCT in the Computer Science
degree.

R 25 000.00

Dr

Amrita

Pande

Sociology

Humanities

This project aims to scrutinise specific curriculum
spaces in four faculties at UCT, unpacking the
exclusions and objectification in our epistemologic
traditions and teaching practices.

R 25 700.00

Mrs

Fadia

Gamieldien

Occupational
Therapy

Health
Sciences

Host a series of focus groups and a workshop with
occupational therapists in tertiary psychiatric

hospitals in the Western Cape to explore and ident
what is needed to support continuity of care throug
community based occupational theyaervices.

R 25 000.00

Mrs

Leigh-
Ann

Richards

Health
Sciences

Production of 6 videos to demonstrate the core
methodologies used in the fields of Community
Development Practice and Occupatimsed
Community Development to bring the complexities
of facilitation to life for students in order that they
may grasp how tree methodologies may be applieg
in real communities and organisations.

R 24 480.00

Dr

Claire

Blackman

Commerce
EDU

Commerce

Production of appropriate worked examples in vide
form for first year calculus students to provide
additional worked examples with detailed

explanations about the thinking behind the solutior
and alternative methods of solving.

R 7 362.00

Total

R 177 270.12

UCT Award for Collaborative Education Practice

One application was received for the 2015 Award and the committee agreed that it was likely
an error and intended for the Teaching Grant. The applicant was given the opportunity to
resubmit for the appropriate grant but did not meet the deadline. THerdails award will

be moved to earlier in the year for 2016 and more marketing will be undertaken. None of the
R119397 provided by DHET for these awards was disbursed in 2015.

HELTASA National Excellence in Teaching and Learning Awards

The committee nominated Prof Delawir Kahn in the Leadership category and Ms Carolyn
Mc Gi bbonds team in the Excellent Teacher
her team were successful in receiving an award and Prof Kahn received a commendation.
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4. Classroom Facilities Committee (CFC)

The purposes of the CFC are to monitor the state of classrooms at UCT and provide advice on
strategies and plans for the building, upgrading and refurbishment of classrooms and to set design
criteria for teachingaces, including minimum standards for technology provision.

The CFC receives proposals from the Head of the Classroom Support Services (CSS) and consider,
develop and prioritise the short term (annual) and long terfny@ars) strategies and plans foe t
upgrade and refurbishment of classrooms. It considers and prepares annual budget applications for
the building, maintenance, upgrade and refurbishment of the physical infrastructure via the UB&DC
and classroom technology and equipment via CSS. It appiervd reviews service level agreements

and performance against the service level agreements on an annual basis.

Three meetings were held to which relevant workgroup leaders from areas suchas P & S, ICTS, and
Timetabling were invited.

Items considered
The Committee agree on the following:

1 Provide a new lower standard for AV/IT for medium classrooms. Document cameras
would be available from a central pool if needed.

1 Classrooms that were to be renovated in both in the midyear and the yearend vacation

1 Not to provide the minimum standard in small classrooms (<30 seats) based on usage
purpose determined by review of the bookings.

1 Reiterated that the key criterion for successful utilisation of classroom facilities requires
identification and training of key gpartmental staff skilled in Venue Booking,
Timetabling and space allocation

1 To investigate the possibility of the provision of wireless access in classrooms and if
necessary to survey lecturing staff in respect of the need for wireless provision.

1 To detemine a solution to the availability of a P & S project staff member to enable
decisions to be taken timeously whilst working on the renovations.

The Committee noted that an ongoing challenge to any project regarding facilities is the timing of
renovationslue to the multiple activities on campus during the vacations and the need for quiet study
time for marking and study by staff. It noted that at the start of the 2016 academic year, 75 (41%) of
the 181 centralipookable classrooms now boast the full UBM/IT classroom standard of which:

1 65 were upgraded with the full AV/IT standard by CRP

1 10 were upgraded by P&S building projects

1 2lesser AV/IT standards have been piloted by CRP
Other matters included the resolution of noisy air conditioners in teaci@nues, installation of
chalk and duster holders, where necessary and additional seating in RW James Building.

Tessa Minter
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5. Teaching and Examinations Timetable Committee (TETC)

The Teaching and Examinations Timetable -Salmmittee consists of the Deputy Vi€#ancellor
responsible for teaching and learning, as well as Deans of Faculties nominees representing University
Faculty Timetable Committees, members of Senate, the Regdtma Of f i c e, t he
Administration, as well as the Student Representative Council. The purpose of the committee is to
develop, monitor and review all aspects of the teaching and examination timetables, provide feedback
on timetabling matters and paikes to the Senate Teaching and Learning Committee, the SEC and
CFASC and to address timetable issues referred to it by Senate, Faculty Timetable Committees and
Administration.

Meetings

The Committee held four scheduled meetings in March, May, August and October. The committee
welcomed Dr G Venter who took over from A/Prof V Abratt to represent the Science Faculty as well
as Dr Richie who represented the Faculty of Humanities whilst Dr Was on sabbatical.

Items Considered in 2015
The following matters were considered by the committee.

i. Terms of Reference
The committee amended its Terms of Reference to include the following:
1 The committee be given the opportunity to make recommiemdato the Space
Allocation Committee when needed.

T Where applicable, the word Asuperviseo b
1 The PPU representative be changed to the Executive Director or nominee
T The committee is serviced by the Registr

The amended Terms of Reference were approved by SEC and published in the UCT PCO7.

ii. Scheduling of Classes on PeopleSoft
In 2015, mag PeopleSoft class scheduling data errors were n@eg@artmental data
checking process did not pick up many of the capturing ertongs proposed that single
person per faculty being responsible for loading data onto PeopleSoft was not supported due
to the added workload which would have to be managetéidentified staff membeThe
process of PeopleSoft scheduling of classes will be monitored in 2016 and if needed, further
actions will be considered.

Additionally, a number of discontinued courses were not removed from the system and sent
through vena requests for the 2015 academic year which contributed to incorrect venue

allocations. The practice of altering data after the August cut off period was still occurring,

which was pointed out as problematic for the Venue Booking Office.

lii.  Schediling of tests in theafternoon
Information received from students and CHED indicated that ad hoc afternoon test bookings
were made whi ch «c¢ | as ¢heddledwafieindon acttvitied. #hetiodas r e g
setting tests at 5pm was still presewen though theres no administrative tool readily
available to assist with avoiding possible clashes when scheduling afternoofitestenue
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Booking Officenoted that it wagncreasingly difficult to find available venues in the 6pm to

8pm timeslotsdue to the increased number of tests being scheduled in these time periods.
This raised the question about possible @sgessment taking place. This question was posed

to the Exams and Assessment committee for comrrenther investigations revealedath
clashes between afternoonfaddc t est bookings and student
were isolated to a small number of couraed the relevant HoDs were informed in writing.

iv. Venue Booking Policy
The committegoroposed amendments to tlenue Bmking Policy documenand it was
agreedthat preferencevould now be given to single lecture booking requests over double
period booking requests in the morning periods only. Ad hoc bookings by UCT societies and
committees would be considered once the bapkequests for teaching purposes had been
allocated. A table and set of rules outlining the venue booking fees and instances in which
booking fee would be reduced or waived has been includegdosits paid for external
bookings would be refunded if theotking was cancelled 30 or more days before the
scheduled event, and, depending on costs incurred, negotiated if canceltbdi@8sdays
before the event.

v. Impact of Load Shedding on the Testing and Examinations Process
The committee noted with concethat the process of load shedding had impacted on a
number of examinations and tests during the 2015 academic year. The committee was
concerned that there were reported instances where standby generators did not switch on
during periods of load sheddingdthus affead the examination process. As a long term
solution,UCT had committed R10 million to deal with load shedding issues and install back
up generating capacity.

Dirk Findeis

6. Exams and Assessment Committee (EAC)

The remit of theexaminations and Assessment Committee (E&AC) includes developing, monitoring
and reviewing all aspects of examinations, assessment and quality assurance policies and procedures
in order to raise and maintain standards.

i. Meetings
Meetings were held iMarch, May, August and October. Sabmmittees were formed to
discuss the seating capacity for exams and class test and the collation of exam answer books
in the venue,

Membership changes: Mrs Alison Meadows replaced A/Prof Tessa Minter as the Commerce

Faculty representative. The SRC was not presented in 2015 but new SRC representatives for
2016 were nominated.
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ii.  Items considered in 2015
1 Lighting in Jameson Hall
The Committee was informed of the bad lighting conditions in the Jameson Hall as the
venuewas dependant on natural light and asked to consider solutions to improve these
conditions. Interim measures were put in place to slightly improve the conditions. This
was referred to the Properties and Services Department with a suggestion that a LED
specalist is consulted to investigate the options for Jameson Hall and the Sport Centres.

i Biometric scanners
In 2014 the Office of the Registrar initiated a project to use biometrics, more specifically

fingerprints, to identify students, and use thfsrmation to automatically record student
attendance in examination&. pilot was implemented during the June and November
2015 exams. This went well, concerns were identified and planning for roll out in 2017
is going ahead.

1 Internal Audit and Examinations Office Report

Main concerns addressed were as follows:

U The Student Tri bunal 6s Legal Counsell c
contributing factor noted during hearings was related to invigilator and the lax
practises during exams. This was addesl with the relevant department Heads.

U The Examinations Office has issued departmental printing guidelines to all
departments and discrepancies within the Examinations Office were addressed with
the relevant staff member/s.

U Power failures were addressedh the Examinations Office and the Properties and
Services Division.

U Student protest during exams were addressed with the Examinations Office and
relevant measures put into place.

U Setting of exam venues was addressed with all relevant Supercare staff and
management of the Properties and Services department.

U There was a slight increase in deferred exam applications, the deferred application
letter was also reviewed to be explicit in that the concession was only granted for
written component of an exam.

1 Over-assessment during semester
The Committee was asked to investigate the effectassessment was having on the
student life. It appeared that too many tests were set withibh2wesek period. After
consultation with all Faculty representatives thenGuottee was satisfied that there is in
fact no overassessment taking place but increase in testing is exacerbated by other
reasons, i.e. testing taking place after lectures, shortage of venues, etc.

1 Conditions for class test that contributes to thdinal mark

The Committee was alerted that the exam venues are overcrowded during class tests and
askedto provide guidelines for class tests and exams to ensure all security requirements
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in venues are met. A suggestion for Saturday testing was refetreziRegistrar for the
purpose of the 2018 calendar.

Collection and reconciliation of multiple exam books

The Committee was alerted to a concern that there appeared to be an increase of instances
where an exam is answered in multiple books, and wbé#ated, the books and total
handed in by the st udcenmitteedsuggedted propmsals tha p o n
will adequately address collation of exam answer books, which were piloted during the
June and November 2015 exams.

Student marketing study guide to course

The Committee was informed of a student who is marketing@ag2 pack consisting of

her marked assignments and essays to students and asked to provide guidelines on the
practise to be followed on the fraudulent use of assessed work. Sfiireldén Shay was

asked to do research and provide the Committee with practises followed at other
institutions. This will be presented in May 2016.

Assessment policy conditions

The Committee was informed that not all of the blended qualifications weredited

and was requested to review the current assessment policy and formulate a statement that
will address the distance learning component. The Committee approved the proposed
statement and this was later approved by Senate.

Libraries i owner of theprocess of making exam papers available to students
The Committee was asked for guidance on the process to be followed for making past
exam papers available to students. A proposal was submitted to SEC and approved.

Turnitin alternative

The Committeavas informed that GetSmarter was using an alternate software program
that does not produce the same results as Turnitin, which was approved by Senate in 2006.
The Committee requested that CILT conduct an analysis of the same assessment on both
software pakages. The results will be presented in 2016.

External Examiner Rates

The Committee was asked to note that due to budget constraints the External Examiner
rates for 2016 would not be increased. The Committee agreed that the current rates were
still in line with what is offered in the current market.

Permission to pray during exams

The Committee was asked to approve the request that a student be granted permission to
perform prayers during exams. The Committee approved this request. It was included in
the Examinations Policy Manual.
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Request for differentcolour exam books for exams and class test

The Committee was alerted to the fact that secuvdyg breached when unused exam
answer books are left unattended at exam venues and this occurred frequently during class
tests and has now resulted in only white books being issued for class test. The Committee
was asked to approve that colour books be issed for class test and that instructions

from the Examinations Office be adhered to. The Committee approved this and requested
that all communication in this regard coming from the Examinations Officer be endorsed
and communicated to all departments.

Clarification on the university Plagiarism policy

The Committee was informed that in a recent case presented to the Head of a department
it was discovered that not all departments follows the plagiarism policy but interprets it
per case basis. The Committepagved the updated memorandum of the correct practise
placing emphasis on the role of the Head of Department in this regard, this was circulated
to all Committee members who will filter down to Faculties and departments.

Update of the Examinations Policymanual
The Committee was asked to review and approve changes made to the Examinations
Policy manual. The changes were approved and submitted to SEC for inclusion in the PC.

Online Proctoring

The Committee was asked to consider the use of ProctorU, ae amligilation service
provider, for the off campus exams. This was approved by the Committee and Senate. A
pilot was run during the November 2015 exams. Due to the student protests, the use was
extended to all SSA and full degree students who had allefa®puth Africa and needed

to sit an exam during the rescheduled exam period. The pilot was successful and an
application was sent to Senate for the continued use of ProctorU.

The use of student EmpliDinstead of the Campus ID

The Committee was asked to review the use of studemipliD instead of their
CampuslID to anonymize all assessments. The Committee approved this and requested
that all new exam answer books are printed with an EMPLID field in the open area and
the CAMPUSD in the space that will be closed with the green sticker.

Supplementary exams for third term courses

The Committee considered the offering of supplementary exams to all third term courses.
The Committee referred this item to the Law Faculty for detailiBmation regarding

this request.

Central distribution of exam papers

The Committee considered the proposal for immediate implementation by the
Examinations Office that all exam papers be collected directly from this office by the
Chief invigilator or nominee. This would ensure the safety of the exam papers and remove
the thrd party (Supercare) used for distribution to exam venues. The Committee approved
a pilot of this proposal for the November 2015 exams and will reconsider based on the
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feedback thereof. A proposal for the continued use was made subsequently and was
approed by the Committee.

1 Class test on religious holidays
The Committee was alerted to a concern expressed regarding the setting of class test on
religious holidays and asked to note the difference between the two, showing that while
in both cases the studes able to apply for a deferment of a test/exam that counts, the
DE Committee only deals with deferments of final exams. Deferments of other
tests/exams fall to the department. All members were satisfied with the explanation of the
rule.

7. Language Poliy Committee (LPC)

Thepurposeof the LPC is:

1 To optimise all aspects of language development related to multilingualism at UCT, and
to consider annual and medium to longer term plans and policies in this area for approval
by Senate;

1 To promote informediecisions about the shape, form and focus of programmes and
activities designed to promote and achieve a multilingual environment at UCT.

TheTerms of Referencare:

(a) To establish the Multilingualism Education Project, based on the Language Plan accepted
by Senate and Council in November and December 2003;

(b) To formulate policy proposals on the provision of Xhosa and/or Afrikaans courses for
English first language speakers for consideration by Senate;

(c) To monitor and the promote the provision of language @udpr students for whom
English is a second language;

(d) To monitor the provision of appropriate assessment measures for students for whom
English is a second languaga the Examinations and Assessment Committee;

e)To ensure that UCT®racticescirarelatian tothe pravision ofistafs  a r
and student courses (relevant in terms of the ainteef.anguage Plan) are aligned with
national policy as appropriate and relevant (e.g. as spelled out in the Skills Development
Act, HEQC criteria andhe Language Policy for Higher Education);

() To act as an advisory group to monitor and promote implementation of policies and plans
on creating multilingual awareness and a multilingual environment;

(9) To provide informed decisions about the shape, form aodsfof specific strategies
which arise from these policies;

(h) To monitor and review the implementation of policies and plans which directly and
indirectly impact on the development of a multilingual programmes and a multilingual
environment.
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The LPC monitcs t he i mpl ementati on of UCT6s | anguag
includes standing items such as: the rolling out of multilingual signage on existing and new buildings,
the onrgoing challenges of providing crediearing isiXhosa and Afrikaa®urses in professional
faculties, and the provision of namedit bearing conversational isiXhosa courses for staff and
students. In addition two specific issues were taken up in 2015:

i. Accents Project

This project arose out of a NAPP symposium (thedesva d emi ¢ Pr acti ti one
where a number of new staff noted the challenges they experienced around the issue of accent,
in particular the wagdoénbwhilkéithagcémret ti
The LPC felt that tidissuemay be significantly important to warrant further research at UCT.

To this end the LPC with the funding assi
commissioned a study that consisted of a literature review and interviews of a number of staff
in selectediepartments at UCT. A draft report was tabled at the last meeting of the year which
will be taken forward in 2016. The report is available upon request from Nicole Lesch in the
CHED Deanb6s office.

ii.  Requirements of the post graduate language admissiauigp
UCT6s Language Plan includes the foll owing

60Contribute to informed | anguaemdryandRRLSSIi O
postgraduates by developing a suite of tools and processes to assist potential applicants
demonstrate | anguage competenceo.

It was noted that this is increasingly anpiontant issue given UCTs strategic shift towards
growing the number of post graduate students, and increasing internationalisation of student
population. The LPC invited expert input to better understand the policy and policy
implementation of languageqeirements at postgraduate level, to consider what should be
the role of language in postgraduate admissions, what instruments might be Isesttatili
determine entry level language competence and how best of support postgraduate students
upon admissioto increase throughput. This item will be carried forward into 2016.

iii.  The role of LPC in quickening the pace of transformation at UCT
At the final meeting of the year the LPC discussed the range of transformation issues that had
arisen as a result of tiseudent protests in 2015. There was a strong sense that the committee
needed to play a more proactive role in ensuring that the Language policy and plan at UCT
were being implemented, especially at the level of the Faculties.

Suellen Shay
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8. Adult Learning Sub-Committee (ASLC)
In 2015, the ALSC focused its work on the following:

i.

i.
ii.
iv.

Review of UCTO6s RPL Policy

Research on implementation of RPL in each faculty

Continuing attempts to deal with fee payment problems experienced by adult learners
Improving acessibility of information on continuing education provision at UCT

Review of UCT6s RPL Policy

A task group reviewed and made changes/ add
in 2004. Key changes were clarifying lines of decisioaking on RPLwithin departments

and faculties and adding a clause regardin
university admissions should be via RPL. The UCT policy recommends that this guideline
should not apply in the case of programmes that are spbifitargeted at ongoing
professional development of adult learners. The revised policy was intended to go to SEC,
but was delayed while waiting for a progress report from the Commerce Faculty on the
relatively large number of RPL applicants admitted itvto, new PGDips (Management &
Marketing). This report has now been received, and demonstrated good progress on the part
of participants admitted via RPL.

Research on implementation of RPL in each faculty

The DVC for Learning and Teaching supported @aesh project on the implementation of

RPL at UCT. The research aimed to: obtain estimiatesoss Faculties and programmes

of how many people have applied for access via RPL, at both undergraduate and postgraduate
levels; establish how many of theseer& accepted into a programme of study; obtain
preliminary information on their throughput/success on the programme; the kinds of support
put in place and the kinds of barriers to learning experienced. The research demonstrated that
although the numbers eepted via RPL are relatively small, and concentrated within
particular programmes, nevertheless there are robust procedures in place in each faculty to
deal with RPL applicants. A key gap in our knowledge of RPL at UCT is not knowing how
the number of aggants compares with the number actually accepted via RPL. The ALSC
has resolved to work with the Admissions Office to introduce a means to track RPL applicants
via the UCT application form.

Continuing attempts to deal with fee payment problems of athdtners

I n early 2015, the Registrar reported tha
proposal to waive the late penalty payment for adult learners. During 2014/15, there were
ongoing attempts on the part of the ALSC to secure financial support for stuelgiatsred

for PG Diplomas, many of whom are working adults. This qualification falls between
undergraduate and postgraduate funding, and does not receive any financial support. The
ALSC argued that the PGDips should be seen as an important accesstoddta s t-leveld s
study, but that many potential applicants were lost because of the absence of financial aid.

110



iv. Improving accessibility to information on continuing education provision at UCT
The ALSC received reports of numerous complaints thas ivary difficult to access
information on continuing education opportunities at UCT. During 2015, significant efforts
were made to address this through a pamphlet on FAQs of adult learners; discussion to
improve the search ability of the UCT wslte andthe Centre for Extramural studies made
progress in rolling out a Continuing Education Hub.

Other work engaged in by members of the ALSC during 2015 included the drafting a response
to the CHE Policy on RPL, the unavailability of teaching venues for counsside of the
6normal 6 timetable, in particular, block r
each faculty representation on the ALSC.

Linda Cooper
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ANNEXURE 2: QUALITY ASSURANCE REPORT ON ACADEMIC REVIEWS

In 2015 the followingdepartments were reviewed: Geology, Philosophy, Chemistry, Centre for Film
and Media Studies and Department of Psychiatry.

Transformation overview

Transformation, to varying degrees, remains a challenge for some departments. In some cases, there
is much work to be done while grappling with the challenge of attracting Biack students into
programmes. In most cases, the staff profile, and therdie overall experience fBtack students,

could benefit from having addition&lack academic staff. The financial challenge posed by a
climate of austerity to an extent could inhibit the pace at which transformation can occur in
departments. In alnsp all cases, it has been encouraging to learn that in 2015 there has certainly
been greater willingness from and awareness within departments to tackle transformation challenges
at UCT.

1. Department of Geology:
i.  Curriculum development:

Formal teachingactivities at the undergraduate level appeared to work well and, the
enthusiasm and dedication of both wedkablished and early career academics was clearly
identifiable. A main concern was the alignment of assessment practices with the actual
learning atcomes and teaching and learning activities in the different courses, with no clear
link between these components. There was also little evidence indicating that assessment was
used as a tool to shape learning and there seemed to be a general penceptgst students
interviewed t hat t he undergraduat e degr e
postgraduate | evel emphasised O6deeper wunde

There was a clear need to consider, as part of the curriculum, an aspect that exposes students
to thinking about socially responsible ways of dealing with ownership, history and context of
the land that they visit during field trips. Some students also expressed a need for clearer
explanation of the aims of tasks assigned during field trips and inditaedhey could

benefit from improved academic preparedness for such tasks.

ii. Enhancing Teaching
There was a wide range in the quality and experience in the second and third year practicals
where postgraduate students assist as demonstrators isélssgmns. It was suggested that
the department pay more careful attention to training and preparing these demonstrators more
consistently across the entire undergraduate programme. The department was asked to
consider appointing a dedicated academic dordinate the laboratory programme for a
particular course.
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2.

Department of Philosophy

Curriculum development

The question of whether todlude African Philosophy in thendergraduate curriculum was

a recurring theme through the review of this department and it was clear that there was a desire
to consider its inclusion. The panel supported the idea of including African Philosophy and
suggested that in so doing, the dém&nt could work towards a more inclusive curriculum

and added that it could address some of the challenges facing the department, for example
serving the interests of students (who expressed a clear desire for some form of Continental
Philosophy) better.

The department appeared to emphasise the offering of service courses and while, in itself, this
does not present a concern there was a sense that the department could do more to focus
inwardly on its own offering. A growing need was identified withie thepartment to
prioritise courses that would grow the discipline, rather than offering courses based largely on
demand by other departments.

Improving access and throughput
The poor PhD numbers were of concern and it was suggested that the degaatnspecial
attention to ways of growing the number of PhD students in future.

Enhancing teaching

Undergraduate students spoke highly of the quality of the teaching that they had received on
the whole. However, it appeared that academic staff couldibéoei the establishment of

a platform within the department, to collectively share and discuss teaching and learning
issues and challenges. The review revealed a clear need to improve the current tutor training
system, particularly with the view to majiag sensitivities and classroom dynamics and
paying careful attention to the student experience in the tutorial sessions.

3. Department of Chemistry

Curriculum development

The department was commended for its ongoing attention to coherence and content and
revision of Chemistry curricula. Feedback from interviewees suggested that students could
benefit from the use of tools for recording lectures to aid them in the learning process. It was
suggested that the department explore the possibility-9fifteoducing courses (particularly

at postgraduate level) that could broaden the research interests within the department, for
example Drug Design, Computational Chemistry, Green Chemistry and Nanochemistry.

Improving Access and Throughput
It seemed thanore could be done to bolster the size of the Honours student intake and it was

suggested that the department look into the possibility doing so.

Enhancing Teaching:
The department was commended for its focus on excellence in teaching and learning.
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4. Centre for Film and Media Studies

Curriculum development

The Centre was commended for the way in which it was able to weave together a large suite
of offerings that not only include theoretical and diverse practical options but also, a range of
methodologies that include a primarily empirical orientation of E&tudies, to the textual
orientation that has seemed to dominate Film and Television Studies. Whilst commendable,
it has also been shadowed by a challenge of managing the proliferation of courses as the
Centre has grown. It seemed that the Centre wasieg a phase that called for greater
consolidation and coherence of the current offerings, which prioritises some courses and
abandoning others, in an act to maintain veellanced programmes.

Enhancing Teaching

It was clear from the review that thexee a number of dedicate, passionate and enthusiastic
staff within the Centre. It was of concern that there seemed to be very little supervision or
oversight of tutors, who mentioned that more guidance and support from academic staff would
be hugely bendfial i especially when marking assessments. They also indicated a
willingness to participate in and contribute to academic discussions, based on their experience
in tutorials. Current academic staff teaching loads were also of major concern. It was
suggested that existing individual teaching loads be reviewed and, that the Centre consider a
model that takes account of a more equitable distribution of teaching.

5. Department of Psychiatry

Curriculum development

It was recommended that the department cemsadcloser alignment of the teaching and
training with the burden of disease and mental health of the population. It was necessary for
such discussions to be held with the Western Cape Government and, to have Faculty support
for such an initiative, asraeans to consider collaborative opportunities that cafifiéttsuch
alignment. It was also suggested that students be given greater exposure to specialised areas
such as child and adolescent intellectual disabilities and psychogeriatric mental health. There
also seemed to be room for greater integration of menadthhiaching into other areas of

the curriculum, for example paediatrics, Obstetrics and Gynaecology and Family Medicine.

Improving Access and Throughput

The number oBlack Registrars was of concern and it was suggested that the department
explore waysaddressing this concern.

Enhancing Teaching

There was a clear need to provide training for clinicians in supervising research of
postgraduate students, particularly those concerned with the MMed programmes.

Lisa Cloete
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ANNEXURE 3: OFFICE FOR POSTGRADUATE STUDIES (OPGS)

1. Improving Access and Throughput

Postgraduate students

The total number of enrolled postgraduate studénBostgraduate Diplomas, Honours,
Mast er 0 sicantindedBm&ease during 2015, froaB (representing@ercentage

of 34% of 26505 total student ennolent) to 9691 (representing 35% of 253 total student
enrolment) (2015 figures unaudited, IPD can confirm or update). The increase was across all
categories of postgraduate student. PhD students contitmgeaaniversity focus and there

was a healthy increase in PhD students fra®04.in 2014 to 736 in 2015, yet it should be
noted that faculties report approaching PhD supervision limits and a number of departments
and research groupings are consideritey@ative supervision models for training more PhD
students without compromising standards. THRGSand Researcher Development Office
continue to offer, and stress, supervision training through various workshops and programs
for postloctoralfellows anddeveloping/emerging researchers and new academics.

Over the longer term there has been a significant increase in the proportion of postgraduate
students at UCT (for comparison, in 2012 postgraduate students were 31% of the total student
population at UCT). The latest strategic plan for research at UCTesisgg figure of 40%
postgraduatstudentpopulation should be target&édoearing in mind the proportion varies
considerably across faculties through nature of discipline and by individual faculty design. In
2015 the proportion gbostgraduatestudents regtered in each faculty ranged as follows:

GSB (100%), COM (27%), EBE (31%), HUM (26%), LAW (37%), MED (49%) and SCI
(42%).

While overall growth is promising, there is very little significant change in the demography

of postgraduats t udent s enr ol | Bldckad utUICTAfasi aamwdm os teu
16% of total enrolment in both 2014 and 2015, which is a similar proportion of international
students coming to UCT from other African countries. Indeed, virtually all other iggsup
changed by small proportions, other than 6
from 2014 to 2015.

UCT remains committed to supporting and enhancing postgraduate student throughput and
success rates. During 2015 the Office for Postgradsiatdies (OPGS) consolidated various
opportunities for academic and professional skills development for postgraduate students (and
postoctoralfellows). Drawing on findings from employers about required graduate attributes,
and on supervisorsa@&@edad atuademge of semin.
continued to be offered, and MOOCs were facilitated to assist students in developing
appropriate skillsSpecifically, UCT Postgraduates were offered 116 sessions during 2015, as
follows: the OPGS (4@vorkshops and 10 MOOCSs), the CHED/Careers Office (3 courses),
the Library (31 general workshops and 25 subgpeicific sessions) with 260 postgraduates
signing up. Although the OPGS coordinated these offerings and consolidates them into one
online work$iop calendar, there were numerous additional sessions (organised by CILT, the
Research Office, and facuipecific libraries) for which there are no immediate data of sign
ups.
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The figure below shows the variation in completion and dropout ratbkaof t ftudents
(starting in 2012 and analysed up to December 2015), differentiated by faculty and whether
or not the degree is by dissertation alone (DISS) or dissertation plus coursework (CW). The
completion proportions are considerably better thaworted national figures, yet faculties
remain challenged to increase the success rates of students.

roughput/progression of 2012
Masters cohort at UCT
% of 2012 cohort dropped out by Dec 2015
% of 2012 cohort graduated by Dec 2015

33% 12% 5196 139 19%
26% 19% 24% 14 13%
33%

85% 81% . 9
68% 67% 61% 64% 62% 72% (5% 61% 2% 64%

45%

GCOM GOM GSB BEBE BEBE HUM HUM LAW LAW MED MED SO &3

(@) (DISH (MBA) (CW) (DIS (CW) (DIS (OW) (DISH (@) (DISS (OW) (DISS
MMed excluded

On the othehand,the second figure below shows the average time to graduate of the same
(2012) cohort oM a s t studeits, who were complete by 204§ain differentiated by type

of master degree and faculty. Average time to completion in this cohort ranged from 1.7 to
2.7 years. The challenge remains for faculties to proffuaes t students faster, especially
against a rapidly @nging global expeation thatMa s t sudehts should be complete on
one to two years.

Average time to graduate? (for those
2012 MQ completed by 2015

(DI G
3 (QW)
MED (DISS
MED (CW)
LAW (DIS
LAW (CW)
HUM (DIS
HUM (QW) 2
EBE (DISS G
EBE (CW)
GSB (MBA) 1.8
QOM (DISS) 2.0
QoM (QW) 2.1
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The next two figures illustrate similar data for PhD students (following the 2010 first time
entering cohort through 6 years). There is significant variability in PhD studieqsing out
between facultie, yet again these figures awerage better than national averages where
>40% drop put within 7 years.

Throughput/progression of 2010 PhD
cohort at UCT
% of 2010 cohort dropped out by Dec 2015
% of 2010 cohort graduated by Dec 2015

22%

33% 35%

38% 3% 2%

65%

45% 31% 41% 39% 41%

GOoM BBE HUM LAW MBED a

*Includes GSB PhD@
Finally, the next figure shows the average time to graduate of the same (2010) cohort of PhD
students, who were compldig 2015. Average time to completion in this cohort ranged from
3.4 1o 4.1 years, which is estimated to be within international averages. Bear in mind this is a

lower figure than that obtained whenv er ages al | PhDb6s graduat:i
average time to completion @l Ph D6s graduating in 2015 was
Thus, as in the case of Masteroés students |

graduates faster, especially as funding students beyond 4 years rematioga problem.

Average time to graduate?
(for those 2010 PhDQ completed by 2015)

MED
LAW
HUM
BBE
QoM

“Includes
GSBPhDR@
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During the latter half of 2015 Professor Peter Meissner was appointed as Director for

Postgraduate Studies following theparture of Nelleke Ba&nd continued to build on the

foundations established by h&rch as,

1 Consolidatecoordinate and disseminate pertinent information to postgraduate students

1 Design and offer a range of opportunities for postgraduate studenfsoatidctoral
fellows to develop their academic and professional skills

1 Strengthen the sense of a postgraduaimmunity on campus that works across
departments and faculties

1 Identify new trends and opportunities in postgraduate education and implement
appropriate innovations

1 Streamline processes and review policies aimed at strengthening the postgraduate and
postloctoralexperience.

Progress in all these areas has been made, but late in 2015 these functions were reconsiderec
in the light of the functioning othe Researcher Development programmes led through the
Research office, and certain restructuring will take place during 2016 in order to strengthen
and synthesise work in these arenas.

Peter Meisnner
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ANNEXURE 4: SRC REPORT
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ANNEXURE 5: HOUSING AND RESIDENCE LIFE

Academic development remaiascentral strategic focus area within the residence system.

The purpose to the FaculRésidence Developmeittitiatives it twofold. It includes sablishing,
strengthening and sustaining workipartnerships between faculties and resideanédanfusing the
residence system with faculty aligned and connected teaching and learning strategies that aim to
promote throughput and retention. The gattibnof this mission required a systematic, conatilte,
enduring approaglspecifically a cycle of consultation, collaboratimonceptuakation piloting,
evaluating, debriefing and review was std

I. Desired Learning and Outcomes
A number of new programs commendée®015 Some of the programs amtiatives have
developed learning outcomes whilst othleeld implicit learning outcomes. Below are a list
of programs for which learning outcomes are currently explicitly stated.

Program/Area Learning & outcomes
Health Science 1 The primary relationship with oneself
Faculty i Towards 1 Knowing oneself
Relationship {1 Perspectives on where the responsibility resides with re
Intelligence to Subjective Well Being
1 Relationshipsand friendships
1 Healthy relationshipsdiween men and women
Science Facultyi 1 To provide tips on exam techniques and exam preparat
Cracking the Stats f To create a better learning environment for Statistic

Code UCT

1 Provide students the opportunity taceive discipling

CHED -Essay Writing specific support for essay writing

Workshops 1 Allow students the ability to learn with their peers and fi
one another

1 Provide the opportunity for students to pose question
aspects of writing essays

CHED i Postgraduate |  Provide post graduate students the opportunity to req

writing workshop guidance on the research & writing process

1 Allow students the ability to engage with staff

1 Provide the opportunity for students to pose guestiong
share experiences on aspects of the post gradyzseence

For the design and implementation @dich of the above programs and for those progrém
learning outcomes not yet reportéide residence context is critical to their delivery.

1 Other Faculty- Residence Life Academic Programs & Partners
U0  Studyskills workshopsCHED
U  White board workshops for MathBaculies ofScience, EBEandCommerce
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U Maths Tutorials (College Housdjaculty of Science, Dept. of Mathematics
U Residence Academic Fellowship Prograviultiple Faculties/Departments

1 Improving accessand throughput
Six facultieswereinvolvedin Teaching and Learning initiativesd programmewith
the Residence Life Division. A total eight programmewere offered throughoudoth
semesters.

70 eventsvere held an@2 different venues were utiidat different timesrfostlyafter
hours and on weekends)dasure they weraccessible to the intended gro@wer 1000
attendances were recordefiwhich203 were day studest

1 Monitoring and Evaluation
During the #'and 29 semester of 2015 the following core knowledge areas have emerged
and/or further developed including the devisement of a program, teaching schedule,
learning outcomes and evalioat for the following programs.

The above listed programs and/or processes have all been formally evaluated or
extensively consulted upon.

Design

Program evaluations and surveyslised qualitative and quantitative appro&sh The
procedures for data gathering were multiple and iredluprinted evaluation forms, online
surveys distributed and collected at the end of a session or program cycle. The assessments
were collaboratively devised, to ensure alignment primarily with UCT Teaching and Learning
outcomesDebriefings were set up &8 to promote and take on a reflective practice approach.

Indicators of success for elevance and impact

Central Residence
Life Academic
Programs &
Partners

Towards Relationshig The most popular living and learnipgogram of 2015.
Intelligence

Indicators of Success

Essay Writing New knowl edge gained on inthese

Workshops workshops. Faculty/discipline specific workshops viewed as 1
valuable than genermnes

Study Skills A tailored approacho eachinterested residenc€ocused on thg

Workshops specific needs of thattendeesl.earning outcomes edeveloped
by participating residence students.

White Board A consistent program involving a continued level of collabora

Workshops for Maths| with threefaculties throughout both semesters.
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Central Residence
Life Academic
Programs &
Partners

Maths Tutorials Well-attended with strong staff, tutorial and student engagen
(College House)
Cracking the stats An important newelatiorship withthe Dept. of Statistics.
code
Post Graduate Writin¢ A debut program offered to post graduate residence student;
Workshop
Residence Academic| Recruitmentof fellows for a number of residences, increas
Fellowship Program | number offellows

Indicators of Success

1 Scholarship of Teaching and Learning

Residence faculty submitted the following five abstracts to the 2015 UCT Teaching and

LearningConference

U The use of whiteboards in promoting interactive and engageetgpeer learning
of Mathematics at the University of Cape Tqwwith the Faculiesof EBE, Science
and Commerce

U Increased learning opportunities through increased connections: the value of
consultation in forging & realizing learning outcomes in a residence academic
context with CHED

U Inspired University Experiences: Creative ideas flfoBDXUCT residence student
speakers

0 Towards Relationship Intelligence: Key themes, reflections and links to Academic
Performancgwith the Faculty of Health Science

U From Classroom to College: Key Learnings in a Residence Based Mathematical
Tutorial Acadent Interventionwith the Dept. of Mathematics

1 Annual TEDXUCT salon in residences:
For 2 consecutive years the residence sector has collaborated with TEDxUCT to offer
students a platform and space to share and listen to ideas from peers. The theme of each

annual TEDxUCT event is generated by student leaders.

Sean Abrahams
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ANNEXURE 6: DISABILITY UNIT

The Disability Unit (DU) contributesto transformation at UCTn important waysby radically
transforming the lives of individuals with disabilitie.his is achieved through successful advocacy

for individual studentseither for admission or those risking exclusion, and the subsequent extensive
individualised support they receive, students with disabilities leave the University as UCT graduates.
Theyfind meaningful employment that allows them to contritiatthe development of the country.

In this regardtwo examples may be worth sharing:

1.

A student who was threatened with exclusadter three years of a BA degree started working
with the DU. He pssed all his courses well, and was admitted to Honours in 2015 and graduated
in the same year with upper and lower seconds in all his courses. He is currently registered for a
Masterdos Degree in History.

A student with dyslexia who was twice refused adimois to the Science Faculty because his
English and Afrikaans marks pulled his overall point score down. After repeated and vigorous
motivations from the DU, he was admitted to Computer Science in 2015 and ended the year with
three firsts and four lower sends.

1 Embedding of graduate attributes
The Disability Unit continues to contribute, without much fanfare, in important ways to
the graduateness of many students who do not have a disability. We source and train
volunteers, note takers, scribes, test ardm invigilators ad oneon-one tutors from
both the undergraduate and postgraduate student populatiese Ftudents graduate
with a nuanced understanding of the needs of people with disabilities, their rights, but
also their capabilities, givehe neessary supportVe should also not underestimate the
extent to which the very presence of disabled students successfully pursuing their studies
and participating in University life serve to shape in a positive way the perceptions around
disability in the broader university community.

At a more formal level, the Unit forms an integral part of the orientation programme, and
we provide training to a broad spectrum of the student leadership, including Orientation
Leaders in various faculties. We providettrag in residences to sub wardens and house
committees and advocacy initiatives are arranged in residences as well as on campus. Our
Buza (To Ask) initiatives enable natisabled students to interact in a safe space with
disabled students to ask and ans@itficult questions. Our Buza on Albinism in August

last year was also televised.

Improving Access and Throughput

We strive to ensure the success of the cohort of disabled students by providing a wide range
of support services, many of them directly pmecting on the teaching and learning
environment in which students have to function.

1 Interpreters
In 2015 we employed two Sign Language interpreters for three Deaf studeossly
funded by the DHET Tehing and Development Grant, but as before we had to
supplement this significantly from donor fundit@ccasionallyall three students to have
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classes scheduled in the same time&lotd we 6 wse a thiadchd Hoointerpreter.
Because these studertie watching the interpreter they are not able to make notes, so
we employ student assistants as note takers for these students.

Note takers

Note takers are also sourced for those students with visual and mobility impairments who,
for instance, cann@iccess material on overhead screens, whiteboards etc., and those who
have significant impairment of hands and arms for whom taking notes becomes a major
challenge. During 2015 note takers were recruited for nine students doing 22 courses in
the first semdsr, and in the second for eight students doing 22 courses. One hundred and
eleven documents were converted into accessible format for 14 visually impaired students
in the first semester and 42 for 13 students in the second semester.

Psychologist

The consltant psychologist in the DU saw a total of 262 students in the course of 2015.
Although her primary focus is supposed to be facilitating the extra time application
process, she spends many hours with students who present with a request to be granted
extra time, but who have no previous history of Specific Learning Disabilities, or previous
psychological or psychometric evaluations. In many instaritesnerges during the

initial consultations that these students have underlying mental health issuesrairg|
challenges which will not necessarily be effectively addressed by the granting of an extra
time concession for tests and exam. The current rules governing the granting of a time
concession do not apply to these students, and the only accommatiatiartan be
offered, where appropriate, is that of a secluded writing space for exams. The challenge
is to provide these students, in the space of an hour long appointment, with the experience
of being heard, and a reflective space in which alternatives wiayaddress their
difficulties can be identifiedln addition, the psychologidfrains and supervises a
psychometry intern who conducts the lengthy psychometric testing required by the
University for those students who cannot afford private apply for e&am
accommodations.

Postgraduate students

One of the Deaf students graduated at the end of 2015 with majors in Anthropology and

Gender Studies and is registered this year for an Honours Degree in Gender Studies.
Anot her Deaf st ud e rnListinthe Huenarttiesd-aclltg and Wilsbe Me r
awarded a class medal later this year for having attained the highest marks in her

Sociology course.

Exam statisticseems tattest best to the extentadour succesm creating an optimal
environment for stdients with disabilities to succeed. significant number of these
studentdhravemental health conditions for whom the large exam writing venues and large
numbers of students present major obstacles to optimally reproducing their knowledge.
This may be dué¢o distractibility, extreme anxiety, or conditions such as epilepsy, for
which students require a private space to write in case of a sédalog is a summary
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of the number of students we support directly during the exam writing process and their
achievements

In June 2015, 90 students wrote 300 exams at the Disability Unit, of which 284 exams
were passed66 were first class passes amuly 16 exams were failedn November

2015, 84 students wrote 230 exan® students chose to defet exams s1a result of

the protest actionl4 of the students writing exams in the DU graduated at the end of
2015 excluding thestudents with disabilities who successfully complete post graduate
degreesRegrettably more detailed exam results are not availableisatime for the
NovemberJanuary exams.

The above serve as a snapshot of ways in which the Disability Unit works to minimize
the impact of disability and maximize opportunities for sucamsa shoe stringpudget

A strength of the DU is the abilitptmake the most of minimaesourcesas over the
years To strengthen our work further, DU would need support to provatesistent
guanttative and qualitative data about our servicedisabled students. Colleagues from
PeopleSoftare helping taddres sme aspects of this shortcoming in our work.

Reinette Popplestone
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ANNEXURE 7: PHYSICAL STRUCTURE TO SUPPORT TEACHING AND LEARNING

I. Personal Mobile Devices in learning and teaching
CILT are involved in two projects looking at how tbenership of personal mobile devices
enables learning and teaching.

The pilot UCT laptop project has been implemented in four courses across three years (2013
to 2015). The impact on teaching enabled by universal laptop access has ranged from changes
in classroom practice through to curriculum changes across majors and programmes, such that
the participating academics believe it is not possible to return tolagioe world for their
courses. Students reported significant learning benefits from persmiap ownership,
regardless of whether laptops are used actively in classroom situations; for example, students
believed they were able to submit higher quality assignments because their laptops allowed
them to spend more time on the task and obtain fivenéeedback quickly and easilyhe

research findings and project team experiences was presented to Senate Executive in 2015 and
proposed a universal access model to provide personal computing devices (laptops or tablets)
to all incoming first year stuaés on Financial Aid from 2016 onwards.

Full report submitted to Senate:
https://drive.google.com/open?id=0B_RpEWNKsTVdsZnpmalhMYlk
Project video: https://www.youtube.com/watch?v=KFIRFP7Ff0Os

CILT are also leading a BET fundedTDG Collaborative project which started in 2014 to

Ai nvestigate whether the f idewce whethdronithepad st m
of the university or student themselves, a
The overall study is comprised of five institutions (UCT, SPU, UJ, Wits and UFS). Each
institution has had to make decisions on hasthio investigate the overall objective, in what
context to pilotthe intervention and how to select students to receive devices. Three
institutions (UJ, Wits and UCT) are tiimlg the use of entry level tablets (including
keyboard). The projects are ldson the premise that some students already have access to
per sonal mobile devices and that this proj
new University offers the opportunity to investigate personal mobile device ownership at an
institutional level. UFS has opted to pilot a range of interventions. They are undertaking a
longitudinal study of laptop ownership amongst 30 first generation students. The pilots are
underway

PMD Year 2 DHET project report:
https://drive.google.com/open?id=0B RpEWNKsOW1VcTV2UnREQ2M

CherylBrown
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https://drive.google.com/open?id=0B_RpZ1-FWnKsTVdsZnpmalhMYlk
https://www.youtube.com/watch?v=KFiRFP7Ff0s
https://drive.google.com/open?id=0B_RpZ1-FWnKsQW1VcTV2UnREQ2M

MySpace@ UCT

Since the start of the roll out of the MySpace@UCT project in 2013, more tHaoa2®ns

within buildings across our campuses have been creativplyrposed into spaces abuzz with
vibrant student activity. Students converge on these spaces throughout the day to meet up with
friends, to discuss work, work in groups, or just to daaawith friends between classes
before their next lecture begins. Students spend an enormous amount of time on campus every
day and with minimal physical tarvention, the provision of cdortable seating, adequate
lighting and cross campus V¥, opportinities for working and learning abound.

The MySpace@UCT concept has proved to be successful as the social interaction between
the students certainly enhances their academic learning experience. These spaces are
charactezedby the simple interventionfa@esign and technology into an otherwise existing
underutilzedareas as catalysts to attract students needing spaces to unwind, read, study or
work. These spaces are very different to library learning commons which are less noisy,
slightly more structwed, and designated as such within the domain of the library and managed
under the watchful eye of library staff. MySpace areas are not controlled and are available for
use by anyone, at ariyne and for whatever reason the students consider necessagy to us
them. It is within this environment that working and learning is fostered and facilitated by
social environments informed by floor layouts, furniture and technology. The rapid
development in technologies, laptops, notepads and tablets, have reducetdspeledence

on library spaces for research and information and in this age of portability, areas
appropriately configured such as these, become learning spaces. The added benefit in creating
these informal environments is that it reduces the demandsdigns for study space within

the libraries who already experience an acute shortage of space to adequately meet their basic
operational requirements.

In order to expand the benefits of the MySpace@UCT initiative, it was rolled out to include
underutilzed external spaces. Examples include ri@talizationand transformation of the
courtyard area of the Liesbeeck Gardens student residence, the area adjacent to the HUB on
Hiddingh campus and the new Jammie bus stop on the Rosedale parking area. The
incorporation of the MySpace concept within the design of foyers of new buildings allow
these spaces to function as reception areas and aspompitise spaces for student activity.
MySpace has worked well at the new &#ater Lecture Theatre in University Auento
transform theunderutilzedfoyer area with various seating configurations. As a further step

to sharing the benefits of the MySpace concept, seiatbejng introduced in the food vendor
areasvhere students coultb work, discuss ideas, or studye rationale for the inclusion of

the MySpace furniture in these areas is that after the vendors have closed for business, the
area will continue to be served by Wi, appropriate seating and lighting encourage
students to use thégeeafter hours. Tis concept is being piloted in the upgrading of the food
vendor area situated between the MCB and the Chris Hani Building (NSLT) on the northern
side of Lhiversity Avenue. It is the intention that the MySpace@UCT initiative in its varied
forms, eventuallytransforms our entire campuses into opportunities for enriching student
learning experiences and ultimately raise the throughput levels of study at our University.

Nigel M Haupt
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ANNEXURE 8: UCT TEACHING AND LEARNING STRATEGY

UCT has identified three key goals to achieve its educational mission in its T&L Strategy. They are
1 Improving student learning and success by improving the effectiveness of the educational

process.
1 Enhancing the curriculum to meet the challenges of theeagporary world.
f Enhancing institutional capacity to devel

educational challenges.

UCT recognizes that while the first two goals are potentially in tension with each other and may
require tough choices terms of prioritsationof resources, the third goal is a hecessary and enabling
condition for the other two. We propose ten objectives that will assist UCT to achieve these goals.
The objectives signal t he 4 yeasvierel®iontoydctsobjecave pr i
we have listed areas of focus or pointers on how to operationalize the objectives. We anticipate that
these will serve as key headings for the Teaching Development Grant plan. We note that there are
currently a number ofgrallel, related processes under way at UCT, for example, a draft position
statement on online education. There is also the smepkogress of the curriculum task team. The
strategy will need to both inform and be informed by developments in these\aietisus see this
strategy as a working documénivhile the goals are durable, the objectives, once agreed upon, need
to be revisited regularly.

With respect to the first key goal, improving student learning and success, the objectives are to:
i. Provide aflexible and supportive curriculuftamework that caters for a wide diversity of
educational preparedness, througfer alia:
1 Designing programmes with differential entry levels and progression tracks that meet the
learning needs of talented studefntsn a range of educational backgrounds
1 Developing instruments and mechanisms for placing students on curriculum tracks that
facilitate their learning and successful completion of the degree
1 Ensuring that curricula have a coherent structure
1 Designing curicula which support students through key transitions of their undergraduate
and postgraduate experience as well as transitions between high school to university and
the university into the workplace
1 Addressing the problem of high risk courses in relatioourriculum progression

i. Promote course design, teaching approaches, teaching materials and assessment practices tha
are effective for a diverse student body and range of learning contexts
1 Articulating with prior learning, particularly at the firgearlevel
1 Making explicit the methods of enquiry of the discipline
1 Ensuring an alignment between learning outcomes, teaching and assessment
1 Integrating language development and academic literacies, including digital, information,
guantitative and visual litacies into disciplinary courses
Addressing the issue of providing effective teaching in large classes
Facilitating learningcentred teaching

= =4
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1 Facilitating early assessment and feedback
1 Providing additional student learning support where appropriate
1 Promding good practice with respect to supervision and postgraduate thesis examination

Provide support, structure and promote the use of educatextaiologywhere it aims to

improve the quality of teaching and learning

1 Enabling greater engagemegarticularly for large classes

1 Promoting flexibility in catering for diversity

1 Offering opportunities for elective courses and other forms of allowing for breadth in
curricula

1 Providing online preparation for potential postgraduate candidates

Support gaduates with potential through ttransition into and completion of postgraduate

studies

1 Identifying, recruiting and preparing senior undergraduates for further study

1 Developing the research capabilities of postgraduate students

1 Supporting the needs sécond language postgraduate learners

1 Enhancing the employability of postgraduates by providing opportunities for the

development of professional skills where appropriate

Promoting opportunities for postgraduates to present at conferences and to publish

Providing appropriate supervisor/staff development

1 Piloting different models of supervision and research training responsive to changing
contexts

1 Strengthening a sense of postgraduate community and ensuring adequate opportunities
for academic angrofessional enrichment

= =4

Create and sustain an enabling learning environment for undergraduate and postgraduate
students.

1 Strengthening FirsYear Experience initiatives that integrate academic, affective, social
and cultural support

Strengthening theutorial and practical learning experience

Offering psychesocial and material support

Support learning in the residences, particularly at theyf@at level

Consider means of providing a structure for extuaricular support

Ensuring physical infragicture that supports formal and informal learning

Extending the use of peer mentoring, particularly at theyeat level

Taking into account the particular needs and circumstances of adldhiiféearners

=4 =4 4 4 45 4 4
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With respect to the second goalenhancing the curriculum to better meet the needs of the
contemporary world, the objectives are to:

vi Promoting appropriate research | ed teachin
research capabilities at both undergraduate and postgraesite
T Developing studentso research capabilit]
appropriate

1 Promoting researcled teaching, i.e. exposing students to research through their
undergraduate curriculum

1 Using capstone projects to develop researkilissin senior undergraduates where
appropriate

1 Exploring shared postgraduate research training through interdisciplinary and
transdisciplinary collaborations

vii.  Support curriculum initiatives that enable students to achieve greater breadth|eatiméig

without compromising core disciplinary knowledge

1 Enabling firstyear students to study a wide range of subjects in sufficient depth to enable
them to gain a basic understanding of their nature and key characteristics and hence make
informed currculum choices

1 Enabling students to gain knowledge and competencies that are closely related to core
curriculum goals but are traditionally not regarded as a part of core disciplinary
knowledge, such the learning of additional languages

1 Extending the provien of electives that give students exposure to subjects that enrich
their core learning or intellectual lives

1 Exploring the value and feasibility of exposing students to interdisciplinary study at
appropriate stages of their curricula

1 Promoting the oppaunities for postgraduates to develop an extended network with
academic and professional contacts

viii.  Provide curricular and eourricular opportunities that develgpaduate attributesonsistent
with the values of the university and the needs of saciety
1 Facilitating the development of critical thinking in relation to disciplinary and
professional knowledge and to issues in society at large
Promoting multilingual awareness and competence
Developing global citizens who place a premium on social justice
Develop versatile and adaptable graduates who have a capacity-fongjfeearning
Formal recognition of extraurricular activities that contribute to the development of
graduate attributes
1 Providing students with opportunities to attain a range of transferable and specialist
attributes during their studies
1 Developing skills in information and digital literacy
1 Administer annually a survey of UQjraduateso record, monitor and evaluate ithe
progress posgraduation

= 4 -4 2
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As noted above achieving these goals will depend on our institutional capacity for responding to
educational challenges. To achieve this goal the key objectives are to:

ix. Ensure that academic staff at UCT eeeognsedand rewadedfor efforts in improving the
quality of teaching and learning
1 Recognising, rewarding and incentivizing effective teaching and supervision
1 Recognising, rewarding and incentivizing staff participation in professional development
opportunities
1 Resarcing curriculum development initiatives
Strengthening our mechanisms for evaluation of the quality of teaching
1 Monitoring ad hominem promotion policy and practice in promoting excellence and
effectiveness in teaching and supervision
1 Recognising,rewarding and incentivizing the development of shareable teaching
materials (for use as Open Educational Resources and/or in Massive Open Online Courses
for example)

==

X. Increase opportunities for both formal and inforipadfessional development of academics
and tutors with respect to their role as teachers and educators

Provide orientation andngoingsupport for new academic staff in their role as teachers

Providing training for novice supervisors

Providing support for tutors in their role as facilitatof$earning

Providing opportunities to showcase scholarship in teaching

Providing support for thdeadershipand management of teaching, learning and

supervision, particularly for deputy deans and heads of department

=A =4 -4 A A

Towards a Teaching Development GranPlan
The intention is for this strategy document t
the prioritisationof projects for TDG funding for the 2042D17 cycles.
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APPENDIX A: QUANTITATIVE TABLES 1 attached separately
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